pr]m Reporter Comenius 3 Network

SURFING
THENET

A European Surveyinto
Children’s Use of the INTERNET

Conducted in Austria, Belgium, Bulgaria,
Germany, Greece, Finland, France,

Poland, Portugal, Romania,
Slovak Republic, Slovenia, Spain, UK

Vienna, 2008



Editorial Staff:

Annemie Leysen

Dr. Eduardo Encabo
Karin Haller

Lilia Ratcheva-Stratieva
Dr. Margarida Morgado
Dr. Penni Cotton

Translations:

Ana Magdalena Iordachescu
Annemie Leysen

Aneta Ilieva

Dr. Eduardo Encabo

Eva Sprager

Juan José Varela-Tembra
Karin Haller

Lilia Ratcheva-Stratieva
Maija-Liisa Korhonen
Malgorzata Kotodziejczyk
Dr. Margarida Morgado
Dr. Milos Ondras
Monique Hennequin
Nelly Costova

Piotr Jankowski
Theodora Stoyanova

English Language Consultant: Dr. Penni Cotton
IT Support: Ivan Iliev, Robert Priiller

Cover: Victor Paunov

Layout: Georgi Zumbulev

Preprint: Diliana Zumbuleva

Published by the International Institute for Childrens Literature and Reading Research
Mayerhofgasse 6, 1040 Vienna, Austria

Print: VICA Druck, Vienna

© EDM Reporter Comenius 3 Network

ISBN: 978-3-200-01210-3



arbhn

Electronic Digital Media Reporter
Comenius 3 Network

Table of Contents

INErOdUCHON ettt ettt e ettt e ettt et te e e ete et e eteeteeaeeteerteteeaean 5

Institutions contributing to the SUIVEY oo 6

Results of the survey from:
AUSITIA e e e e e e e e e e e e e t—e e e —aeeabeeeatbeeaaaaaeeatbeeeataeeanabeeeaareeans 9
Belgium bbbt 19
Bulgaria et 27
FINIANA et b bbbt st teetsereeteeteeteeren 35
FIance e e te et e e te e beeteeatbeeeteeeateeteeeareereeans 41
GEIMANY bbbt h ettt b e bbbt ns 43
GIEECE e e e e e ee— e e e e e e s aee e e tbeeaatbeeeabaeeataeeatbeeeatbaeeareeaanes 51
Poland ettt b bbbttt e st ettetsereeteeteereeren 59
Portugal bbbt 71
ROMAania e e ae e e et e e e b e e enbeeeetaeeetaeeeaaaaeenareaeanes 81
Slovak Republic bbbttt 89
SIOVENIA ettt ettt et et et et e te et ettt et ete et enreenes 97
SPAIN e e s 105
UK ettt ettt ettt et ettt et ete et ereetens 113

Summary of survey results in:
English e 123
Bulgarian e 125
DUECh ettt et ettt et e et e et ere e e 127
FINNIS ettt ettt et ettt et e et e b e et ete e ereenens 129
FrenCh ettt ettt ettt et et ere et ereennens 131
GEIIMAN e e e e e e e e e e e e et e e e a—eeeabeeeatbeeatbaeeaabaeeataeearbeeeaaraeas 133
G ettt ettt ettt ettt e e ete et eereetens 135
POliS ettt ettt et e ettt e et ete et ereennens 137
Portugiese s 139
ROMANIan e ettt e be e b e e be e e tae e baeetteebeeeareenreas 141
SLOVaAK ettt ettt et ettt ettt e et te et are et eereennens 143
SlOVENE ettt ettt ettt et e ettt e e nteete et e et eeteeareereennens 145
SPANISH bbbttt bbb 149

Annexe:
Criteria for evaluating webSIites oo 151
QUESTIONNAIIES ettt ettt h ettt b e et s bt et b e et bt et e b et e ebe et sneenne 157



Acknowledgments

The EDM Reporter Comenius 3 Network would like to thank all the schools, teachers, teacher trainers, librarians, children and

students who took part in the survey. Their contributions have given important insights into European internet use and also provided
inspiration for the development of the EDM Reporter website.



arbhn

E-aiacll INTRODUCTION

Comenius 3 Network

he present survey is one of the results of the EDM Reporter Comenius 3 Network activities. It was organised in 2006/2007 by
partners from the 14 countries in the Network: Austria, Belgium, Bulgaria, Germany, Greece, Finland, France, Poland, Portugal,

Romania, the Slovak Republic, Slovenia, Spain and the UK.

Four questionnaires were developed: one for adults (teachers, librarians, teacher trainers, students) working with children, and three
for three age groups of children (8-10, 10-12, 12-14). The survey included schools in large cities, small towns and even smaller
villages.

About 3500 children and 700 adults working with children were interviewed. Empirical research in schools, libraries, teacher training
institutions and universities was carried out for the following reasons:

» to discover whether and how teachers, librarians and children use the internet for intercultural education and reading promotion
» to determine criteria for evaluating websites for children and adults working with children

» to establish lists of the most user-friendly and most frequently visited websites for children/adults working with children.

» to gather additional general information about the use of internet in each country.



Institutions contributing to the Survey
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Internationales Institut fiir Jugendliteratur und Leseforschung (International Institute for Children's Literature and Reading
Research), Vienna, Austria

Partners:
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Centre de recherche et d'information sur la littérature pour la jeunesse, CRIL] (Research and Information Centre on Literature for
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Escola Superior de Educagio do Instituto Politécnico de Castelo Branco (Educational Institute at the Politechnical Institute of Castelo
Branco), Castelo Branco, Portugal
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ment), Leuven, Belgium
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Panepistimio Aegaiou (Aegean University), Rhodes, Greece

Regionalna biblioteka ,Lyuben Karavelov* (Regional Library ,Lyuben Karavelov*), Rousse, Bulgaria

National Centre for Research in Children’s Literature (NCRCL), Roehampton University, London, United Kingdom
Scoala NR. 97, Bucuresti, Romania

32 Sredno uchilishte, Sofia, Bulgaria

Universidad de Murcia (University of Murcia, Faculty of Education), Murcia, Spain

Universza Ljubljana (University of Ljubljana, Faculty of Education), Ljubljana, Slovenia
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Results of the Survey
Reported by Karin Haller, Lilia Ratcheva and Gerhard Kotzian

Context of the Survey

he survey was conducted in three schools in Vienna and in three schools in the province of Low Austria. The questionnaires were
answered by 245 pupils in the age between 8 and 14 years and by 29 educationalists. The results cannot be considered representa-
tive for the country, but they give clear hints about the current trends.
The sample included eighty three 8 to 10-year-old respondents; eighty two 10 to 12-year-old respondents; eighty 12 to 14-year-old

respondents; and 29 educationalists which include teachers, university teachers, and librarians.

8-10 years

In this age group 78.79% (boys) and 83.67% (gitls) use the internet, which leads us to the conclusion that children in Austria have
access to the internet at a very early age. The internet is used mainly at home (81.71%), and at school (41.46%). Only 1.22% of the
children interviewed use the internet in a public library. Girls dont use it in internet cafés (0%), while for boys this comes in third
place with 12.12%. Children also claim that they use it in other places (friends, relatives) (4.88%).

64.63% of the children learned how to use the internet at home, and 35.37% learned to use it at school. Some of the children learned
to use the internet at friends’ or at relatives’ homes, 9.09% of boys learned in internet cafés, but none in a public library.

In this age group, 24.49% of the girls and 27.27% of the boys had a mother tongue other than German. 29.27% of the children used
websites in foreign languages (mainly in English or in their mother tongue).

To the question about why they used the internet, 75.61% of the children answered ‘to play games’, followed by ‘to get information’
(41.46%) and to listen to music (32.93%); in this last category the percentage for boys was 48.48%, against only 22.45% for girls.
Only 7.32% in this age group use the internet in order to prepare their homework, while 31.71% use the internet just for fun. Boys
look for help on the internet more often than girls (18.18% of the boys against only 12% of the girls). They also buy things more often
on the internet (10% more than the girls).

Do you use the internet? Where do you use the internet (total)?

T T - T -
at home at school in the public inan

library Internet-
boy cafe

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?
33,33

64.63
g

at home at school in the public in an other/s
library Internet-cafe girl

29,27
26,53
boy




Why do you use the internet (total)?

1707
10,98 12,2
. 1I22

to enjoy myself to do schoolwork  to play games to chat to meet people to listen to music to get information to get reading  to get personal to buy something other/s
material help

Site content (total)

46,34

35,37
I = I I E

It has to be It allows me to It allows me to It helps me do It is about my It allows me to | can play It's got photos and It’s got video clips | can learn
appropriate to my  post comments chat schoolwork country of origin  know about other pictures something about
age countries children’s books

Site appearance (total) Do you know any sites where you can read fiction?

59,76 12,12

54,88
42,68
29,27 I

colours photos animation films music font size
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Chat on the internet is not of interest to this age group, involving only 22% of the total. 17.07% of the 8 to 10-year-olds use the
internet in order to find reading material.

As to site content the children in this age group rate as most important that it has games (75.61%) and girls definitively prefer websites
that help them to do their homework ( 67.35% against 45.45% of the boys). Both boys and gitls in this age group agree that the
website must be suitable for their age (57.32%). 46.34% require that the websites contain photos and pictures and 35.37% consider
it an important aspect of a website to have video clips. To give expression to their opinion is more important for girls than for boys
(30.61% girls against 15.15% of boys).

What 8 to 10-year-olds rate higher on websites in terms of site appearance are colours (59.76 %), photos (54.88%), music (45.12%)
and films (42.68%). For this age group a large font is also important (39.02%). Music reveals a significantly higher percentage for
boys (54.55%) than for girls (38.78%).

30.49 % of the children (both boys and girls) considered it important to find information about children’s books on a website, while
10.98% of the children interviewed knew websites where they could learn something about children’s books. 39.02% of the children
said that it allows them to know about other countries. For 21.95 % of the children, the internet is a means of having contact with
their country of origin.

10-12 years

Do you use the internet? Where do you use the internet (total)?

60,24

75,9 i
7111 i
1 241
at home at school in the public inan other/s
boy

library Internet-
total cafe

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?

51,81 50,6

at home at school in the public inan other/s
library Internet-cafe

71.11% of boys and 83.78% of girls in this age group use the internet. The internet is used again mainly at home (62.65%), but the
role of schools increased in this age group — 60.24% of the children interviewed used the internet at school as well.
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Why do you use the Internet?

22,89

I =

to enjoy to do to play to chat to meet  to listen to to get to get to get to buy other/s
myself  schoolwork  games people music  information  reading personal  something
material help

Do you know any sites where you can read fiction?

2,7
2,41
Z I

22
girl boy total

The role of the public library in the use of the internet also grows, although by very little — 2.41% of the children interviewed use the
internet in a public library. Gitls start using it also in internet cafés (2.7%), and for boys internet cafés are in third place with 15.56%.
The possibility of using the internet in another place (at friends, relatives, etc.) is also more important in this age group, especially for
girls, 21.62% of whom use the internet in another place, while for boys this percentage is 13.33.

51.81% of the children in this age group still learned how to use the internet at home, but also 50.6% stated that they learned how to
use the internet at school. The percentage of children who learned how to use the internet at friends or at relatives is higher (15.66%).
6.67% of boys learned in internet cafés, against 0% of girls and only 2.22% of boys claimed to have learned how to use the internet
at a public library.

In this age group, 51.35% of the girls interviewed and 45.22% of boys have a mother tongue other than German. 36.14% of the
children use websites in a foreign language, which correlates to some extend with their language of origin.

In response to the question about why they used the internet, 69.88% of the children answered ‘to play games’, followed by ‘to listen

12



to music’ (51.81%). The percentage of girls who use the internet to listen to music greatly increased in comparison with the group of 8
to 10-year-old girls (56.76%). 40.96% of the children interviewed used the internet just for fun and 36.14% used the internet ‘to get
information’. In this age group 22.89% of children used the internet in order to do homework and this percentage was twice as high
for girls as for boys. Only 2.7% of gitls use the internet to get help, whilst boys in this age group do not look for help on the internet.
The number of children using it ‘to buy something’ is also higher (8.11% of girls and 17.78% of boys). Chat gains importance in this
age group — 8.11% of girls and 16.67% of boys use the internet to chat. 13.25% of children in this age group use the internet in order
to find reading material.

What 10 to 12-year-olds rated highest on websites in terms of site content and site appearance is music (51.81%). In second place is
the ‘menu’ (40.96%), then follow photos (39.76%), colours (31.33 %), animation (30.12%) and films (27.71%). The fonts are not
important to this age group (9.64%).

As to website content, the children in this age group rated it most important to have games (51.81%), followed by ‘contains photos
and video clips’ (37.35%). In third place with 33.73% came the answer ‘the websites help me to do my homework’. Only 22.89%
of the children interviewed in this age group are of the opinion that the websites have to be relevant to their age. Children in this age
group are not interested in visiting blogs or in expressing their opinion (4.82% and10.84% respectively).

10.84% of the pupils in this age group were interested in websites where they could get information about books for children and
young people, and only 2.22% of children knew websites where they could read children’s books.

33.73% of the children said that the internet allows them to have contact with their country of origin, and 22.89% answered that,
through the internet, they learn about other countries.

12-14 years

Do you use the internet? Where do you use the internet (total)?

93,75

93,55 48,75
92,5 1
| 6,25 6,25
. at home at school in the public inan other/s
boy

. library Internet-
girl cafe

total

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?

33,75

35
0 ]

at home at school in the public inan other/s
library Internet-cafe

* The lower total percentage is due to the fact that some of the children interviewed didn‘t say whether they were boys or girls.
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93.55% (boys) and 93.75% (girls) in this age group use the internet. This result is higher than for the previous age groups. The internet
is already much less used at home (only 36.25% of children), while the use of the internet at school increases to 48.75%. The role of
the public library in the use of the internet is also higher, achieving 6.25%. The difference between boys and girls in the usage of the
internet in internet cafés is negligible (6.45% and 6.25% respectively). The possibility of using the internet in another place (at friends,
relatives, etc.) comes in this age group in third place with a total of 15%.

35% of the children in this age group still learned how to use the internet at home, but already 41.67% of the girls and 22.58% of the
boys learned how to use the internet at school. 12.5% of girls and 6.45% of boys confirmed that they learned how to use the internet
somewhere else (at friends, relatives, etc.), and none learned how to use it in a public library. The study showed that the role the public
libraries play in the process of using the internet is practically non-existent.

In this age group 31.25% of girls and 22.58% of boys have a mother tongue other than German. 52.5% of the children use websites
in foreign languages, which correlates with their advanced language skills acquired through the study of foreign languages.

In answering the question about why they used the internet, boys and gitls in this age group came up with very different answers.
The leading answers among girls were ‘to get information’ with 43.75% and ‘to prepare my homework’ with 31.25%. For boys this
percentage was 19.35% for both answers.

In third place for the girls was the answer ‘to listen to music’. For boys playing games on the computer was still the main reason to use
it (35.48%). Then came ‘just for fun’ and ‘to listen to music’ with 25.81% each. “To know new people’ was for girls more important
than for boys. Opportunities to use the internet increased with age.

What 12 to 14-year-olds rated higher on websites in terms of site appearance were photos (41.25%), colours (38.75%), menu (37.5%)
and music (also 37.5%), i.e. the visual aspects of the websites. But from 10 years upwards menus also played an important role.

As to site content the pupils in this age group rated as most important that the internet helped them to prepare their school work
(33.75% of both girls and boys) and only 27.5% of both boys and gitls considered games as important on a website. For 21.25 % of
the children in this age group the internet helps contact with their country of origin. In this age group it is not important for children
that the website is relevant to their age (12.5%). The importance of playing games reduced with age, and the most important function
of the internet emerged as the possibility of help with homework.

33.75% of the children said that the internet allowed them to have contact with their country of origin and 21.25% answered that
through the internet they learned about other countries. The percentage of pupils who used websites in foreign languages was com-
paratively high, due mainly to the fact that a relatively high percentage of the children had a mother tongue other than German, but
also due to increased language skills, especially in using the English language.

For only 8.75% of the pupils in this age group was it important to learn on the internet about books for children and young people.
50% of girls and 9.68% of boys knew websites where they could find reading material.

With the exception of those mentioned above, gender differences in the use of the internet between boys and girls are statistically
irrelevant.

Concerning intercultural education the following answers are important:

‘to know people’ and ‘to get information’, where the percentage is between 21.25% and 33.75% respectively.

Concerning reading promotion what matters is the answer: ‘to find reading material’. In the different age groups the percentage of the
children for whom this point is important decreases.

It is worth mentioning that a group of the children interviewed in the age groups 10-12 and 12-14 worked with a teacher who fo-
cuses especially on reading promotion through the internet. In this age group for example 50% of the girls knew and used website on
children’s and young adults’ books. Among the pupils interviewed there were classes where the teachers worked a lot with children in
promoting reading and intercultural education with the help of the internet. Pupils from such classes have quoted websites which give
information about books, contain extracts from them and even include book reviews.

The interest in information, news, discussions and expressing opinions decreases with age, which suggests a future need to focus on
political education.

14



Why do you use the Internet (total)?

32,5
27,5
26,25
11,25
10
7,5
6,25

to enjoy to do to play to chat to meet  to listen to to get to get to get to buy other/s

myself  schoolwork  games people music  information  reading personal  something
material help

Do you know any sites where you can read fiction?

50
33,75
9,68
boy

girl total

Most of the websites quated by children in the age groups 10 to 14 are not relevant for intercultural education, reading promotion or
children’s fiction. From the websites quoted by children, some samples relevant to the purposes of our survey were chosen:

www.kidsweb.at
www.toggo.de
www.buchklub.at
referateguru.heim.at

15



Educationalists:

Are you a Insitution location

M librarian

m teacher Eurban area
Oteacher trainer| mrural area

O student

Computers inclassroom Do you have access to the internet?

100

0

librarian teacher teacher trainer student

What is important in a children’s literature website?

78,57

67,86
60,71
32,14
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Content offers Website offers
67,86
66,7+ 78,57
] 5357
] 46,43
| I I N
extracts from book reviews  biographic focus on focus on
featured information on authors books 7,14 7,14
books autnors ] ]
illustrators, T T
translators news corners good links other/s

29% of the educationalists who answered the questionnaire were librarians, 67% teachers and 4 % university teachers.

100% of librarians had computers and an internet connection in the library, while only 57.89% of teachers had computers and inter-
net connection in the classroom. However 94.74% of them had internet connection either at home or in the school.

50% of librarians confirmed that their institution had its own website, either specially designed for children or with a separate part for
children. Among the teachers this percentage was only 5.26. Attached is also the list of the criteria for evaluation of a website from the
viewpoint of Austrian educationalists:

» User-friendly (78.57%)

» Offers didactic material (67.86%)

» Updated regularly ( 67.86%)

» Readable ( 60.71%)

» High level of information ( 50%)

» Covers wide age range ( 50%)

» Attractive appearance ( 42.86%)

Variety of content ( 32.14%) and Interactive ( 32.14%) are not very important criteria for the educationalists. They prefer websites
that focus on books rather than on authors (67.86% ); according to the Austrian adults working with children, it is important that a
website contains extracts from featured books (60.71%) as well as book reviews ( 53.57% ) and good links (78.57%).

Some websites recommended by the educationalists:

For Adults: www.lufti-pegasus.de For Children: For Children and Adults:
www.buchklub.at www.gemeinsamlernen.at www.seitenstark.de www.blindekuh.de
www.barfie.at www.rezensionen.at www.kidsweb.de www.kidsville.de
www.kirango.at www.ifak-kindermedien.de www.antolin.at

www.schule.at www.lehrerservice.at www.lernspiele.de

www.lesefit.at www.buchzeit.at www.sowieso.de

www.stube.at www.jugendbuchtipps.de www.kinderbuchforum.de

www.jugendliteratur.net www.iearn.org

www.1001buch.at www.bildung.at

www.biblio.at www.stbib-koeln.de

www.alida.at www.sagen.at

www.bvoe.at www.lesezeit.at

www.lehrerweb.at www.stiftunglesen.de
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Results of the Survey
Reported by Annemie Leysen

General Introduction

For the 8-10, 10-12 and 12-14 surveys 5 primary and 3 secondary schools in Flanders were asked to participate. 3 primary schools
and 2 secondary schools were situated in an urban area. 2 primary and 1 secondary schools were situated in a rural area. I received
80 responses per category. In general there were more girls than boys. In most cases the response was quite positive. Teachers were
willing to cooperate and they were very interested in the results of the project. Schools with children from disadvantaged areas, or
with children with special needs, were asked to participate, but due to their particular situations, they were not keen to cooperate. The
results of the surveys cannot be considered as representative, due to the restricted samples.

For the educationalists-questionnaires I contacted teacher trainees, teacher trainers, teachers, librarians, and specialised organisations
for reading and reading promotion. I received 50 completed questionnaires, mostly from students, teachers and librarians. Some
educationalists listed interesting websites for children’s literature. In general, very few of them have any knowledge about websites for
intercultural reading.

Some striking results: children

» Children of the three age groups have easy access to the internet. There is no remarkable gender difference in that respect.

» Children have access at home or at school. Libraries are not very popular for internet users. Boys use internet at home at an earlier
stage than girls (8-10). Boys use significantly less internet at school than girls.

» Instruction: Children of all age groups were mainly introduced to the internet at home. The number of 8-10 children instructed
at school is remarkably higher than in the other age groups. School instruction is higher for girls than for boys. Again, libraries
don’t play an important part in the instruction.

8-10 years
All results are %.

Do you use the internet? Where do you use the internet (total)?

Qo 7

(eloraae

70,25

0,29 125

athome  at school in the inan other/s
public Internet-
library cafe

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?
75
51,25
A')’l:
125 &
at home at school in the public inan other/s
library Internet-cafe
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» Use of the internet in foreign languages: the older children get, the more they use the internet in foreign languages.

» Use of the internet: enjoyment, games and gathering information get the highest scores for the three age groups, followed by
schoolwork, chatting and listening to music. The older children get the higher these scores are. 12-14 year old boys prefer the
internet for enjoyment. Games are the most popular with 8-10 year old girls and boys.

Boys buy more through the internet than girls. Chatting becomes more important as children get older.

Why do you use the internet (total)?

18,75 175

175

to enjoy to do to play to chat to meet  to listen to to get to get to get to buy other/s
myself schoolwork games people music information reading personal  something
material help

Site content (total)

63,75 63,75

5625
50 -
—__ 45
38.75
325
27.6
I I 20

Ithastobe Itallowsme Itallowsme Ithelpsme Itisabout Itallows me |can play It's got It's got video | can learn
appropriate to post to chat do my country to know photos and clips something
to my age comments schoolwork  of origin about other pictures about
countries children’s
books
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Site appearance and content:
8-10: appreciate music, font size, help for schoolwork, games and information about other countries. Most remarkable gender
differences: girls like to post comments, photos and video clips more than boys, who like the internet more for homework and chatting

than girls.

Do you know any sites where you can read fiction?

Site appearance (total)

58,75 i
48,75 I 48,75 ©1,25 I

colours photos  animation films music font size

475

10-12: both girls and boys find games the most important aspect of the internet, followed by music. There are remarkable gender
differences: girls find photos, pictures and clips and help with schoolwork more important than boys, whereas boys appreciate anima-

tion and chatting possibilities. Reading and books are not very popular.

10-12 years

Do you use the internet? Where do you use the internet (total)?

6.25 0
o [
at home at school in the public inan other/s
library Internet-
cafe

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?
76.74

83,75

4 o5
125

]
25 0 B

at home at school  in the public inan other/s
library Internet-cafe
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Why do you use the internet (total)?

31,25

17,5
I 11,25 875

other/s

to enjoy to do to play to chat tomeet  to listen to to get to get to get to buy
myself  schoolwork  games people music  information  reading personal  something
material help

Do you know any sites where you can read fiction?

12-14: chatting, schoolwork, games, pictures and photos, music and menus seem to be important to this age group. Gender dif-
ferences: girls think colours, posting comments, chatting, schoolwork, photos and pictures more important than boys. Boys appreciate
animation, films, music and games more than girls. Again, reading and getting information about books score very low...
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12-14 years

Do you use the internet?

Where do you use the internet (total)?
100

athome  at school in the inan other/s
public Internet-

library cafe
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Do you know any sites where you can read fiction?

Educationalists:

Most educationalists have access to the internet, most of them at home. Most primary school teachers have computers and internet in
their classrooms. Librarians have access in the library. Students have access both in their faculty and at home.

» Mosteducationalists use children’s literature websites in their work, especially teacher trainers. Students hardly use them. Educationa-
lists appreciate in particular the following aspects: user-friendly, updated regularly (100%!), informative function (especially librarians),
book reviews (2x100%), focus on books.

» Websites focussing on intercultural aspects are hardly known.

Are you a Insitution location

M librarian

M teacher
Oteacher trainer
O student

MW other

Burban area

MWrural area
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Results of the Survey
Reported by Theodora Stoyanova

For the purposes of the survey, over the period 2006/2007, 240 students aged 8 - 14 were interviewed at primary and lower
secondary school level. Also interviewed were educationalists working with children: primary teachers, teachers of Bulgari-
an language and literature, FL teachers — 31; pedagogic and philology university students — 14; teacher trainers — 5; librarians —
in school, in children’s library departments, in university libraries — 14. The survey also included students in a large capital-city school,
as well as students in a big town school and a small village school. The interviewed educationalists worked in 14 settlements with vari-
ous demographic characteristics — the capital city, medium and small communities including villages. The survey outcomes cannot be
considered representative as they are based on a sample nature which only outlines the internet usage routine of the students and of
the educationalists working with children.

According to a report called “E-Bulgaria” by the investigating agency Vitosha Research, e-education in Bulgaria is underdeveloped.
Teachers’ unreadiness to employ new technologies, their lack of skills as well as the lack of appropriate online contents to be integrated
into the teaching process are assessed as the major drawbacks. Other data is also displayed in the same report indicating that 30% of
the adult population in Bulgaria has a PC available, and 27% are internet users. “Basically in the schools the students are provided
with the possibility of using computers but this possibility is not always made use of due to different reasons, for example the lack of
qualified teachers capable of computer based teaching,” is the conclusion stated in the report E-Bulgaria 2006.

The survey’s conclusions are:

» Bulgarian is the mother tongue of 100% of the children interviewed.

» Bulgarian children get a comparatively early access to the internet: with the 8-10 year-olds, about 65% of girls and about 69%
of boys surf the net. With the 12-14 year-olds, this percentage is 95% for girls and 86% for boys respectively.

8-10 years

All results are %.

Do you use the internet? Where do you use the internet (total)?
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Why do you use the Internet (total)?
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10-12 years

Do you use the internet? Where do you use the internet (total)?
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Do you know any sites where you can read fiction?

» Generally the internet is made use of at home. School ranks second as a place of internet access, followed by internet cafés and
other places, e.g. in the homes of relatives. As an alternative to home and school, internet use in the library is mentioned first with the
12-14 year-olds, however only for a very small percentage - 3.45 of the girls in this age group.

12-14 years

Do you use the internet? Where do you use the internet (total)?
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Why do you use the internet (total)?
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Do you know any sites where you can read fiction?

37,93

» Basically children learn how to use the internet at home or at school, and to a smaller degree at internet cafés. The library is not
among the places for getting familiar with the internet.

» Between age groups the motives for internet usage are different. With 8-10 year-olds entertainment ranks first (44 %), then games
(41% for the girls, 51% for the boys) and listening to music (35% for the girls, 41% for the boys). With 10-12 year-olds writing
and homework preparation constitute the largest part of their activities (54% for the girls, 44% for the boys). The number of chil-
dren using internet as an informational resource increases, as well as the number of children who resort to the net for reading materials.
With the 12-14 year-olds entertainment still ranks first as a motive for accessing the internet with boys and girls alike but especially with
gitls internet-based homework preparation is already over 74%, and the search for reading materials exceeds 30% for both sexes.

» On the other hand, when evaluating a particular internet web-site, age is counter-proportional to the importance attached by
children to it as a resource for homework-preparation, as well as a reading material resource. The age group 8-10 attaches the greatest
importance to the latter possibility, whereas with the older age groups homework-preparation is replaced by other types of activities.
» About 30 % of the children in either age group (10-12 and 12-14) read fiction on the internet.
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Educationalists
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Content offers Website offers
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Some conclusions by the educationalists working with children.
In the survey the percentages of the different educationalists are: librarians — 27.78%, teachers — 35.19%, teacher trainers — 9.26%,
university students — 25.93%.

» Internetaccess is provided for all types of educationalists. Whereas only 11 % of teachers have internetaccess in the classroom, 86.87 %
of librarians are supplied with internet access at their workplaces in the libraries and 57.14% of university students on institution
premises. 100% of teacher trainers are provided for.

» 33.33% of the librarians state that the library they work at maintains a web-page providing children-literature related information;
with teacher trainers and university students this percentage is 0%.

» As major criteria for the assessment of internet web pages for children, the educationalists have specified: attractive appearance,
readability, interactivity, informativeness. The high level of information is not a defining criterion.

» Biographical information on authors is of most importance for the educationalists, available book-extracts rank second, followed
by book reviews.
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Results of the Survey
Reported by Maija-Liisa Korhonen

Children

8-10 years

Do you use the internet? Where do you use the internet (total)?
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Site content (total)
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Most of the children used the internet at home and in school. They also received guidance in using the internet at school or from
parents. The role of the library was not so important, although many children also used the internet in the library.

All Finnish public libraries offer children free access to the internet. The role of friends seems to be essential, as most of the children
also used the internet in the homes of their friends.

Most of the children said it was important that the web pages were suitable for their age group. The appearance of the web pages
was important, most often they mentioned the menu and the colours. They also wanted web pages not to be fussy.

Most of the children used the internet to play, to chat, to meet friends and to listen to and download music. Very few children
could name any web pages about literature.
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10-12 years
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12-14 years

Do you know any sites where you can read fiction?
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Why do you use the internet (total)?
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Educationalists

We did not receive many answers from educationalists. They do not often use web pages when they work with children’s literature.
Finland is a small country with its own language, so there is not much material on the internet about Finnish children’s literature.
Most web pages about children’s literature are created by libraries and a few by editors and institutes. Teachers mentioned only a few
children’s literature web pages, so it is obvious that they seldom use them and are not so familiar with them.

Most Popular Web Pages

Among the most popular web pages with Finnish children were those with games. Many mentioned search engines such as Google.
Web pages about pets and hobbies, pop music, movies and television were also popular. It was very important for the children to be
able to communicate and read each others’ comments.
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Results of the Survey
Reported by Monique Hennequin

Children

10-12

» Many girls answered but few boys.

» Of this group, 100% used internet, slightly more boys used it at home, more gitls used it at school and both groups had alternative
venues other than those on the questionnaire.

» Most learned to use the internet at home and at school, in the Documentation and Information Centre, few used websites in
foreign languages.

» Both groups used the internet equally for their schoolwork, whereas more boys used it to play games and more gitls used it to get
information.

» Site appearance was very difficult to analyse but it would appear that gitls prefer colour, animation and films, whereas boys prefer
photos/music and are more concerned about font size on their web sites.

» Girls seem to like to be able to chat. Both like photos, few are interested in videos etc. Very few children knew of any sites where
they could read fiction.

12-14

» This group was comprised of 60% girls and 40% boys, all of whom used the internet. There was no difference between girls and
boys in the utilisation of the internet.

» They used the internet at home or at school in the Documentation and Information Centre, rarely at the library, never in a cyber-café.
» The main utilisation of the internet was for school work.

» 75% used the internet to enjoy themselves and to play games. More gitls than boys used it for schoolwork and about 80% of both
groups used it to play games. However, more girls used it to get information. Not many used it to buy something.

» Boys appear to be more concerned with animation and films in the design of web sites and girls more concerned with photos. Both
appreciate colours.

» Girls and boys use the internet for help with schoolwork. Perhaps girls chat and boys prefer video. Both play games.

» Nobody knows of any sites where they could read fiction.

Educationalists

The majority of people who responded to the questionnaire were teacher-documentalists who worked in secondary schools. There
were very few librarians and no students.

Librarians use the internet to consult sites of publishers and to order books, but few children use the internet in the library.

Teacher-documentalists use the internet to prepare thematic bibliographies and selections of books for pupils, to prepare pedagogic
papers for teachers on classical or contemporary subjects, and also to read research articles.

They also use the internet with pupils to carry out research.
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Results of the Survey
Reported by Franziska Miiller-Luhnau

he Survey was carried out in a library, a primary school, a school for children with special needs, several elementary schools and
the University of Cologne. Teachers, university teachers, librarians and students answered the questionnaires. For educationa-
lists: 89% of the answers were given by teachers, 7% by students, and about 4% by librarians. The teachers were from rural areas - no

teachers or librarians were interviewed from large cities.
8-10 years

In this age group 64% of the children interviewed have access to the internet in school and 68% have access to the internet at home.
Only 0.95% of all children interviewed use the internet in libraries. 60% have learned how to use the internet in school, whilst 53 %
said that they learned how to use the internet at home. The total exceeds 100 % because some children have learned how to use the
internet both in school and at home.

Most of the children in this age group use the internet to find information (48%) and to play (39%). 14% said that they look on the
internet for reading material. There are quite important differences between the girls and boys interviewed. For example, 18.75 % of
the boys would like to meet people through internet, whilst only 7% of the girls feel the same.

Concerning the design and the content of the websites, the most important things for this age group are photos (62%); age suitability
(70 %); websites in foreign languages (25.71%); and websites where they can read books (19%).

Quoted are the following websites: www.antolin.de, www.blindekuh.de, www.grimme-online-award.de, www.die-maus.de
htep://www.tivi.de/fernsehen/loewenzahn
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Do you know any sites where you can read fiction?

Site appearance (total)
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10-12 years

52.9% of the children interviewed in this age group have access to the internet at home; 32.3% use the internet in school; only 1.47%
of the interviewed children use the internet in libraries. 48.53% have learned how to use the internet at home, 23.53% have learned
how to use the internet at school, and none of the children interviewed mentioned libraries in this context.

Do you use the internet? Where do you use the internet?
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Why do you use the Internet (total)?
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Do you know any sites where you can read fiction?

541

41.9% of the boys interviewed in this age group use the internet to play games, as opposed to only 16.2% of the girls. A big difference
between the boys and girls interviewed relates to meeting people through the internet: 10.8 % of the girls in this age group answered
that they use the internet to find new friends, whilst none of the boys quoted this use. Also whilst 10.8% of the gitls in this age group
use the internet for reading material, only 3% the boys do the same.

Animation on the websites is particularly important for this age group (40%); boys are much more interested in animation than girls.
Photos and films are for this age group far more important than the menu or the font size. 16% of the boys and 8 % of the girls visit
websites in foreign languages.
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About 14% of the children interviewed use the internet in order to learn something about children‘s books, although they don’t men-
tion specific books. Only about 5 % of this age group know websites where they can read books. For 27.94% of the respondents in
this age group it is important that websites are suitable for their age, similar percentage rates games on websites as being important

(26.77%).
12 -14 years

66.49% of the pupils interviewed in this age group have access to the internet ac home, 30.14% have access to the internet in school
and 8.22% use the internet in a library.

71% of the children interviewed have learned how to use the internet at home and 39% have learned at school, but in this age group
there are 1.3% of children who indicated that they have learned how to use the internet in a library.

68% of the boys interviewed use the internet to play games; 60.1% use it just for fun, and 58% use it to listen to music. 50 - 51%
of both boys and gitls use the internet to get to know people, more than the two previous age groups, and 9.38% of the girls and
21.95% of the boys in this age group look for reading material on the internet.

Half of the interviewees in this age group use the internet to meet people. There is a significant difference between the sexes concer-
ning shopping on the internet: 49% of the boys and 12.5% of the girls use the internet to buy something. According to the survey,

young people in this age group prefer websites containing photos, music and films, and a very few pupils know websites where they
can read books.

Do you use the internet? Where do you use the internet?

86,3
26,03
19,18
- .E

at home at school  in the public inan other/s

90,24

boy total library  Internet-cafe

] ] L . 5
Where did you learn how to use the internet (total)? Do you use websites in foreign languages?

39,02

71,23

39,73

13 7
10,96 -
U -

at home at school in the public inan other/s
library Internet-cafe

47



Why do you use the Internet (total)?
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Educationalists

100% of the interviewed librarians and 97.96% of the interviewed teachers have access to the internet. 77% of teachers have compu-
ters in the school, whilst 40% of them have internet access in the classroom.

Very few teachers are familiar with websites dealing with children’s and youth literature. Mainly the websites www.antolin.de, www.
blindekuh.de were quoted.

For 83% of the educators, the user-friendliness of a website is most important. Good links are also important criteria for 49% of the
respondents. They feel that attractive design is less important than good content.
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Content offers Website offers

49,09

38,18

3273

extracts from book reviews  biographic focus on focus on
featured information on  authors books
books authors,
illustrators,
translators news corners good links other/s

65% of the interviewed teachers use the internet to look for teaching material. 55% of the interviewees look for book extracts, and
they prefer websites that focus on books rather than on authors.

About 75% of all interviewees think that the children’s literature websites they use contain intercultural elements which are presented
in a non-stereotypical way.

Conclusions
Very few of the people working in schools, where the role of the new media is getting more and more important, know websites that
focus on children’s literature.

The internet is often used by teachers simply to find teaching materials and suggestions for lessons.
In the classroom the internet is used for individual research in order to learn to work independently with specific teaching content, or

to deepen acquired knowledge.
Although there are websites dealing with literature for children and young people very few offer full texts.
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Reported by [Dr. Alexandra Stefanidou]

! I 'he survey was conducted among school children, teachers, university teachers, librarians and students on the island of Rhodes

8-10 years

Judging from these results, children in Greece have access to the internet at an early age.

85% of the children interviewed in the first age group use the internet. 90% have access to the internet at home. 26.25% have access
to the internet at school. 5% of the children visit internet cafés, whilst only 2.5% have access to the internet in pubic libraries. The
majority of the children interviewed learned how to use the internet at home (85 %); 12.5% of them learned how to use it at school
but none in libraries.

52.5% of the children visit websites in foreign languages. In this age group a large number of children had German as their mother
tongue. These children, as well as many of the children with Greek as their mother tongue, use websites in foreign languages (mainly
German and English). It’s worth pointing out that about 15% more boys visit websites in foreign languages than girls. The children
in this age group use the internet mainly to play games (66.25 %), followed by ‘to get information’ (50%) and ‘to do my schoolwork’
(38.75%).

Concerning the appearance of the websites, photos (67.5%), animation (63.75%), music (60%), and colours (56.25%), are the most
important criteria for the children interviewed in this age group. As for the content of websites, the most important aspect for the
children in this age group is the possibility to play games (83.75 %), after that come preferences such as ‘it helps me to do my home-
work’ (66.25%), * helps me keep in contact with my country of origin’ (61.25%), ‘helps me to learn something about other countries’
(60%), ‘it allows me to post comments’ (60%).

All results are %.
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Why do you use the Internet (total)?
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Site appearance (total)? Do you know any sites where you can read fiction?
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For Greek children it is also very important that a website has photos and pictures, that it is suitable for their age, and that they can
express their opinions.

45% of the interviewed children in this age group know websites where they can read books.

10-12 years
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Why do you use the Internet (total)?
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In this age group 88% of the children interviewed use the internet. Again most of them use the internet at home (86.25%) where
most of them have also learned how to use it (78.75%). In this age group a higher percentage use the internet at school (63.75%),
where many have also learned how to use it (22.5%). More children in this age group visit internet cafés (16.25%), and 6.25% of
them learned how to use the internet there.

Again the role of the public library is nearly non existent. Only 2.5% of the children used the internet in libraries, and none of them
learned how to use it there.

The number of children in this age group using websites in foreign languages is much higher than the previous age group (72.5%).
A small number of the children in this age group have English as their mother tongue, but this doesnt affect the results showing that
Greek children are interested in visiting websites in foreign languages.
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The children in this age group use the internet mainly to play games (62.5%), to do their school work (51.25%), listen to music
(51.25%), and get information (42.5%).
Greek children also like to chat (37.5%) and shop on the internet (35%).

In comparison with the previous age group, fewer children know and visit websites where they can read books - only 2.5%.
12-14 years

In this age group, the percentage of the children who use the internet goes down to 69.14%. Most of the children not using internet
answered that they don’t have a computer at home or they don’t have an internet connection at home. There were, however, also
answers such as ‘T must not’, or ‘T don’t have time’, or T am not interested’. Boys use the internet more than gitls. Again, children have
access to internet mainly at home (62.69%) where they also learn how to use it (61.73%). The role of school as a place for using the
internet in this age group increases to 41.98%, and 38.27 % of the children have learned how to use the internet at school. 23.46 %
have visited internet cafés, and 7.41% have learned how to use internet in an internet café.

Only 1.23% of the children in this age group use the internet in a public library, even less than in the previous groups, and none have
learned how to use it in a public library.

62.96% visit websites in foreign languages, boys more than girls.

The number of pupils who know and visit websites where they can read books is lower than in the previous age groups (11.11%).
Equally important for this age group is the use of the internet to play games, to get information or just for fun (46.91 %). 32.1% use
the internet to prepare their home work.

Do you use the internet? Where do you use the internet?

75

62,96

41,98

at home at school in the public inan other/s
library  Internet-cafe

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?

72,5

61,73

38,27
I 7,41 494
‘ 0 [ s B

at home at school in the public inan other/s
library Internet-cafe
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Why do you use the Internet (total)?

46,91

6,17

N

to enjoy to do to play to chat to meet to listen to to get to get to get to buy other/s
myself schoolwork games people music information reading personal something
material help

Do you know any sites where you can read fiction?

12,5

Concerning the appearance of websites, the most important aspect for the children in this age group are photos (53.09%) , followed
by music (35.8%). The least important is a large font (7.41%).

Regarding content, for children in this age group websites with games come in second place (46.91%), after those with photos and
pictures (55.56%). For 45.68% of the children it is important that a website helps them to do their homework. It is also important
that the website is suitable for their age, and that children can express their opinions.

Educationalists:

55% of the educationalists interviewed were teacher trainers, 29% were teachers, 12% students, and 4% librarians, all from urban
areas. All the interviewed educationalists have 100% access to internet.

100% of the librarians and teacher trainers have computers in their work place, and 86.67% of the teachers have computers in the
classrooms.

For the librarians, it is important that a website has attractive appearance, is user-friendly, and offers a high level of information/variety
of content.
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Are you a Insitution location

Oteacher trainer|
O student

Computers in classroom Do you have access to the internet ?

Burban area
MWrural area

100

100 100

librarian teacher

What is important in a children’s literature website?

teacher trainer

student
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Content offers Website offers

68,63 68,63
58,82
5294
I 17,65

extracts from book reviews  biographic focus on focus on

featured information on  authors books
books authors, -:
illustrators,
translators news corners good links other/s

For the teachers and teacher trainers, it is most important that a website offers teaching material, is readable, and is regularly
updated.

The educationalists prefer websites which focus on books and offer extracts from featured books and book reviews. Good links are also
of great importance for all interviewees.

A certain number of websites, dealing with children’s literature and intercultural education, were given by the educationalists and
many of them indicated that they work with these websites when preparing their lessons and seminars, etc.

Conclusion:

The survey shows that educationalists work more actively with children’s literature and intercultural education than is the case with
students. As a result, children do not use websites where they can read books or learn about other people and other countries, even
though they are familiar with the internet. This is an area where efforts must be focused in the future. Another task, as shown by
the survey, will be to find ways to create synergies between schools and public libraries, and to increase the role of the library as an
educational institution.
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Results of the Survey
Reported by Piotr Jankowski and Malgorzata Kolodziejczyk

Context of the survey

he survey was conducted in Warsaw (Poland). It mainly included schools in the Ursus district of Warsaw. This part of the capital
of Poland has 50 000 inhabitants.
The questionnaires were handed out to children in schools — 4 primary schools — 2nd, 3rd, 4th, 5th, 6th grade students and 4 upper
primary schools — 1st, 2nd, 3rd grades.
In primary schools the 8 to 10-year-olds are in the 2nd to 4th grades and the 10 -12 year-olds are in the 5th, 6th grades; in the upper
primary the 12-14 year-olds are in the 1st to 3rd grades. There was no control group.
As for educationalists such as teachers, librarians and teacher trainers participating in the survey, most of them were involved in
creating activities for students using multimedia. Questionnaires were sent out electronically to them and returned the same way. The
sample included approx. sixty respondents in each group and sixty educationalists.
The percentage of librarians, teachers and teacher trainers who filled in the questionnaire was balanced in this group and most of them
were female.
The number of boys was similar to the number of gitls in all age groups.

8-10 years

In the 8-10 age group, almost 68% of girls and 100% of boys use the internet.

They mostly use the internet at home (67%, 75%); then at school (33%, 62%) and in the public library (28%, 7%); internet café
(12%, 14%); other places (21%, 20%).

The percentage of boys taught internet ac home was 78% and a similar percentage was indicated for girls (74%). Far fewer children
learned the internet at school (33%, 39%).

Do you use the internet? Where do you use the internet (total)?

71,07

1
85,12
68,42 48,76
I T at home at school in the public inan

00
girl boy total library Internet-cafe

7. Where did you learn how to use the Internet (total)? 8. Do you use websites in foreign languages?

76,03 21,88

14,88

8,26 6,61

at home at school in the public inan other/s
library Internet-cafe
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Why do you use the internet (total)?
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Site appearance (total) Do you know any sites where you can read fiction?

82,64 35,09
73.55 75,21 76,03

colours photos  animation films music font size

Public libraries attracted more girls (14%) than boys (3%).

Websites in English are the most popular among all the websites in foreign languages but only 20% of children use websites in a
foreign language.

'The reasons for using the internet were: ‘to get information’ (77%, 61%) ; ‘to enjoy myself’ (72%,75%); ‘to play games'(50%, 69%);
‘to do school work’ (54%, 44%).

The interesting thing is that more girls listened to music than boys (73%, 50%). Boys were mainly interested in the internet for enjoy-
ment (75%).

What 8 to 10-year-olds rate higher in websites in terms of site appearance are colours (80%, 65%) photos (79%, 86%) animation
(65%, 81%) and music (both 75%).

Colours show a significantly higher percentage for girls (80%) than for boys (65%) and boys pay the most attention to photos
(86%).

As to site content the most important aspect for girls was that it helped them to do their homework (80%) against boys (76%). For
boys the most important was the appropriateness of the website to their age (83%) against 72% of girls.

The most significant differences are noticeable in answers ‘to know about other countries’ (girls 56%, boys 68%); ‘T can learn about
children’s books™ (74%, 42%); ‘it has got video clips’ (60%, 40%).

The lowest rating was for ‘to post comments’ - (both 38%)

Other answers were as follows: ‘to get photos and pictures’ (74%, 69%); ‘I can play’ (both 70%).

As for websites used and recommended by children (gitls 35%, boys 28%), they knew websites where they could read fiction, but they
were not able to write down their addresses because they did not remember them.

The second reason is that there are not many websites with fiction in Polish.

10 - 12 years

In the 10-12 age group, 100% of girls and boys use the internet.

They mostly use the internet at home (69%, 81%) then at school (69%, 59%) and in the public library (48%, 30%); internet café
(19%, 32%); other places (42%, 37%).

‘The percentage of boys taught internet at home was 80% and also high percentage was indicated for girls (68%). Less children learned
the internet at school (both 22%).

Public libraries attracted more girls (12%) than boys (2%).

48% of girls and 67% of boys use websites in a foreign language. Websites in English are most popular among all the websites in
foreign languages.
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Do you use the internet?

Where did you learn how to use the internet (total)?

Where do you use the internet (total)?

Do you use websites in foreign languages?

100,00 100,00 100,00 74,38
64,46
39,67 39,67
I i E
at home at school in the public inan other/s
library Internet-cafe

7355 66.67
292 21
i 18,18
7,44 7,44
at home at school in the public inan other/s
library Internet-
cafe

The reasons for using the internet were: ‘to get information’ (80%, 67%); ‘to enjoy myself ’(both 86%), ‘to play games’ (56%, 80%),
‘to do schoolwork’ (75%, 65%), and ‘to listen to music’ (73%, 65%). Boys were mainly interested in the internet for enjoyment (both
86%). We can observe the tendency that at that age girls are much less interested in playing games compared with boys who are par-
ticularly interested in using the internet for games.

What 10 to 12-year-olds rate higher in websites in terms of site appearance are colours (9%, 26%) photos (5%, 7%) animation (19%,
28%), films (both 20%) and music (5% 19%).

Both girls and boys are not too interested in site appearance - particularly girls, who almost do not care about it.

As to site content the most important for girls was that it helped them to do homework (48%) against boys (52%). For boys the most
important was the appropriateness of the website to their age (52%) against 36% of girls.

There are many significant gender differences in answers in that age group such as:

I can learn about children’s books™ (34%, 57%); ‘to post comments (girls 28%, boys 46 %); ‘to chat’ (28%, 37%), ‘to know about
other countries’ (girls 36%, boys 44%), ‘it has got video clips’ (12%, 24%), ‘I can play’ (19%, 41%).

Similar answers emerged for finding photos and pictures (21%, 26%).

Those results show that the differences between girls and boys are significant due to the earlier maturity of girls. Even allowing for their
greater interest in using the internet it is difficult to explain why 57 % of boys name it as a source of learning about children books.
As for websites used and recommended by children (girls 10%, boys 20%) the students probably knew some websites where they
could read fiction but they were not able to write down their addresses because they did not remember them. On the other hand there
are not many websites with fiction in Polish.

The websites listed below are itemized to give an idea of the spectrum of interest and of the educational needs of the children. It is
difficult to estimate if they are useful for the purposes of this project.
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Why do you use the internet (total)?

to enjoy to do to play to chat tomeet  tolisten to to get to get to get to buy other/s
myself  schoolwork  games people music information  reading personal  something
material help

Do you know any sites where you can read fiction?

www.barbie.pl www.godfather.pl www.mtv.pl

www.barca.com WWW.grono.net www.muza.com.pl
www.bleble.pl www.gry.pl www.muzyka.interia.pl
www.bumbum.pl for fun www.hpiracing.com WWW.Imyscen.com
www.ca_apolskaczytadzieciom.pl www.jackerss.com www.nikathebest.blog.onet.pl
www.cartoonnetwork.pl www.jeja.pl www.opetani-przez-magie.blog.onet.pl
www.cda.pl www.jetix.pl blog with stories

www.cola.pl games www.legialive.pl www.petz.fora.pl
www.dragon.com www.lektury.pl www.platine-kennel.blog.onet.pl
www.eminem.pl www.literatura.pl www.polsatsport.pl
www.fajowe.pl www.maxior.pl WWW. POpPIostu.gotuj
www.funny-games.biz www.miniclip.com www.redhotchilipeppers.com
www.gazeta.pl www.mojegry.pl www.rockmetalshop.pl
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www.sciaga.pl
www.spele.nl
www.streetofrace.pl
WWw.teagames.com
www.teksty.pl

www.tibia.pl

12 - 14 years

100% of the children say they use the Internet. It is mainly used at home (81%), and at school (51%). Here it is used equally by girls
(100%) and boys (100%). 13% of children use it in a public library and 14% in other places. The use in internet cafés is almost the

www.tokiohotel.de music
www.underground.pl
www.urs.of.pl,
www.vallheru.org
www.wapster.pl
www.wilczy-zew.blog.onet.pl

www.witch.pl funny horoscopes
www.wysokieobroty.pl
www.yorkshireterrier.pl
www.youtube.com
www.zabka.pl

www.zyraffa.pl

same (14%). Most children learned to use the internet at home (71%) and only 30% at school.

The use of websites in foreign languages is higher than for the previous group: 58%. Children in this age range use the internet mainly
to get information (86%), to enjoy themselves (81%), to listen to music (77%), to do schoolwork (73%), to play games (51%) and to
chat (53%). For 10 tol2-year-old-children, the most important aspects of website appearance are: music (59%), colours and photos
(both 53%), font size (50%) and animation (43%). Significant differences between boys and girls are that 44% of boys consider films
to be very important, but only 26% of gitls feel the same. As to site content, the most important feature is that ‘it helps me do my

schoolwork’ (60%), having video clips (56%), promoting knowledge of other countries (48%), being able to chat (41%).

Do you use the internet?

100

Where did you learn how to use the internet (total)?

Where do you use the internet (total)?

; 51'10
R T

80,62

13,18 13,95 13,95
at home at school in the public inan other/s

library Internet-cafe

Do you use websites in foreign languages?

60,29

64
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Why do you use the internet (total)?

14,73 124

B EE

to enjoy to do to chat to meet to listen to to get to get to get to buy other/s
myself schoolwork people music information  reading personal  something
material help

Do you know any sites where you can read fiction?

22,95

16,28

Only 16% of children know sites where they can read fiction (23 % - boys and 10% - girls). Most of the websites recommended by
children in this age group are not relevant for intercultural education, reading promotion or children’s fiction. Only few a websites
mentioned by children could be relevant for these aims:

Wwww.sciaga.p

|

www.filmweb.pl
www.warszawa.edu.com.pl

www.focus.pl
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Educationalists

40% of the educationalists were librarians, 38% teachers, 15% students and 7% teacher trainers.

88% of librarians have computers at work, 97% of teachers, 100% of teacher trainers and 100% of students.

Access to the internet in the classroom is 88% for teachers, 50% for teacher trainers and 38% for students. Access in the public library
for teachers is 73%, for teacher trainers 17% and for students 62%; librarians have 100% access in the public library and at home
86%, with 63% in faculty. Teacher trainers also claim to have 100% access to the internet at work and at home. Teachers have 57%
access at work and 73% at home; 85% of students have no access at home but 70% at school.

Experience in using highlighted websites is 97% for librarians, 85% for teachers, 100% for teacher trainers and 38% for students.
For all librarians the most important features of a literature website are readability (100%), interactivity (71%), regular updating
(83%), high level of information (54%), the possibility of covering a wide age range (71%) and user-friendliness (97%).

For teachers the most important aspect is the user-friendliness of the websites (100%), ‘readability’ (97%), ‘informative’ (94%),
‘updated’ (88%) and ‘their high level of information’ (87%). The lowest rated feature is ‘covers wide age range’ (24%).

Teacher trainers highlighted readability, user-friendliness, interactivity and ‘offers didactic materials’ (all 100%) as the most important
aspects. Attractive appearance and ‘covers wide age range’ are not itemized (0%).

Students consider readability (77%), information (62%), user-friendliness and a high level of information (both 54%) as the most
important aspects.

In terms of content, librarians pay attention mainly to: book reviews (97 %), biographical information (83%), focus on authors (77%),
and focus on books (66%).

88% of teachers prefer book reviews and biographical information on authors, illustrators and translators. Focus on books and extracts

from featured books both reach 79%.

Are you a

Insitution location

Elibrarian

Eteacher Eurban area
Oteacher traine| Mrural area
O student

Computers in classroom Do you have access to the internet ?

100 100 100

librarian teacher teacher trainer

100

student
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What is important in a children’s literature website?

91 95 95,4

1599

7701  8L6l1
058,97
59,77 5517
I 42,53

Content offers Website offers

87,36 86,21

64,37 I I 63,22

extracts from book reviews biographic focus on focus on - 2,3
featured information authors books ' '

books on authors news corners good links other/s

illustrators,
translators

The teacher trainers highlight the focus on authors and book reviews, biographical information on authors/illustrators/translators,
focus on books (all 100%). For them extracts from featured books are not important (0%).

Students prefer biographical information on authors, illustrators and translators (85%) and focus on books (85%), extracts from
featured books (70%), while focus on authors is 0%.

Website offers - 97 % of the educationalists required good links. News corners on the Home Page providing information about blogs
etc are mostly required by students (54 %) but much less by librarians (9%) and teachers (18%) and not at all by teacher trainers (0%).

Only 12% of teachers and 8 % of students confirm that the books represented on the websites respect other cultures in non-stereo-
typical ways.

None of our respondents’ institutions have their own websites containing information on children’s literature.
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Experts recommended the following websites::

encyklopedia.interia.pl www.dziecionline.pl www.pbskids.org
pl.wikipedia.org www.edu.pl www.polska.pl
sjp-pwn.pl www.edukacja.pl www.republikadzieci.org
www.amb-norwegia.pl/culture www.google.pl www.sciaga.pl
www.bbc.co.uk www.interia.pl www.strefamlodych. pl
www.bpursus.waw.pl www.interklasa.pl www.swierszczyk.pl
www.calapolskaczytadzieciom.pl www.kanondladzieci.pl www.teletubbies.com
www.dladzieci.pl www.kiedybylammala.pl www.wikipedia.org
www.dzieci.wp.pl www.naszaksiagarnia.pl www.zyrafa.pl
Conclusions:

» 80% of the students learn how to use the internet at home.
» 20% of the students learn how to use the internet during Computer Studies at school.
» Most of them use the internet at home.

» The boys usually use the internet to play games and listen to music.
» The girls mostly use the internet to search for useful information.

» The children in the age group 8-10 sometimes search for information connected with other countries but they mainly use the
internet in connection with their free time activities.

» The children in the age group 10-12 are interested in the Geography and History of other countries, environmental problems,
animals and nature. They want to expand their knowledge.

» They are also interested in media (photos, movies, animation).

» They are looking for information connected with the stars of pop culture.

» The students in the age group 12-14 are not interested in children’s and youth literature in general.

» They are most interested in pop culture and visual culture.

» They want to show or to express themselves (feelings, emotions, fears, problems, hopes,

desires).

» If they are interested in literature — it is rather in writing their own memories or diaries not in reading literature.

» The problem is that only 40% of students use the internet for educational purposes.
» This use is rather limited, in not developing a knowledge of useful websites and in not showing the capacity to perform advanced
searches for information.

The future task would be:
» to give the teachers some practical examples of lessons focusing on the internet.
» to create attractive educational materials from a children’s perspective which would link with the school curriculum.

» 100% of teachers and other educationalists have their PCs and access to internet at home.

» The teachers say that they use internet in the classroom, but this is hard to believe because the classroom with computers is generally
occupied by the teachers of Computer Studies. Taking into account that at school there is usually only one classroom with no more
than 8 computers, it is extremely difficult to hold a lesson with 24-26 students there.

68



» Internet is a part of everyday life in children’s culture (especially pop-orientated culture).

» The users of internet want the websites to be systematically updated and user friendly. Moreover they would like to have access to
many useful links.

» The internet replaces other media in some cases for the daily provision of information.

» Libraries should and could be more involved in media education for children.

Finally we would like to share some observations about Polish students. The questionnaires were treated by them as a quiz about
websites. Most of children were not able to remember the addresses of their favourite websites because they had fixed them up in their
personal computers. They do not use internet for educational or similar purposes, usually it is just for fun. To know more about young
people’s knowledge related to interculturality in multimedia, we think it is worth repeating the survey with the open questionnaire but
this time specifying the tasks to be performed both in relation to their interests and to interculturality.
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Context of the survey

he survey was conducted in the Beira Interior region of Portugal. It mainly included schools in Castelo Branco, Fundao,

Tortosendo and Covilha. This is the interior of Portugal, partly rural, and the towns are small to medium in size (circa 5500 to
30 000 inhabitants). The questionnaires were handed out to children in schools — 4 primary schools — 3rd and 4th grade students
(escolas do ensino basico — 1° ciclo / EB1); and 4 upper primary schools — 5th, 6th, 8th and 9th grades (EB 2 + 3). In primary schools
the 8 to 10-year-olds are in their 3rd and 4th grades; in the upper primary the 10 to 12-year-olds are in the 5th and 6th grades; 12 to
14-year-olds are in the 7th and 8th grades. As control groups, two further secondary schools and one upper primary 7th grade class
in Lisbon were contacted and questionnaires distributed to 10th grade and 11th grade students, although these answers were not used
directly in the survey.

The questionnaires were answered in the following schools /groups of schools:

Primary schools:

» EB1 Quinta da Granja, Castelo Branco (3rd grade) — 24 students;

» Agrupamento Afonso de Paiva — 3rd and 4th grades — 16 students;

» Agrupamento de Escolas Serra da Gardunha — 4th year — 19 students;

Upper primary schools:

» E/B 2/3 do Tortosendo (5th grade) — 19 students;

» Agrupamento de Escolas Serra da Gardunha (6th grade) — 20 students;

» Escola E/B 2/3 do Tortosendo (8th grade) — 17 students;

» Agrupamento de Escolas da Serra da Gardunha (9th grade) — 25 students;

As to the educationalists, teachers that are part of the Portuguese EDM network in the above mentioned schools were asked to fill in
the questionnaire, as well as teacher trainers and student teachers in the Escola Superior de Educacio de Castelo Branco, which coordi-
nates the network in Portugal. Librarians were not personally contacted, but a list of relevant librarians was built up and questionnaires
sent out electronically, although not one replied back. School librarians were directly contacted by the teachers in the network.

The sample includes eighty 8 to 10-year-old respondents; seventy-nine 10 to 12-year-old respondents; sixty-seven 12 to 14-year-old
respondents; and 20 educationalists who include teachers, teacher trainers, school librarians and student teachers.

The results of the survey may be representative for Portugal in what concerns children in small to medium-sized towns, although (we
suspect) not for big towns. Some questionnaires were sent out to a school in Lisbon and surprisingly most children and all teachers
did not use the Internet. These data differ widely from those found in the sample.

Since not many librarians were willing to answer the questionnaires, we do not have a representative view of them, their work or their
work on the internet for the promotion of reading, intercultural education and children’s fiction. They were only 7.7% against 54%
of teachers, 15% of teacher trainers and 23% of student teachers in a total number of 20. They are mainly school librarians, i.e. in the
Portuguese context teachers that work in school libraries full time or a couple of hours per week.

The percentage of boys and girls who answered the questionnaire was balanced in all age groups. Not so the librarians and teachers,
the majority of whom were female

8-10 years

In the 8-10 age group, 80 to 88% of the children use the internet. The internet is primarily used at school (54.4%), then at home
(43%) and thirdly in the public library (12.6%). Children also claim that they use it in other places (28%) and some of them mention
relatives’ homes.

A significantly higher percentage of boys (35%) as against only 23% of girls learned to use the internet at home, although the school
is where 54% of all children learned to use it, followed by home (30%); the public library came fourth with 11%.

42% of children use websites in foreign languages (mainly in Spanish).

When asked why they use the internet they answered that they use it mainly to do schoolwork (70%) and to play games (66%) and
thirdly to get information (46%). In this last category 54% of girls claim this as against only 38% of boys. The children also use it to enjoy
themselves (32%), boys 17% more than gitls; and to chat (30%), though boys chat significantly more than girls (38% against 23%).
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Do you use the internet?

Where do you use the internet (total)?
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Site content (total)
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Site appearance (total) Do you know any sites where you can read fiction?

68,35 68,35 41,03

6456
64,56

39,24

What 8 to 10-year-olds rate higher in websites in terms of site appearance are photos and animation (both 68%), followed by colours
and music (both 65%). Music shows a significantly higher percentage for boys (75%) than for girls (54%).

As to site content they rate as most important that it helps them do their homework (80%); that it allows them to know about other
countries (73%); next comes ‘it has to be appropriate to my age’ (67%); ‘it has got photos and pictures’ (65%), ‘T can play’ (53%),
‘it allows me to post comments’ (51%) and ‘it’s got video clips’ (49%).

Significant differences between boys and girls: 74% of the girls as against 60% of the boys highlight that websites have to be appropri-
ate for their age; and 62% of girls against 40% of boys require that websites allow them to post comments.

The least important aspect for both boys and gitls is that they can learn something about children’s books (9%).

Only 24% of the children claimed to use the internet to get reading material, allthough 40% answered that they knew sites where
you can read fiction.

As to websites used and recommended by children, they are probably recommended by teachers and worked with in school and some
of them may be relevant for reading promotion, intercultural education and children’s fiction, namely:

colours photos  animation films music font size

http://aquinta.espigueiro.pt/espiguinga/index.html www.alzirazulmira.com/ http://cienciaemcasa.cienciaviva.pt
www.historiadodia.pt www.recursoscbl.com www.sitiodosmiudos.pt
www.sotaodaines.pt www.tremencastrado.hpg.com.br http://web.educom.pt/escolovar/
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10-12 years

91% of the children say they use the internet. It is mainly used at home (69%), though also at school (64%). Here it is significantly
more used by gitls (74%) than boys (54%). 15% use it at the public library and 13% in other places. The use in internet cafes is very
restricted (6%).

They learned to use the internet mainly at school (66%) and only 33% at home.

The use of websites in foreign languages is slightly lower than for the previous group: only 36%, although they use Spanish and English
websites.

Children in this age range use the internet mainly to do schoolwork (83%) and girls more so (90%) than boys (76%); next, they use it
to play games (76%); thirdly, to chat, girls (70%) more than boys (59%). Slightly 11% more boys than girls at age range 10-12 claim
to use it to get information, which amounts to 54%. In fourth place comes ‘to enjoy myself” (53%). Other less significant uses of the
internet are: to listen to music (18%) and to get reading material (16%), although this amounts to 23% of girls against only 10% of
boys. Another relevant difference in usage of the internet is related to ‘meeting people’: 18% of girls and only 5% boys.

In what concerns the appreciation of 10 to 12-year-old children, the most important aspects of website appearance are music (59%),
followed by colours and photos (both 53%), font size (50%) and animation (43%). Significant differences between boys and girls are
that whereas 44% of boys consider films to be very important, only 26% of gitls do so.

As to site content, the most important features are ‘photos and animation’ (64%), ‘it helps me do my schoolwork’ (59%), having video
clips (56%), promoting the knowledge of other countries (48%), allowing them to chat (41%). A significant difference between boys
and gitls is that 64% of boys think video clips important whereas only 49% of girls do so.

Only 11% of children think it important to learn something about books for children and teenagers on the internet and only 13% of
gitls know sites they can read fiction from. No boys claimed to know any.

Do you use the internet? Where do you use the internet (total)?
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Why do you use the internet (total)?
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Do you know any sites where you can read fiction?
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Most of the websites recommended by children in this age group are not relevant for intercultural education, reading promotion or

to listen to to get to get
reading
material

to get to buy other/s
personal something

help

children’s fiction. Some of the websites mentioned by children that may be relevant for those aims are the following;

www.amiguinhogato.kitnet
www.assustador.br
www.emule-project.net
www.minerva.pt
www.orisimal.com
www.sitiodopicapauamarelo.br.com

www.angel.anda.ca
www.cartoonnetworkHQ.net
www.harrypotter.warnerbros.com
www.monica.com
www.paperdollheaven.com

www.anossaescola.com
www.chareaza.com
www.iguinho.ig.com
www.nationalgeographic.com
www.sitiodosmiudos.pt
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12-14 years

99% of the children claim to use the internet. At this age boys and girls use the internet significantly more at school (85%) than at
home (45%). 20% use it also at the public library.

32% use websites in foreign languages, mainly Spanish and English.

They answered that they use the internet mainly to do schoolwork (86%), then both to enjoy themselves (67%) and to chat (67%);
next comes ‘to play games’ (62%), though boys significantly more (70%) as against 53% of gitls. At this age they also use it to meet
people (37%), to get information (31%) and to listen to music (30%), though in the latter case 39% of gitls do it as against only 23%
of boys.

Finding reading material is not significant for either boys or girls (merely 2.5%).

When it comes to rating aspects of the websites they use,12 to 14-year-olds highlight as very important music (38%), which is also
considered important by 39% of them; photos (35%; 47% of girls and 33% of boys) which 39% also consider important; films that
25% consider very important and 22% important, although it is more important for boys (30% + 28%) than for girls (19%+14%);
font size is considered very important by 25% of them and important by 17%; next comes ‘animation’ (19% + 19%) and menus
(20% + 15%).

As regards site content, most important is that it helps to do schoolwork (38% said it was very important and 27% said it was impor-
tant); next comes photos and pictures (29% + 33%) and video clips (30% + 27%); to know about other countries is also important
(24% + 19%).

To learn something about books for children and teenagers is quite irrelevant (3%) and it’s 6% of girls that claim it is very important
against 7% of boys that claim it is important for them. Only 3% of gitls claim to know sites where they can read fiction. No boys do so.
As to the recommended websites, they have little to do with intercultural education, children’s fiction or the promotion of reading.

Do you use the internet? Where do you use the internet (total)?
84,81
45,57
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Why do you use the internet (total)?
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Do you know any sites where you can read fiction?

Of the websites mentioned, these are some that may be relevant for the survey:

www.assustador
www.beinbirmingham.com
www.dusseldorf.de
www.english-heritage.co.uk
www.gotobelfast.com
WWW.microjogos.pt
www.seeglasgow.com
www.visitliverpool.com

www.baixaki.br.com
www.debaixodoxoforro.pt.vu
www.edinburgh.org
www.escolavirtual. pt
www.kidsdomain.com
www.oxford.gov.uk
www.tuning.online.com
www.visitlondon.com

material

personal  something
help

www.barfie.au
www.destinationmanchester
www.englishbanana.com
www.gentejovem.pt
www.lake-district.gov.uk
WWW.searajovem.com
www.visitcardiff.info
www.witch.pt
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Educationalists

Are you a Insitution location
8%
M librarian

Oteacher trainer| Mrural area

O student

Computers in classroom Do you have access to the internet?

92,86

librarian teacher teacher trainer student

What is important in a children’s literature website?

AG- AL
40,10
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53% of the educationalists questioned were teachers; 23% were student teachers, 15% were teacher trainers and only 8% were libra-
rians. All librarians have computers in their classrooms, but only 50% of teachers, 75% of teacher trainers and 83% of student teachers.
Access to the internet in the classroom is available for 43% of teachers, 25% of teacher trainers and 33% of student teachers; access
in the public library for teachers is 64%, for teacher trainers 75% and for student teachers 33%; librarians have 100% access in the
public library and at home, but only 50% in at work. Teacher trainers also claim to have 100% access to the internet both at work and
at home. Teachers have 57% access at work and 71% at home; students have no access at home and 67% at school.

Experience in using highlighted websites is 100% for librarians, 50% for teachers, 25% for teacher trainers and 0% for student teachers.
For all librarians (or school teachers that work in school libraries) the most important features of a literature website are readability
(100%), interactivity (100%), regular updating (100%), high level of information (100%) and the possibility of covering a wide
age range of subjects (100%). Less important, but still so, are its user-friendliness (50%) and the high level of information provided
(50%).

For teachers clear conclusions are not as easily reached: the major features they highlighted were the user-friendliness of the websites
(57%), their high level of information (57%) and the fact that they offer didactic material (57%). Next is ‘variety in content’ (36%)
followed by ‘attractive appearance’, ‘readable’, ‘interactive’ and ‘covers wide age range’ (all 29%)).

Teacher trainers highlighted readability (50%) as the most important aspect, followed by attractive appearance, user-friendliness,
interactivity, regular updating, information and high level of information (all 25%).

Student teachers considered attractive appearance, user-friendliness, interactivity, and variety of content (all 33%) as the most impor-
tant aspects, followed by readability, information, high level of information and offering didactic material (all 17%).

In terms of content, librarians favour extracts from featured books, book reviews, biographical information on authors, illustrators
and translators, focus on authors and on books, while over half the teachers (57%) prefer good biographical information on authors,
illustrators and translators and extracts from featured books (43%), followed by focus on authors (36%) and book reviews and focus
on books (both 29%).

Half the teacher trainers highlight the focus on authors and book reviews, followed by biographical information on authors, illustra-
tors and translators. For them extracts from featured books and focus on books are not important (0%).

Student teachers prefer extracts from featured books (33%), followed by biographical information on authors, illustrators and transla-
tors (17%) and focus on authors (17%).

As to other aspects of websites, librarians, half the teachers, a quarter of the teacher trainers and half the student-teachers agree on
the need for good links (100%, 50%, 25% and 33%) while half the teachers also refer the need for news corners (50%) and 25% of
teacher trainers and 17% of student teachers do so.

When asked whether the books represented on the websites respected other cultures in non-stereotypical ways only teachers answered,
saying that 21% did.

Content offers Website offers
46,15 G 1L
46715
38,46 38,46
30,77
3,08
T r E
extracts from book reviews biographic focus on focus on
featured information authors books
books on authors, ||
illustrators, T ] T
translators news corners good links other/s
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It was also only teachers who answered that 14% of their institutions had their own website containing information on children’s

literature.
Teachers recommended the following websites:

http://alfarrabio.di.uminho.pt/vercial/infantil/contos.htm

www.bbc.co.uk/school/laaa/story/sbi.shtml
com/slideshow/rapids.html
www.cantinhodateresa.no.sapo.pt
www.editorialverbo.pt/default.asp?s=124
www.fundacionsr.es

www.getlyrical.com

www.historiadodia.pt
www.ipn.pt/literatura/infantil/links.hem
www.leapingmatch.com/en/story.php
www.magickeys.com/books/
www.minutosdeleitura.pt

WWW.nea.com

www.portoeditora.pt
www.storiesfromtheweb.org/stories/index.htm
WWWw.uma-aventura.pt
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www.app.pt
www.bedeteca.com/index.php?pagelD=bdideal www.berenstainbears.
www.bygosh.com/kidsstories.htm
www.docedeletra.com.br
www.fonteseducacaoinfantil.org.ler
www.graudez.com.br/litinf
www.geocities.com/enchantedforest/4900/estorias.htm
www.instituto-camoes. pt/cvc

Wwww.junior.te.pt

www.maderazines.com
www.minerva.uevora.pt/prelciclo/portugues.htm
www.min-cultura.pt/Miudos/Estoria.html
www.nonio.uminho.pt/netescrita
www.sitiodosmiudos.pt

www.textoeditora.pt
www.unmuseum.org/ert/index.htm
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Results of the Survey R O M A N I A
Reported by Ana Magdalena Iordachescu

n Romania the questionnaires for students have been applied in 3 different state schools, 1 from Bucharest, 2 from smaller towns.
No village schools have been involved in the survey, but as far as is known around 10% of the students in villages have an internet
connection.
Having studied the surveys on the 4 types of questionnaires for the 3 groups of children aged 8-10, 10-12, 12-14, as well as the
questionnaires for the educationalists, this is what I have observed:
Participants in the study: — more girls than boys:
» 8-10 year-olds: 92 students — 49 girls; — 43 boys
Internet users: girls: 77.55% boys: 88,64%
» 10-12 year-olds: 86 students — 42 girls — 49% 44 boys — 51%
Internet users: girls: 77.55% boys: 88.64%
» 12-14 year-olds: 86 students: — 49 girls — 56.98% 37 boys — 43.02%
Internet users: girls: 81.63% boys: 75.68%
» 100% of the children are Romanian and have Romanian as their mother tongue.
» 100% of the students have learned to use the internet at school having paid for computer classes, which at this age are not in the
national curriculum.
» 100% of them use computers at school, and 80-95% at home.
» The internet café is used by 8-10 year olds, around 89.25%; it decreases to 58.14% for 10-12, and increases to 100% to 12-14
year olds.
» NO student uses a computer in the public or school library.

8-10 years
Do you use the internet? Where do you use the internet (total)?
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Why do you use the internet (total)?
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» Students in all groups still use the internet to play — 100%; to get information — 100%; for school work — 80%.
» The interest in reading material is as follows: 89.25% mostly boys, for 8-10 year-olds, the interest decreases to 54.65% mostly girls,

for 10-12 year-olds and increases again to 68.60% mostly gitls, for 12-14.
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Site appearance (total) Do you know any sites where you can read fiction?

88,64

1,08

colours photos  animation films music font size

» The use of websites in foreign languages decreases with age: 96.77% for 8-10 year-olds, 77.91% for 10-12, 65,12% for 12-14
year-olds.

10-12 years

Do you use the internet? Where do you use the internet (total)?
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Why do you use the internet (total)?
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material help

Do you know any sites where you can read fiction?

» Reading promotion and intercultural education through the internet are only slightly encouraged by foreign languages teachers in
Romanian schools and are non existent in libraries.

» Still there is an interest among young primary and secondary school teachers I have contacted to use the sites when the data base
is active.

» When it comes to site appearance the interest looks like this: colors, music — 100% of 8-10 year-olds, 80% of 10-12, while the
12-14 appreciate photos and music.

» In site content what interests them is: to play — 100% of 8-10; to do their homework 60.47% and photos + video clips 72.09%
of 10-12, while the 12-14 year-olds are interested in video clips and chat.

» As for websites where they can read fiction, 73.12% of 8-10, 86.05% of 10-12 and 80.23% of 12-14 year-olds are familiar with
these sites.

» When it comes to finding out more about children’s books the interest decreases with age: 69.89% of 8-10 year-olds, 6.98% of
10-12, 0% of 12-14 year-olds.
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12-14 years

Do you use the internet?

Where do you use the internet (total)?
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Do you know any sites where you can read fiction?

83,67

» The educationalists participating in the study 56 teachers, librarians and students from all over the country: 46.43% librarians,
28.57% teachers, 10.71% teacher trainers and 14.29% students.

» 73.08% of the educationalists who answered come from the urban area.

» 100% of the students and teachers have an internet connection at home.

» Experience with children’s websites at work affects: 65.38% of the librarians, 100% of the teachers and teacher trainers.

» What educationalists find important in children’s literature websites are: appearance, user-friendliness, readability, variety of
content, high level of information.

» The content should offer good links and should focus on authors and books.

» Educationalists consider that the books represented on the websites respect other cultures in a non-stereotypical way.

» Only 7.69% of the libraries have their own website related to children’s literature.

Educationalists

Are you a Insitution location
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O student
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Computers in classroom Do you have access to the internet?
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The main situation that needs attention, in my opinion, is the lack of involvement of public and school libraries in students” reading
activities as NO student uses the public library for internet use. Librarians are only present in children’s lives when they borrow books,
and are not consulted for advice on internet websites related to children’s literature.

Most of the information children and teenagers have related to fiction websites comes from teachers, parents and friends.

Although some students are familiar with literature websites they only use them for homework, studies on authors and summaries for
the literature class.

There is no major interest among these age groups in literature websites. The reason for this is, I think, that students have not been
shown and encouraged enough and told about the benefits of internet when it comes to literature and learning.

Most of the children don’t read fiction on the internet and neither do most of the librarians.

Most school libraries do not have an internet connection and librarians do not have ICT skills so they are not of much help to stu-
dents.

Most of the teachers and student teachers familiar with ICT learning, and websites containing children’s literature/fiction, are teachers
of English or future teachers of foreign languages.

Action to be taken:

» Raise children’s and adults’ awareness that the internet is a good tool for reading even though they don’t read in the traditional
way.

» Organize training seminars for librarians and teachers to teach them how to help children with the internet. Also involve teach-
ers of all subjects in using websites for teaching in a more fun/interesting way so that is attractive to students who are big fans of the
internet.

» Recommend to students sites containing literature suitable to their needs, interests and age.

» Romanian and English teachers could recommend sites containing compulsory pieces of reading that students need for their exams,
also commenting on the main points and characters - for use in the national exams.

» For the students interested in literature there is a need for sites containing book chronicles with witty comments to attract them
to reading.

» A chat channel dedicated especially to literature: latest books they read, what they liked about them, why they would recommend
the books to others.
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gewseed SLOVAK REPUBLIC
Reported by Dr. Milos Ondras

Context of the Survey

he survey was conducted in in two elementary schools: the primary school in Hybe, a village with 1,500 inhabitants, and in the
elementary school in Liptovsky Hradok, a small town with a population of 10,000 people. The two schools are located in the
Liptov region of Central Slovakia. 246 pupils answered the questionnaires: 77 in the age group 8-10, 83 in the age group 10-12, and
86 in the age group 12-14.
Regarding the questionnaire for educationalists, we contacted about 100 people by e-mail (students at the Faculty of Education, teach-
ers, librarians, and university teachers). But only 30 of them sent the completed questionnaire back to us.

8-10 years

The respondents in this age group were of Slovak nationality with Slovak as their mother tongue (100%). Most of them had access to
the internet at school, where most of them also learned how to use the internet. Most important for the children interviewed in this
age group are websites where they can play, followed by websites with music, and then websites where they can find material to help
them with their homework. For this age group the following criteria when evaluating a website are important: movies, games, photos
and images in general. The interest in reading literature on the internet in this age group was very low. Only one of the 77 respondents
mentioned a web site where it was possible to read something about children’s literature, and this was a publisher’s website (Mladé
letd).

Do you use the internet? Where do you use the internet?
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Why do you use the internet (total)?
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10-12 years

The respondents in this age group were of Slovak nationality with Slovak as their mother tongue (100%). More than 90% of the pupils
interviewed in this age group use the internet. Most of them have access to the internet at school (more than 86%), or at home (37%).
Very few of the children use the internet at the public library. Concerning the internet use in internet cafés the results for girls and
boys are as follows: 30% of boys use the internet in internet cafés, while for girls this percentage is only 10%. For respondents who
visit websites in foreign languages the percentage is 27.

Do you use the internet? Where do you use the internet?
95,24

86,75

at home at school in the public inan other/s
library  Internet-cafe

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?
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In this age group the children prefer websites where they can play (80%). As for the design and content of the websites, 50% of the
children answered that websites with music were very important for them as well as websites which offer games. For 50% of pupils,
websites about children’s and youth literature were not important at all. The most frequently visited websites mentioned by the
respondents were:

Games: www.onlinehry.sk; www.superhry.sk; www.1000her.cz; www.Hry.sk; www.minihry.sk;
Reality Show: www.stv.sk; www.vyvoleni.sk; www.superstar.sk;

Communication: www.4ever.sk; www.pokec.sk; www.zoznam.sk;

Music: www.music.com; www.dekahity.sk;

Search machines: www.google.sk;

Children's and youth literature: www.mediaclub.sk;

www.iuventa.sk; www.ikar.sk; www.potterharry.net
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Why do you use the internet?
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Do you know any sites where you can read fiction?

12-14 years

The respondents in this age group were of Slovak nationality with Slovak as their mother tongue (99%). More than 95% of the pupils
in this age group use the internet. Most of them have access to the internet at school (95%), and only 30% of the children interviewed
have access to the internet at home. A very small number of children use the internet in the public library. Similar answers, to the
question about where they learned how to use the internet, were received.

30% of the respondents in this age group visit web sites in foreign languages. Most of the pupils answered that they visit websites
where they can meet people (57%) and listen to music (55%). The biggest difference between girtls and boys in this age group is that
80% of the boys and only 30% of the girls answered that they use websites where they can play.

Only 5% of the pupils interviewed search on the internet for reading material. As for the design and content of the websites, the most
important feature is that the website offers music (60%) and the least important (50%) is the font size.
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Do you use the internet?
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Do you know any sites where you can read fiction?

1
93
! I

2,5
girl boy total

The biggest difference between boys and girls in this age group is that only 20% of girls think that films on a website are important,
while 60% of the boys consider them to be very important. Concerning website content, for 50% of the respondents in this age group
it is very important if the site contains video clips. For 30% of the respondents, websites about childrens or youth literature are not
at all important. The most frequently visited websites mentioned by respondents in this age group are:

Music: www.mp3.com; www.metalblade.de; www.funradio.sk; www.tokiohotel.de; www.kontrafakt.com
Communication: www.pokec.sk; www.orangeportal.sk;

www.post.sk; www.zoznam.sk; www.centrum.sk; www.azet.sk

Games: www.onlinehry.sk; www.superhry.sk; www.1000her.cz; www.gamepage.cz

Search machines: www.google.sk

Preparing home work: www.infovek.sk; www.referaty.sk; www.skolahrou.sk

Children and youth literature: www.didaktis.sk; www.zdbavnécitanie

Educationalists
According to the answers to the questionnaire, both librarians and university teachers have 100% access to the internet at their work

place. The teachers use the internet mainly in the classroom (60%), and the students mainly in the university (70%).

Librarians consider the regular updating of websites especially important (100%), and prefer websites with book reviews (80%) and
with biographical information about authors, illustrators and translators (60%).

Are you a Insitution location

Oteacher trainer MErural area

O student
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Computers in classroom Do you have access to the internet?

100 100 100
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What is important in a children’s literature website?
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For teachers web pages giving extracts from books for children are important (40%) as are websites that offer teaching material (30%);
for university teachers interactivity and a high quality of information are important; for students it is readability (70%) and extracts
from featured books (60%) that are most important. 20% of the respondents have practical experience in the use of websites on chil-
dren's literature. When listing the websites they used, respondents quoted some for publishers (www.artforum.sk; www.vydavatel.sk;
www.Enigma.sk; www.spn.sk; www.ikar.sk; and for cultural and educational institutions: www.culture.gov.sk; www.infovek.sk www.
bibiana.SK; www.litcentrum.sk .

Conclusions

The use of websites for teaching children‘s and youth literature is not currently satisfactory either for educationalists or for children. In
Slovakia there are few quality websites in this field and there is also a lack of information about how to find and use them. An improve-
ment in this situation might come about if projects were developed in Slovakia, in close cooperation with the Ministry of Education
and Culture - whose aim is to create specialised websites for children and educationalists in this area. For example, the Department
of Slovak Language and Literature at the Pedagogical Faculty of the Comenius University in Bratislava is going to develop a base of
specialised portals. This is within the framework of programmes like KEGA and VEGA, and is for teachers of Slovak literature and
language as well as for students and children.
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Children
8-10 years
1. Analysis of answers to the questionnaires

Do you use the internet? Where do you use the internet (total)?

536 357 o 593
at home at school in the public inan other/s
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material help
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1.1. Most of the children interviewed in this age group had Slovenian as their mother tongue (95%).

1.2. They mainly use and learn how to use the internet at home.

1.3. Children in this age group use the internet mostly to enjoy themselves, to play games, to get information and to listen to music.
1.4. There are essential differences between boys and girls in using the internet:

1.4.1. boys use the internet more to do schoolwork, and to buy things.

1.4.2. girls use the internet more to chat, to get information and to get personal help.

1.5. Future tasks for educationalists might be: to create attractive educational web pages with photos, pictures, music, games.

Site content (total)
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10-12 years

2. Analysis of answers to the questionnaires:

Do you use the internet? Where do you use the internet (total)?
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material help
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2.1. Most of the children interviewed in this ae group had Slovenian as their mother tongue (100%).

2.2. They mainly use and learn how to use the internet at home.

2.3. The children interviewed use the internet to enjoy themselves and to play games.

2.4. There are essential differences between boys and gitls in using the internet:

2.4.1. boys use the internet more to play games (97%).

2.4.2. gitls use the internet more to find reading material and to buy things.

2.5. Future tasks for educationalists might be: to create attractive educational web pages with photos, pictures, music, games.

12-14 years
3. Analysis of answers to the questionnaires:

Do you use the internet? Where do you use the internet (total)?

15,87 11,11 12,7 14,29
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library Internet-
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3.1. Most of the children interviewed in this age group had Slovenian as their mother tongue (98%).

3.2. They mainly use and learn how to use the internet at home.

3.3. The children interviewed use the internet to enjoy themselves, to get information, to chat.

3.4. There are essential differences between boys and gitls in using the internet:

3.4.1. boys use the internet more to get information, to do schoolwork and to listen to music.

3.4.2. gitls use the internet more to chat, to get reading material and to get personal help.

3.5. Future tasks for educationalists might be: to make attractive educational web pages with photos, pictures and games.
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Why do you use the internet (total)?
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University students*

4. Analysis of the answers to the questionnaires:
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Computers in classroom

What is important in a children’s literature website?

Content offers Website offers
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4.1. Most of the students interviewed do not have PCs at home, they mostly use them at University.

4.2. They do not have access to the internet at home, but most of them have access at University.

4.3. From the answers obtained the most important thing for students, in relation to websites for children/adults working with
children, is that the websites are attractive in appearance, informative and updated regularly.

4.4. The analysis of students’ answers also shows that the most important task in the future must be to make attractive educational web
pages with photos, pictures and games

*In Slovenia only University students were interviewed in the group of adult educationalists.
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General information

In general, it was not easy to get the questionnaires completed by schools and libraries. There is no real interest in helping researchers
unless the required information is very easy to give. Because of this, the answers from teachers were incomplete and we had a lot of
difficulties in getting completed questionnaires from librarians. Although we contacted more than fifteen, only one or two answered us.

Concerning the students, the main difficulty was the topic, because their daily use of the internet is not related to either Intercultural
Education or Children’s literature. We can say that the results obtained can give us a general perspective on the use of the internet

Relevant results

We think that for our thematic area “Multicultural Education and Educational Use of ICT”, the results are not relevant. This is
because the results show us that children use the internet to play games, to do their homework, or to chat. They do not have awareness
of the importance of multiculturality and they do not usually read matters related to children’s literature using the internet.

The educationalists’ results show us the same thing. In schools there is no use of computers in dealing with children’s literature or
promoting intercultural education.

We can extract this main conclusion: teachers, librarians and students use the internet, but they still do not use it to explore specific
and educative topics.

8-10 years

Do you use the internet? Where do you use the internet (total)?

6,67
‘ ‘ /3 |
at home at school in the public inan other/s

library Internet-
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Where did you learn how to use the internet (total)? Do you use websites in foreign languages?
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at home at school  in the public inan other/s
library Internet-cafe
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Why do you use the Internet (total)?
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At this age both gitls (85%) and boys (64%) use the internet. They usually do this at home and they learned to do so at home. Because
of this, can we say that using the internet is a skill which is not necessary to teach at school? To the question ‘why do you use the
internet?’ the most popular answers were: ‘to play games’ (68%), ‘to enjoy myself” (53%) and ‘to listen to music’ (40%). There are not
significant differences between boys and girls.

Concerning site appearance all the aspects have similar percentages but, if we have to categorise them, this is the order: films, photos,
animation, music, font size and colours. There is a difference between girls and boys. Whilst music is the most important aspect for
gitls, colours are for boys.

We have to highlight four aspects related to the content of the WebPages: children think that the content has to be appropriate to
their ages and it is important to them to be able to play on the webpage. For our purposes: to learn something about children’s books
is only answered by 25% of the sample.

10-12 years

At this age, both girls (92%) and boys (93%) use the internet. This result is higher than the previous group (8-10 years). They usually
do this at home and they learned to do so at home. In this case we have to mention that 10% use it in the public library, not only at
home. To the question ‘why do you use the internet?” the most popular answers were ‘to play games (75%), ‘to enjoy myself” (76%),
‘to chat’ (76%) and ‘to get information’ (66%). There are no significant differences between boys and girls, only that boys (75%) use
the internet to get information more than girls (57%). It is normal that at these ages chatting and getting information are among the
most popular because the tasks in school are more complicated and they need social interaction.

Do you use the internet? Where do you use the internet (total)?

93,75

athome  atschool inthe public inan other/s
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Where did you learn how to use the internet (total)? Do you use websites in foreign languages?
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Why do you use the Internet (total)?

8,67

to enjoy to do to play to chat tomeet  to listen to to get to get to get to buy other/s
myself  schoolwork  games people music  information  reading personal  something
material help

Do you know any sites where you can read fiction?

Concerning site appearance all aspects have similar percentages. In this group the most important aspect for both girls and boys is
music, while the least is the font size (43%) and the menus (0%). There is a significant difference between genders because girls prefer
music (67%) while boys choose different aspects equally: colours 40%, music 40% and so on.

We have to highlight four aspects related to the content of the WebPages: children think that the content has to be appropriate to
their ages and it is important to them to be able to play on the webpage. Besides this, they need the WebPages to help them with their
homework and they also have photos and pictures. For our purposes: ‘to learn something about children’s books’ is considered by 48%
of the sample as something of less importance. There is a significant difference between both genders: 60% of boys chose ‘T can play’
against 35% from girls. Another important difference is 50% of girls chose ‘it helps me with my homework’ against 35% of boys.

12-14 years
At this age both girls (100%) and boys (97%) use the internet. This result is higher than in the previous group (10-12 years). They

usually do this at home and they learned to do so at home. In this case we have to mention that 10% use it in the public library and
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Do you use the internet? Where do you use the internet (total)?
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Do you know any sites where you can read fiction?

811

18% in an internet café, not only at home. To the question ‘why do you use the internet?” the most popular answers were: ‘to play
games’ (66%), ‘to enjoy myself” (85%), ‘to chat’ (78%), ‘to listen to music’ (75%) and ‘to get information’ (70%).

There is one significant difference between boys and girls, that boys (81%) use the internet to play games more than girls (43%).
Concerning site appearance all aspects have similar percentages. In this group the most important aspect for both girls and boys is
music (43%), while the least are the colours (17%) and the menus (0%). There is a significant difference between genders because girls
prefer music (39%) while boys choose different aspects: photos (45%), animation (45%) and films (40%).

We have to highlight four aspects related to the content of the WebPages: children think that the content has to be appropriate to
their ages and it is important to them to be able to play on the WebPage. Besides this, they need the WebPages to help them with their
homework and they also have photos, pictures and videos. For our purposes: ‘to learn something about children’s books’ is considered
by 41% of the sample as something of less importance.

Educationalists

76% of the sample were students in the Faculty of Education, 18% were in-service teachers and the remaining 6% were librarians and
teacher trainers.

The first point we have to take into account is that the students don’t have computers in the classroom. However all of them have access
to the internet, mainly at school and at home. Because of this we can say that they know internet and its use well. The percentages of
teachers and librarians are divided between the classroom, the home or the public library.

Are you a Insitution location

Burban area
Oteacher trainer| Mrural area
O student
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Computers in classroom Do you have access to the internet (percent)
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There is a sad reality in Spain. Not one of these teachers, students and librarians could offer us a list of children’s literature-related web-
sites. This is because they have not worked specifically with this topic. Although we have some answers, they are not representative.
When we analyse which are the most important things to them when visiting websites, we find a diversity of answers.

For instance, the librarians are not interested in the terms: readable, informative or updated regularly (0% of the answers), they prefer
variety of content (100% of the answers). The group of teachers and teacher trainers are interested in the variety of content too, and
in the attractive appearance. Finally, the students prefer user-friendly, readable, variety of content and didactic material (all chosen by
50%). We can note that the student group is predominant in the sample.

If we analyse the content of the websites, the groups prefer content focused on books (50% from librarians and 40% more or less from
students) and extracts from books while the other categories have a smaller percentage.

They like both the news corners and the good links offered by the websites.

The remaining questions were answered in blank and we do not have data to be analysed.

Specific comments/remarks

» In general, our target groups of children are able to use the internet and have access to it mainly at home.

» These children do not use children’s literature-related websites. They normally use games on-line and chats.

» It seems that these results do not help us in developing our study. However, they highlight the need to develop a methodological
tool to use the suitable websites in schools and libraries.

» In the questionnaires, the educationalists’ answers show that they do not normally use any children’s literature-related websites.
Firstly because there are only a few quality websites and secondly because they have not been trained to do this.

Questions relevant for intercultural education

» In general, there are not many aspects related to intercultural education. However, we have to define what intercultural education
is. This topic is a consequence of teaching and of a suitable set up.

» In relation to the previous idea, in analysing the questionnaires, we can see the need to design models for using the internet to
promote intercultural education.

» It secems that students, teachers and librarians are not aware of this topic. Because of this they need resources and a guide-educa-
tionalists who will teach them to use these resources optimally.

» The EDM REPORTER will have the responsibility of searching for suitable web pages and of designing the pedagogical tools to
promote Intercultural Education.
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nitially the respondents for this survey were contacted via the Roehampton University children’s literature website: www.children-
literature-uk@jiscmail.ac.uk ~ This meant that they were all interested in internet resources, and may account for the high quality/
informative results in the ‘expert’ group. The teacher and children responses, however, were a result of the educationalists contacting

their local schools, and are a much more representative sample
8-10

» All boys and girls in the survey were British and almost 100% had English as their mother tongue.

» Practically all children used internet at home, a few girls used it at school, nearly 20% of boys used internet cafes and very few used
web sites in foreign languages.

» About half of both boys and girls used the internet for enjoyment, a large majority used it for schoolwork and about a third to buy
something. The biggest discrepancy was in listening to music — 32% for gitls and 74% for boys!

» Girls appear to like photos on their web sites whereas boys think that music is more important, and both sets of pupils quite like
to have some animation.

» Far more girls than boys use web sites to help them with their homework; whereas more boys like to play games on their computers.

Do you use the internet? Where do you use the internet (total)?
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B =

at home at school in the public inan other/s
library Internet-cafe

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?

86

4
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at home at school in the public inan other/s
library Internet-cafe

* The lower total percentage is due to the fact that some of the children interviewed didn‘t say whether they were boys or girls.
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10-12

» These results were quite difficult to analyse precisely in terms of nationality, mainly because only 92% completed this section - 36%
gitls and 56% boys. The majority, however, were British with English as their mother tongue.

» Of the total group, 100% used internet. Slightly more boys used it at home, more girls used it at school and both groups had
alternative venues to those on the questionnaire.

» Most learned to use the internet at home, a few at school and very few used websites in foreign languages.

» Both groups used the internet equally to enjoy themselves, whereas more girls used it to play games and more boys used it to get
information.

» Site appearance was very difficult to analyse but it would appear that girls prefer colour, animation and films, whereas boys prefer
photos/music and are more concerned about font size on their web sites.

» Girls seem to like to be able to chat, post comments and find out about their own/other countries, whilst boys prefer photos and
video clips.

» Very few children knew any sites where they could read fiction.

Do you use the internet? Where do you use the internet (total)?

100

at home at school in the public inan other/s
library Internet-cafe

Where did you learn how to use the internet (total)? Do you use websites in foreign languages?

84 7,14
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at home at school in the public inan other/s
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* The lower total percentage is due to the fact that some of the children interviewed didn‘t say whether they were boys or girls.
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Why do you use the internet (total)?
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Do you know any sites where you can read fiction?

21,43

I |
boy

total

12-14

» This group comprised 28% girls and 72% boys, all of whom used the internet. More boys used it at home than girls and more girls
used it at school.

» About half of both groups used it in the public library, more boys than girls used internet cafes, and both groups had alternative
venues.

» Slightly more boys than girls used the internet at home, whereas slightly more girls than boys used it at school... and almost a
quarter of both groups used web sites in other languages!

» All used the internet to enjoy themselves, more girls than boys used it for school work and about 80% of both groups used it to
play games. However, more girls used it to get information and more boys used it to buy something,.

» Girls appear to be more concerned with animation and films in the design of web sites and boys with menus and font size.

» Girls like to chat and find out about their own/other countries whilst boys like to play and have help with schoolwork.

» About a quarter of all children knew sites where they could read fiction.
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Do you use the internet? Where do you use the internet (total)?
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Where did you learn how to use the internet (total)? Do you use websites in foreign languages?
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Why do you use the internet (total)?
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Do you know any sites where you can read fiction?

Educationalists

» The majority of people who responded to this questionnaire were librarians, followed by teacher trainers and students, with a very
small proportion of teachers.

Are you a Insitution location

Hurban area
Mrural area

Computers in classroom Do you have access to the internet?

100 100 100 100

librarian teacher teacher trainer  student others
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» All of the students had computers in their classrooms in contrast with the librarians, teacher trainers and teachers.

» Not surprisingly, all respondents had access to the internet; more librarians used it in libraries and the other groups used it more
in their universities.

» Use of the internet by students at home was double that of librarians, teachers and teacher trainers.

» All librarians and teachers used websites at work — almost twice as many as teacher trainers and students.

» The most important elements in children’s web sites appear to be: high level of information, up-dated regularly, readable, attractive
appearance and user-friendly.

» The most important content appears to be: good links, biographical information and extracts from featured books.

» Teacher trainers and students felt that most of the books were represented in a non-stereotypical way.

» The institutions of all teachers and students had their own web sites, whereas only those of about half of teacher trainers and libra-
rians could say the same.

What is important in a children’s literature website?
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Summary
Most of the results from the ‘educationalists’ were to be expected but it is useful to know they feel that:

» the most important elements in children’s web sites are: high level of information, up-dated regularly, readable, attractive appearance
and user-friendly.
» the most important content is: good links, biographical information and extracts from featured books.

Although the pupils’ responses were also fairly predictable, it is interesting to note:
g pup p % g

» All children seemed to use the internet more at home than at school, and boys used internet cafes more than girls.

» Whereas, in the younger age range girls tend not to use the internet as much as boys at school, in the older age ranges this
increases.

» In the 8-10 age group, girls tend to like pictures and boys prefer music; whilst in the 10-12 age group girls like playing on the
internet and boys like looking for information. In the older age group, however, it is the girls that use internet for seeking information
and the boys enjoy buying things!

» In the younger age range, far more boys than girls use the internet to help them with homework, whereas in the oldest age group
the boys like to have help with their homework and the girls like to chat!
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Summary of the Survey

The survey cannot be considered to be representative due to the restricted number of samples. Nevertheless, we can say that the results
obtained give us a general overview of contemporary trends in internet use. They also outline the problems that are common to most
of the countries where the interviews took place. One such problem, for example, is that often there are no computers in the class-
rooms and children have to make use of machines in designated Computer Science areas.

General Trends

The results show that children use the internet to play games, to do their homework, to listen to music, or to chat. They don't appear
to have an awareness of the importance of the internet for multicultural education, and they don’t usually read material related to
children’s literature on the internet. Because of this, the results of the survey are not very encouraging in relation to the main purpose
of the project — to check whether and how children and adults working with children use the internet for intercultural education and
reading promotion.

The majority of teachers do not use the internet for these purposes either. In schools it would appear that computers are not used
either to work with children’s literature or to promote intercultural education. Very few teachers could give examples of websites they
work with which have intercultural or reading promotional content.

From this, we can conclude that teachers, librarians and students use the internet, but they still do not use it to explore specific and
educative topics either in the classroom or in the library.

Children

Children start using the internet at a comparatively early age. Most of the children in the 8-10 age group already use the internet - the
percentage varying between 65 and 100 %. In the older age groups the percentage using the internet goes up. In the 12-14 age group
it varies between 91 and 100%.

Due to the current development of technology, nearly every family in every country surveyed had a computer with an internet con-
nection at home. In fact the main place where children learn to use the internet is at home, and home is also where they prefer to use
it. School is in second place, followed by friends, relatives, or internet cafés. Boys definitely use internet cafés more often than girls.

Libraries play a marginal role in the use of the internet. A very low percentage quotes the library as a place where they use the internet
or have learned how to use it. In Portugal for example (where only children from small towns were interviewed) pupils use the internet
in libraries because only a small percentage of them have internet connections at home. This single example is an exception. In all
other countries where the survey was carried out, the percentage of children using internet in libraries was very low. The library is still
viewed in the traditional way as a place where it is possible to borrow books and not as a mediathek - a place where it is possible to
use different media.

In some countries the use of the internet in libraries increases marginally with age and, in many countries, the best websites on litera-
ture are created by libraries. In spite of this, libraries are not used to their fullest potential. Even in countries with very well-developed
libraries and major library networks, such as Finland or Poland, usage is low. Our survey shows that schools and libraries have great
educational potential which is not used sufficiently by the education system. The synergies between libraries and schools in most of
the countries, therefore, are either non-existent or at best sketchy.

Children from the UK, France and Germany rarely use websites in foreign languages, especially at an early age. This may be due to the
fact that they can find interesting websites in their own languages. In other countries, like Austria for example, there is a correlation
between the use of websites in foreign languages and the mother tongue of the children interviewed - the percentage of children with
a mother tongue other than German being nearly equal to the percentage of children using websites in foreign languages. In many
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cases children with a mother tongue other than German use websites in their mother tongue; and sometimes in a third or even fourth
language. Portuguese children very often use Spanish websites. This is not the case the other way round.

As the age groups increase, so do the numbers of children who use websites in foreign languages and who know websites where they
can read fiction. In the 12-14 age group about a quarter of all children in the UK survey knew sites where they could read fiction. This,
however, can be considered an exception, because the survey overall indicates that most students in the age group 12-14 don’t access
children’s and youth literature websites. They are more interested in researching pop music and visual culture. It would appear that
for this they need to be able to express their own ideas and use their creative writing skills to communicate with their peers through
interactive diaries and on-line chat rooms.

The visual preferences of the children are common to all those who completed the survey. They prefer colours, photos, animation,
films, but they also like music on the websites. In addition, they are concerned about websites being suitable for their age group, as
well as the font being readable.

Adults

Teachers, librarians and students use the internet, but only to prepare lessons or carry out research. It is interesting to note that very
few respondents mentioned websites that are related either to intercultural education or to reading promotion. This must be taken
into consideration as a possible area for future investigation.

The most important elements in websites for children or for adults working with children, according to the educationalists, are: a
high level of information, regularly updated, readability, an attractive presentation and user-friendliness. The most important aspects
of content appear to be: good links, biographical information and extracts from featured books, followed by teaching material and
reviews.

Although nearly all educationalists have access to the internet, very few use it in the classroom and even fewer use websites for
children’s literature. In many countries it is because there are very few quality websites. Also, not all educators have been trained in
this field so are unaware of how to use the internet in the classroom.

Future tasks:

The future of education is unthinkable without using a combination of different media. The role of the so-called “New Media” at
school is becoming increasingly important, but teacher training throughout Europe is proving slow at introducing this into its curri-
cula. The challenges that new media create for teachers and librarians mean that programmes for training have to be adapted to new
conditions, and media education has to become a standard part of training for both teachers and librarians. Our study highlights the
need to develop methodological tools to use with suitable websites in schools and libraries. A potential area of work for EDM Repor-

ter, therefore, is to suggest ideas and activities which will facilitate synergies between libraries and schools.
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Pe3ome Ha nnpoyuBaHeTo

HpquBaHeTO HC MOXC Ja 6’I>H€ CHUTAHO 3a NPCACTABUTCIIHO NOpaAu OrpaHUYCHUS 6p01>i HpO6I/I. BLHpeKI/I TOBA MOXKCM Ja
KaXXeM, U€ MOJIYUCHUTC pE3yJITaTH AaBaT NpeACTaBa 3a CbBpPEMCHHUTE TCHACHINHU ITPH U3TT0JI3BaAHCTO HA UHTCPHCT. C’I)HIO TakKa T
o4ucpTaBaT HAKOU l'IpO6J'IeMI/I, O6IIII/I 3a BCUYKHU IbpiKaBH, B KOUTO Oerie MMPOBEACHO MPOYYBAHCTO. B MHOrO ABbpPiKaBU, HAIIpUMED,
HsAMa KOMITIOTPU B KIIACHUTC CTAU U YUCHUIUTC U3II0JI3BAT KOMIIIOTPU B CIICIIUATTHUTEC 3aJIKM 3a KOMITFOTBPHO 06yquI/Ie.

OO0y TeHAEHIINH

Pesynrarure mokasBar, ue genara M3MOJI3BAaT HHTEPHET, 3a Jla UIPpasiT UIPH, Ja [TUIIAT JOMAIIHUTE CH, Jja CIyIIaT My3HKa, Ja
pasroBapsT. Te HIMaT pecTaBa 3a 3HAYCHNETO HA MHTEPHET 32 MHOTOKYJITYPHOTO 00y4eHHE 1 OOMKHOBEHO HE YeTaT B UHTEPHET
MarepHualii, CBbp3aHu ¢ AeTcKara JuTeparypa. [lopanu ToBa pe3yaraTure OT IPOy4YBaHETO HE ca 0OHA/IEK/IaBally 10 OTHOIICHHE
Ha OCHOBHATA IIeJI Ha MPOEKTa — Ja Ce MIPOBEPH JaJIM M KakK Jelara 1 Bb3pacTHHUTE, KOUTO PaboTAT ¢ Jela, U3II0JI3BaT HHTEPHET
3a MEeXIYKYITYpHO 00pa3oBaHKe M HachpYaBaHE HA YCTEHETO.

lonsima yacT OT y4HMTENUTEe ChIO HE M3IO3BAaT MHTEPHET 3a Tasu Liesl. B yuniMinaTa KOMITIOTpUTE HE Ce M3IOJI3BAaT HUTO 32
pabota ¢ gerckara JMTepaTypa, HUTO ITbK 3a HaChp4YaBaHe Ha MHTEPKYJATYPHOTO oOydeHne. Majko ca y4uTelInTe, KOUTO MOorar
Jla Jlaar npuMepH 3a yeOcalToBe, YMEeTO ChIbp)KaHHE MOOUIPSIBA YETCHETO WM MHTEPKYATYPHOTO OOy4YeHHE, U C KOUTO Te
paboTsT.

Mosxem Jla HallpaBUM €IWH OCHOBCH U3BO/: YUUTCJIH, 6I/I6J'II/IOTCKapI/I 1 YUCHHIU HM3IIOJ3BAT MHTCPHCT, HO TC BCC OILEC HC T'0
HM3II0JI3BAT, 3a Ja NpoyvdaBar CHCI_II/I(l)I/I"IHI/I u O6pa30BaTeJ'IHI/I TCMH, HUTO B KJIaCHATa CTasi, HUTO B OuOIMOTEKATA.

Hena (mexay 8 u 14 roqunu)

Jlenara 3anouBaT a U3MOA3BaT UHTEPHET HA CPABHUTENIHO paHHA Bb3pacT. [loBeueTo oT geuara Ha Bb3pacT 8-10 roguHu Bede
U3I0I3BaT MHTEPHET — MPOLIEHTHT UM Bapupa Mexay 65 u 100%. Ilpu apyrute Bb3pacToBH I'pyNHU HPOLIEHTHT HA JeLara,
U3I0JI3BAIY MHTEPHET, HApacTBa U BbB Bb3pacToBaTa rpyna 12-14 ronqunu Bapupa mexay 91 u 100%.

[Mopanu cbBpEeMEHHOTO pa3BUTHE HA TEXHOIUIHUTE, B IOBEUETO ABPKABU MOYTH BCSIKO CEMENWCTBO MMa KOMITIOTBD ¢ HHTEPHET
Bpb3Ka B KbIIIH — U HA IPAKTHKA OCHOBHOTO MSICTO, KBJETO JiellaTa Ce y4aT Kak J1a U3M0I3BaT MHTEPHET U KbAETO T€ IPEANOUUTAT
Jla TO U3MOJI3BAT, € ,,y Aoma”. Ha BTopo MsIcTO MaBa YYMIIUILETO, CIEABAHO OT ,,[IpHU NPUITENN” U ,,ipu poaHuHH . MomueTara
OIIpEeIeIIeHO M3I0JI3BaT HHTEpHET Ka)eHeTa 1Mo-4eCcTo OT MOMHYETaTa.

bubnnorexure nMar He3HAYMUTENIHA POJISL 32 MOJI3BAHETO HA MHTEPHET. MHOTr0 MallbK IPOLEHT OT MHTEPBIOMPAHNUTE Ha30BaBa
OGubnroTeKara KaTo MsICTO, B KOETO T0JI3BAT MHTEPHET WIIM Ca Hay4MId Kak aa ro rnon3sar. B [Topryranus nanpumep (kbaero Osxa
MHTEPBIONPAHH CaMo JIella OT MaJIKU IPaJIoBe) YUCHHUIIUTE H3II0J3BaT HHTEPHET B OMOIMOTEKNTE, 3al[0TO CaMO MaJIbK IPOLICHT
OT JleliaTa UMaT WHTEPHET BPb3Ka B KbIIU. TO3M €IUHCTBEH IPHMEp 32 3HAUYUTEIHO IOJI3BaHE HAa MHTEPHET B OMOIMOTEKUTE
€ M3KJIIoYeHHe. BbB BCHUKM OCTaHAJIM JIbP)KaBH, KBIETO OElIe NMPOBEJCHO IPOYYBAaHETO, MPOLEHTHT HA Jenara, MoJ3Balln
UHTEpHET B OMOIMOTEeKHTE, € MHOrO Maibk. Ha Onbnmorekure Bee ole ce mieqa No TpaJuluOHHHS HA4YMH - KaTo Ha MECTa,
KBJETO MOrar Ja Ce 3aeMaT KHUIH, a He KaTo Ha MEJUATEKH — MECTa, KbJETO € Bb3MOXKHO Ja C€ MOJI3BAT pa3IuYHU MEIUU.

B msxom appxaBu ynorpebara Ha MHTEpHET B OMOJMOTEKMTE HApacTBa HE3HAYMTENHO C yBEIMYBAaHE Ha BB3pacTTa Ha
MHTEPBIOUPAHNUTE, U B MHOTO JbPKaBU Hail-moOpHTe yeOcalToBe 3a IMTeparypa ca Chb3aeHn oT OnOinoTeku. Bepekn ToBa,
OMONMMOTEKNTE HE Ce M3II0J3BAT C LENUAT UM IOTEHIMAI, IOPH B IbP’KaBH ¢ MHOTO J100pe pa3BUTH OMOIMOTEUHH MPEXKH, KaTo
Ounnanus u [Nomma. [IpoyuBaneTo HU TOKa3Ba, Ye YUMIIMIIATA M OMOIMOTEKUTE UMAT OTPOMEH 00pa30BaTelieH ITOTEHINA,
KOHTO HE ce M3II0JI3Ba JOCTAThYHO OT 0Opa3oBaTeiHaTa CHCTEMa, a ChTPYJHHYECTBOTO MEXKAY OMONMOTEKHM M yUYMIIMINA B
TIOBEUETO IBPXKaBH WM HE CHIIECTBYBA, HIIH € ChBCEM cl1abo.

Wurepsronpanure neua ot Bexnkoopuranus, @pannus u ['epManus psako n3non3sar yedcallToBe Ha Uy>KAH €3UIH, 0COOCHO B
I0-paHHa Bb3pacT. ToBa MOXKe J1a Ce IbJDKU Ha 00CTOSTEIICTBOTO, Y€ TE MOTAT J1a HAMHUPAT HHTEPECHH yeOcalToBe Ha COOCTBEHUTE
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cu e3unu. B gpyru crpann, karo Harpumep B ABCTpHsI, HMa 3aBUCHMOCT MEXJ1y ynorpebara Ha yeOcaiiToBe Ha Uy €3HLHU
M Mal4rMHUS €3MK Ha MHTCPBIOMPAHMTE Jiella — MPOLEHTHT Jela ¢ MAaluuH e3MK, Pa3jIMYeH OT HEeMCKHUS, € ITOYTH PaBeH Ha
MPOLIEHTA JIela, M3IOJ3BaNll yeOcaliToBe Ha UyX/I¥ €3MLIU. B MHOTO ciydau jena ¢ MailuMH e3WK, Pa3iMyeH OT HEMCKHS,
NoJI3BaT yeOcalToBE Ha POAHUTE CH €3UIIH, KAKTO ¥ Ha TPETH, M HA YeTBBPTH e3UK. [lopTyranckure gena MHOTO YECTO M3I103BaT
ucraHcku yebcaiirose. OOpaTHOTO 00aue He ce HabroIaBa.

C HapacTBaHe Ha Bb3pacTTa Ha MHTEPBIOWPAHHUTE, OPOSIT Ha Jeliara, KOUTO MOJI3BAT yeOCcalToOBE Ha Uy KW €3HLH CE yBeINJaBa.
VYBenuuaBa ce W OposT Ha Jenara, KOMTO II0J3Bar yeOcalToBe, KbAETO MOXE Ja ce 4yere Oenerpuctuka. BeB Bh3pacroBara
rpymna Mexxay 12 u 14 roquHu OKOJIO YeTBBPT OT BCUYKHM Jielia BbB BenmukoOpuTaHus 3HasAT caiToBe, KbAETO MOrar Jia 4erar
Generpuctrka. ToBa o0ade Mo-cKOPO MOXKE J1a Ce CMSTA 3a U3KIIIOUYEHHE, 3aI0TO MPOYYBAHETO KaTo ISUI0 IIOKa3Ba, 4e MOBEYETO
oT ydeHunuTe Mexxay 12 n 14 ronuau He mocemniasar yeOcaiiToBe 3a IeTCKa U IOHOIIECKa JIuTeparypa. Te mposiBIBar mo-royism
MHTEpEC KbM CaiiToBe C TION U BU3yallHa Ky/lTypa. M3miex/a chlio, 4e Te UMaT HyX/1a OT BB3MOXKHOCT 32 M3s1Ba Ha COOCTBEHHUTE
CH WJEH U W3MOJI3BaHE Ha TBOPUYECKUTE CH YMEHHMs 3a IMCaHe, 3a Jia OOLIyBaT ChC CBOUTE BPBCTHUIM YPE3 WHTEPAKTHBHU
JTHEBHUIIM M OH-JIAMH Yar CTau.

BusyannuTte npeanounTanus Ha Jenara ca o0y 3a BCHUKH, KOMTO yJacTBaxa B IpoyuBaHeTo. Te npearnoynrar BeToBe, CHUMKH,
aHMManus, UMM, HO XapecBar ChIIO0 My3HKa B yeOcaiitoBere. OcBeH TOBa, TE ce MHTEPECyBaT OT yeOcalToBe, MOAXOISIIN 32
Bb3pacToBara UM Ipyria, KakTo U C YSTUBEH IIPUPT.

Bo3pacTn

Yunrenu, OMOIMOTEKapH U CTYCHTH M3II0JI3BaT MHTEPHET, HO CaMo 3a J1a Ce IMOJATOTBAT 33 YUHJIHIIE, WU /12 THPCAT HH(OpMaIHs
IO OIpesieNieH: TeMu. MIHTepecHo e J1a ce 0TOeNeKH, Ye MHOTO MaJIKo OT MHTEPBIOMPAHHUTE CIIOMEHaBAT yeOcalToBe, CBbp3aHu
C MHTEPKYATYpHOTO 00y4€HHE MM C HaChpyaBaHEe Ha YETCHETO.

Haii-BaxHure enmemeHTH B yebOcaliroBere, NpeiHa3HAYeHHW 3a JIELa, 110 MHEHHWETO Ha BB3MUTATENMTE Ca: BHCOKO HUBO Ha
nH(opMaLuiTa, YeCTO aKTyaln3upaHe, YeTHBHOCT, MPUBJIEKATEIIHOCT U A0CTHIHOCT. 1o ce oTHacs 10 chIbpKaHUETO, Haii-
BO)XHHUTE aCIEKTH Ha €JJHa yeOCTpaHHUIa, CIIOPE/ Bh3MHUTATEINTE, ca: JOOpH JIMHKOBE, Onorpadcka MHGOpPMAHS 1 OTKBCH OT
0eJIeTPUCTUYHYU KHUTH, CIIEABAHH OT IPUMEPHH YOI U PELICH3HH.

Bbopeku ue moyTH BCUYKU aHKETUPAHU BB3PACTHU MMaT AOCTBII O MHTEPHET, MHOTO MAJIKO OT TSX 'O M3MOI3BAT B KJIACHUTE
CTau, a OlIe IT0-MaJIKO ca Te3H, KOMTO M3II0JI3Bar yeOcalToBe 3a AeTCKa InTeparypa. B MHOro cTpanu ToBa ce AbDKH Ha (axra,
Yye KaueCTBEHHUTE yeOCcaliTOBE ca MHOTO MAJIKO; ChIIIO TaKa HE BCHYKU YYaCTHHUIM B 00pa3oBareiiHaTa CUCTEMa ca ITOATOTBEHH B
TOBa OTHOLIEHUE, TOPAJX KOETO T€ HE 3HAAT KaK J1a U3I0I3BaT MHTEPHET B KIIACHUTE CTau.

bbaemu 3agaun:

Braemero Ha 00pa3oBaHUETO € HEMUCIUMO 0e3 yroTpedaTa Ha KOMOWHAIIHS OT Pa3IHYHU MCIHU.

Ponsita Ha Taka HapeuCHHTE ,,HOBA MEIUU~ B YYHUIIUINE CTaBa BCE [MO-3HAYUTEIIHA, HO BBIIPEKH TOBA MTOJrOTOBKATA HA YYUTEIN
B EBpomna cpaBHUTETHO OaBHO BKJIFOYBA HOBUTEC MEIUH B IIPOTPaMUTE 3a OOy4eHHUE Ha yunuTenu. [Ipen3BuKaTeNIcTBaTa, KOUTO
HOBHTE MCJUH ITOCTABST MPE YIUTEIU 1 OUOIHOTEKapH, TIOKa3BaT, 4e MporpaMuTe 3a o0yyaBaHe Ha yYUTEIH TPsiOBa Aa Obaar
ChOOpaA3CHU C HOBUTE YCIIOBHSI M MEAMIHOTO OOyUYCHHE J1a CC MPEBBPHE B 3aIBDKUTEIHA YacT OT ITOJrOTOBKATA HA YYUTCIIHTE
1 OuOIHOTEeKapHTE.

Hamrero mpoy4BaHe momdepraBa HyXJaTa OT METOIUYECKH Pa3padOTKH, KOMTO Jla ce W3IOJ3BAT C MOAXOIAIIN yeOcaiiToBe B
yumnma u oudnuoreku. Jlpyra Be3MoxkHa cdepa 3a pabora Ha Mpexkara EJIM Penoprep B Oblelie € Ja MOATOTBS UACH U
MIPEJIOKCHUS 32 YICCHIBAHE Ha ChTPYIHUYCCTBOTO MKy OMOIUOTCKUTE U YIHIIHIICTO.
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Resultaten van de enquéte

Deze enquéte kan, wegens het beperkte aantal steekproeven, bezwaarlijk representatief worden genoemd. Toch geven de resultaten
een betrouwbaar beeld van het gebruik van het internet. Bovendien brengen ze ook de problemen aan het licht die zich stellen in de
verschillende landen waar de enquéte werd georganiseerd. Zo zijn er vaak geen computers aanwezig in de klassen en zijn kinderen
aangewezen op speciale computerklassen.

Algemene besluiten

Uit de resultaten valt af te leiden dat kinderen het internet gebruiken voor spelletjes, huiswerk, muziek beluisteren of om te chatten.
Bij het gebruik van het internet blijken multiculturaliteit en informatie over jeugdliteratuur geen prioriteiten voor kinderen. De
resultaten van de enquéte zijn dan ook niet erg bemoedigend, in het licht van de uiteindelijke bedoeling van het onderzoek: nagaan
of en op welke manier kinderen en volwassenen die met kinderen bezig zijn het internet gebruiken voor interculturele educatie en
leesbevordering. De meerderheid van de ondervraagde leraars doet evenmin een beroep op het internet voor deze aspecten. Op de
scholen worden computers niet gebruike in het kader van kinderliteratuur of intercultureel onderwijs. Slechts een paar leraars konden
voorbeelden geven van websites rond die materies.

In heel wat landen zijn er geen computers aanwezig in de klas. Meestal worden computers enkel ingezet voor het ICT-onderwijs.

De belangrijkste conclusie is dat leraars, bibliothecarissen en studenten wel gebruik maken van het internet, maar dat het nog steeds
niet wordt aangewend voor de verkenning van specificke en educatieve doeleinden in de klas of de bibliotheek.

Kinderen

Kinderen beginnen het internet op vrij jonge leeftijd te verkennen. De meeste kinderen tussen 8 en 10 jaar gebruiken het internet.
Het percentage schommelt tussen 65 en 100%. Het gebruik stijgt met de leeftijd. Voor kinderen van 12 tot 14 jaar ligt het percentage
tussen 91 en 100%.

Dankzij de technologische ontwikkeling beschike bijna elk gezin in elk van de ondervraagde landen over een computer en een inter-
netaansluiting. Kinderen leren het internet vooral — en blijkbaar ook bij voorkeur - thuis te gebruiken. De school komt op de tweede
plaats, gevolgd door vrienden, kennissen, of internet cafés. Jongens maken duidelijk vaker gebruik van internet cafés dan meisjes.
Bibliotheken spelen een zeer geringe rol in het gebruik van het internet. Libraries play a marginal role in the use of the internet. Slechts
een klein percentage vermeldt de bibliotheek als de plaats waar het internet wordt gebruike of ontdekt. In Portugal bijvoorbeeld (enkel
kinderen uit kleine dorpen werden hier ondervraagd), waar slechts een klein percentage van de kinderen thuis een internetverbinding
heeft, wordt het internet in de bibliotheek gebruike. Toch is dit vrij uitzonderlijk. In alle andere landen waar de enquéte werd gehou-
den gebruike slechts een klein percentage het internet in de bibliotheek. Traditioneel wordt de bibliotheek nog steeds gezien als de
plaats waar je boeken ontleent, en nog niet als een mediatheek waar je verschillende media kan gebruiken.

In sommige landen neemt het gebruik van het internet enigszins toe met de leeftijd, en in heel wat landen worden de beste websites
ontwikkeld door de bibliotheken. Toch worden bibliotheken niet ten volle gebruike. Zelfs in landen als Finland en Polen, met een
sterk ontwikkeld bibliotheekwezen en met uitgebreide bibliotheeknetwerken, is dat het geval. Uit onze enquéte blijkt, dat scholen en
bibliotheken een belangrijk opvoedkundig potentieel hebben dat te weinig wordt gebruikt door het onderwijs en dat samenwerking
tussen school en bibliotheek in de meeste landen onbestaande of erg minimaal is.

Kinderen — vooral dan in de jongere leeftijdsgroep- uit Engeland, Frankrijk en Duitsland gebruiken haast nooit websites in vreemde
talen. Ze vinden voldoende websites in hun eigen taal. In andere landen, zoals Oostenrijk, is er een duidelijk verband tussen het
gebruik van websites in vreemde talen en de moedertaal van de ondervraagde kinderen: het percentage van kinderen met een vreemde
moedertaal komt vrijwel overeen met het percentage van kinderen die websites in vreemde talen gebruiken. Vaak gebruiken die kin-
deren websites in hun eigen moedertaal en ze consulteren zelfs websites in een derde en vierde taal. Portugese kinderen gebruiken vaak
Spaanse websites. Dat is niet het geval in de omgekeerde richting.

Naarmate de kinderen ouder worden gebruiken ze vaker anderstalige websites en gaan ze ook websites zoeken waarop ze verhalen
kunnen lezen. In de Engelse leeftijdsgroep tussen 12 en 14 jaar kenden ongeveer een kwart van de ondervraagde jongeren websites
waarop ze fictie kunnen vinden. Dat blijft wel uitzonderlijk. De meeste leerlingen tussen 12 en 14 bezoeken nooit websites rond kin-
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der- en jeugdliteratuur. Ze hebben vooral belangstelling voor de popcultuur en voor visuele aspecten. Ze willen ook zelf wat meedelen,
vertellen en hun meningen uitwisselen met leeftijdsgenoten via interactieve dagboeken en chat rooms.

De voorkeuren voor het visuele zijn opvallend bij alle geinterviewde kinderen. Ze houden van kleuren, foto’s, animatie, films en ook
van muziek op de websites. Ze vinden het belangrijk dat een website bij hun leeftijd past en dat het lettertype goed leesbaar is.

Volwassenen

Leraars, bibliothecarissen en studenten gebruiken het internet enkel voor de voorbereiding van hun lessen of voor opzoekingswerk.
Opvallend weinig ondervraagden vermeldden websites in verband met interculturele opvoeding of leesbevordering. Dit resultaat no-
digt uit tot verder onderzoek.

Leraars, bibliothecarissen en studenten gebruiken het internet enkel voor de voorbereiding van hun lessen of voor opzoekingswerk.
Opvallend weinig ondervraagden vermeldden websites in verband met interculturele opvoeding of leesbevordering. Dit resultaat no-
digt uit voor verder onderzoek.

De belangrijkste kwaliteiten van websites voor kinderen of voor volwassenen die met kinderen werken zijn, volgens de opvoeders:
hoog informatief niveau, geregeld geactualiseerd, leesbaarheid, aantrekkelijk design en gebruiksvriendelijkheid.

Inhoudelijk scoren websites hoog op het vlak van links, biografische informatie en fragmenten uit vermelde boeken. Ook lesmateriaal
en recensies worden gewaardeerd.

Hoewel haast alle opvoeders toegang hebben tot het internet, gebruiken slechts weinigen het in de klas. Websites over kinderliteratuur
worden nauwelijks gebruikt. In meerdere landen zijn haast geen kwalitatieve websites in verband met kinderliteratuur beschikbaar.
Opvoeders zijn ook nauwelijks opgeleid om het internet in de klas te gebruiken.

Werken aan de toekomst:

Onderwijs is ondenkbaar zonder het gebruik van een combinatie van verschillende media.

Hoewel de rol van de ‘Nieuwe Media’ op school en in de bibliotheek steeds belangrijker wordt, blijven de Europese opleidingen ach-
terop met het invoeren van die nieuwe vakken in hun curricula. De opleidingsprogramma’s voor leraren en bibliothecarissen moeten
dringend worden aangepast aan de nieuwe situatie en mediatraining moet een eigen plaats krijgen, wil men tegemoet komen aan de
uitdagingen die de nieuwe media inhouden. Uit ons onderzoek blijkt de nood aan de ontwikkeling van methodologische hulpmidde-
len om geschikte websites in scholen en bibliotheken te kunnen gebruiken. Een mogelijk werkterrein voor EDM Reporter ligt in het
ontwikkelen van ideeén en activiteiten die de synergie tussen bibliotheken en scholen kan bevorderen.
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Yhteenveto tutkimuksesta

Tutkimusta ei voi sanoa edustavaksi, koska otanta oli pieni. T4std huolimatta voimme todeta, ettd saadut tulokset antavat yleiskuvan
nykyisistd suuntauksista internetin kiytossi.

Tulokset tuovat esiin myés niitd ongelmia, jotka ovat yhteisid useimmille maille, joissa tutkimus tehtiin. Yksi tillainen ongelma on
esimerkiksi se, ettd lapsille ei ole tietokoneita luokassa ja lapset joutuvat kiyttimiin tietokoneita vain tietokoneluokissa.

Yleisii huomioita

Tulokset osoittavat, ettd lapset kiyttivit internetid pelaamiseen, kotitehtivien tekemiseen, musiikin kuuntelemiseen tai chattiin. He
eivit niyti olevan tietoisia internetin mahdollisuuksista monikulttuurisuuskasvatuksessa eivitkd he tutki kirjallisuuteen liittyvid si-
vustoja. Tistd syystd tutkimuksen tulokset eivit ole kovin rohkaisevia projektin piitavoitteen kannalta — halusimme saada selville
miten lapset ja lasten kanssa toimivat aikuiset kiyttivit internetin mahdollisuuksia kulttuurienvilisessi kasvatuksessa ja lukemisen
edistdmisessi.

Suurin osa opettajista ei mydskiin kiytd internetid niihin tarkoituksiin. Kouluissa internetii ei kiyteti kirjallisuustunneilla eikd moni-
kulttuurisuuskasvatuksessa. Vain muutama opettaja mainitsi esimerkkeji sivustoista, joita kiytettiin monikulttuurisuus- tai kirjallisu-
uskasvatuksessa. Tistd voimme paitelld, ettd opettajat, kirjastonhoitajat ja opiskelijat kylld kiytcivit internetid, mutta eivit hyddynni
sitd kyseisten aiheiden kisittelyssi luokassa tai kirjastossa.

Lapset

Lapset aloittavat internetin kiytdn verrattain varhain. Useimmat 8 -10 -vuotiaiden ryhmistd kiytedvit internetid — kiyttdjien osuus
vaihtelee 65% ja 100 % prosentin vililli. Osuus nousee titd vanhempien ryhmissi ja 12 -14

-vuotiaiden kohdalla luku vaihtelee 91% ja 100% vilill4.

Teknologian nopean kehityksen mydti lihes kaikissa tutkituissa maissa perheilld on kotona internetyhteyksilld varustettu tietokone.
Itse asiassa lapset oppivat kiyttimiin internetii kotona ja kotona sitd mieluiten kiytetdin. Seuraavaksi suosituin paikka on koulu,
sitten ystivien ja sukulaisten luona ja internet-kahviloissa. Pojat kiyttivit internetia huomattavasti enemmin kahviloissa kuin tytst.

Kirjastojen rooli internetin kiytdssd niytti olevan marginaalinen. Hyvin harva mainitsi kirjaston paikkana jossa hin kéyttdd internetid
tai jossa hin on oppinut kiyttimain sitd. Portugalissa esimerkiksi (missd vain pienten kaupunkien lapsia haastateltiin) koululaiset
kiyteivit internetid kirjastossa, koska vain harvan kotona oli internet-yhteys. Timi yksittiinen esimerkki on poikkeus. Kaikissa muissa
maissa kirjastossa internetii kiyttivien osuus oli hyvin pieni. Kirjasto nihddin vield perinteiseni kirjalainaamona eiki paikkana jossa
on mahdollisuus kiyttii eri medioita.

Joissakin maissa internetin kiytto kirjastoissa lisddntyy idn my6ti ja monissa maissa parhaat kirjallisuusaiheiset sivut ovat kirjasto-
jen tekemid. T4std huolimarta kirjastot eivit hyddynni tdysin potentiaaliaan. Jopa maissa, joissa on kehittynyt kirjastolaitos ja hyvi
kirjastoverkko, kuten Suomessa tai Puolassa, kiyttdaste on matala. Tutkimuksemme osoittaa, ettd kouluilla ja kirjastoilla olisi suuria
mahdollisuuksia, joita ei hyddynneti tarpeeksi tehokkaasti. Koulujen ja kirjastojen yhteistyé on useimmissa maissa olematonta tai
vasta kehittymissi.

Lapset Iso-Britanniassa, Ranskassa ja Saksassa kiyttivit harvoin vieraskielisid nettisivuja, etenkin nuorempina. Timai voi johtua siiti,
ettd he 18ytivit kiinnostavia sivustoja omalla kielellddn. Muissa maissa, esimerkiksi Itivallassa, on selked vastaavuus vieraskielisten
sivujen kiyton ja lasten didinkielen vililld — niiden lasten osuus joilla on jokin muu kuin saksa didinkielend on lihes sama kuin niiden
lasten osuus jotka kiyttivit vieraskielisid internet-sivustoja. Monesti lapset joilla on jokin muu didinkieli kuin saksa, kiyttivit inter-
netsivuja niilld kielilld; joskus kaiken kaikkiaan jopa kolmella tai neljilli eri kielelld. Portugalissa lapset kiyttivit usein espanjankielisid
sivustoja. Espanjalaiset lapset eivit kuitenkaan kiyti portugalinkielisid sivustoja.
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Vanhemmissa ikiryhmissi kiytetiin enemmin vieraskielisii sivustoja ja mahdollisesti myos kirjallisuussivustoja. Ikiryhmissi 12 — 14
vuotta noin neljisosa lapsista Iso-Britannian tutkimuksessa tunsi kirjallisuusaiheisia sivustoja. Tdtd voidaan kuitenkin pitdd poik-
keuksena, koska tutkimuksen mukaan suurin osa tistd ikiryhmisti ei kiyti kirjallisuusaiheisia sivustoja. Heitd kiinnostaa enemmin
popmusiikki ja visuaalinen kulttuuri. He haluavat tuoda esiin omia ajatuksiaan ja kiyttdd luovaa kirjoittamista kommunikointiin
ikitoveriensa kanssa interaktiivisessa piivikirjassa ja on-line chatissa.

Tutkimuksen mukaan visuaaliset mieltymykset niyttivit olevan samoja. Lapset pitivit vireisti, valokuvista, animaatioista ja elokuvis-
ta, mutta he pitivit myds musiikista nettisivuilla. He haluavat lisiksi, ettd sivustot ovat sopivia heidin ikiisilleen ja ettd sivustot ovat
selkeiti.

Aikuiset

Opettajat, kirjastonhoitajat ja opiskelijat kiyttdvit internetid tutkimuksissaan ja valmistaessaan oppitunteja tai luentoja. On kiinnosta-
vaa huomata, etti vain harva vastaaja mainitsi sivustoja, joita voisi kiyttid monikulttuurisuuden tai kirjallisuuden opetuksessa. Timi
on varteenotettava seikka tulevia tutkimuksia suunniteltaesssa.

Opetuksessa kiytettivien internet-sivustojen tirkeimmit ominaisuudet miiriteltiin seuraavasti: sisiltdd korkeatasoista tietoa, piivi-
tetddn siinnollisesti, luettava, houkutteleva ulkoasu ja kiytedjiystavillisyys. Tarkeimmit sisiltdd koskevat ominaisuudet olivat: hyvit
linkit, kirjailijoiden elimikertatietoja, otteita ja arvosteluja kirjoista, opetusmateriaalia.

Vaikka lihes kaikilla kasvattajilla on mahdollisuus kiyttii internetid, hyvin harvat kiyttivit sitd luokissa ja vield harvemmart kiyteivie
kirjallisuussivustoja. Monissa maissa se johtuu siitd, ettd hyvii sivustoja on vihin. Lisiksi harvat opettajat ovat saaneet koulutusta
internetin hyddyntimisesti luokissa.

Tulevaisuuden haasteita

Tulevaisuudessa opetusta ja kasvatusta ei voi ajatella ilman eri medioiden kiyttd. Niin kutsutun uuden median rooli koulussa on kas-
vamassa, mutta eurooppalainen opettajainkoulutus niyttid hitaasti ottavan sitd mukaan ohjelmaansa. Uuden median tuomat haasteet
opettajille ja kirjastonhoitajille edellyttivit, ettd koulutus sopeutetaan uusiin olosuhteisiin ja mediakasvatus on olennainen osa seki
opettajien- ettd kirjastohoitajien koulutusta. Tutkimuksemme tuo esiin tarpeen kehittid opetusmetodeja, joilla sopivia internet-si-
vustoja voidaan hyddyntii kouluissa ja kirjastoissa. EDM Reporter- verkoston yksi mahdollinen toiminta-alue on tuoda esiin ideoita
ja toimintamalleja, jotka edistivit koulujen ja kirjastojen yhteisii tavoitteita.
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Synthése de étude

Létude ne peut étre considérée comme représentative du fait du nombre peu important d’exemples. Néanmoins, nous pouvons dire
que les résultats obtenus nous donnent une vue d’ensemble des tendances contemporaines de l'utilisation d’Internet. Ils esquissent
aussi les problémes qui sont communs a la plupart des pays ot des questionnaires ont été distribués. Un des problemes est que souvent
il n’y a pas d’ordinateur dans les classes et les enfants ont accés a 'informatique dans la salle d’informatique.

Tendances générales

Les résultats montrent que les enfants utilisent Internet pour les jeux, faire leurs devoirs, écouter de la musique, ou discuter. Ils ne
paraissent pas avoir conscience de 'importance d’Internet pour une éducation multiculturelle et ils n’utilisent pas le matériel de lec-
ture relatif 4 la littérature de jeunesse. Aussi, les résultat de I'étude ne sont pas trés encourageants par rapport au dessein principal du
projet — savoir quand et comment les enfants et les adultes utilisent Internet pour une éducation interculturelle et la promotion de la
lecture.

La majorité des enseignants n’utilise pas Internet pour ces thémes. Dans les écoles, il semble que les ordinateurs ne soient pas uti-
lisés non plus pour une approche de la littérature de jeunesse ou pour le développement d’une éducation interculturelle. Tres peu
d’enseignants pouvaient citer des sites avec lesquels ils travaillent sur la littérature de jeunesse et I'éducation interculturelle.

De ceci, nous pouvons conclure que les enseignants, les bibliothécaires et les futurs enseignants utilisent Internet mais ils ne 'utilisent
pas encore dans le but d’une exploration spécifique des thémes éducatifs dans la classe ou la bibliothéque.

Les enfants

Les enfants commencent 2 utiliser Internet trés jeune. La plupart des 8/10 se servent d’Internet. Le pourcentage varie entre 65 et
100%. Dans le groupe plus 4gé le pourcentage de 'usage d’Internet s'accroit. Dans le groupe des 12/14 ans, il s'établit entre 91 et
100%.

Avec le développement de la technologie, presque chaque famille, dans chaque pays concerné, a un ordinateur avec accés a Internet a
la maison. Et cest principalement 2 la maison que les enfants apprennent a se servir d’Internet et ot ils préferent le faire. Lécole est
citée en seconde place, ensuite les camarades ou les cybercafés, les garcons plus que les filles fréquentent les cybercafés.

Les bibliothéques jouent un réle marginal dans l'utilisation d’Internet. Le trés faible pourcentage des bibliothéques montre qu'elles
sont peu utilisées pour apprendre comment se servir d'Internet. Au Portugal, par exemple, (ou seulement les enfants de petites villes
ont été interviewés) les éléves utilisent Internet dans les bibliothéques parce que peu d’enfants ont Internet 4 la maison. Cet exemple
est une exception. Dans tous les autres cas ol 'étude a été réalisée, le pourcentage des enfants utilisant Internet dans les bibliotheques
est trés bas. La bibliotheque est toujours vue dans sa forme traditionnelle ot il est possible d’emprunter des livres et ce n’est pas comme
dans une médiathéque, lieu ot il est possible d’utiliser différents médias.

Dans quelques pays, l'utilisation d’Internet dans les bibliothéques augmente marginalement avec I'dge et, dans beaucoup de pays les
meilleurs sites en littérature de jeunesse sont créés par des bibliothéques. Malgré cela les bibliothéques ne sont pas utilisées dans leur
totale potentialité. Méme dans les pays ol les bibliothéques sont trés développées et les networks de bibliothéques importants com-
me en Finlande ou en Pologne, 'usage est tres lent. Notre étude montre que les écoles et les bibliotheques ont une grande capacité
d’éducation qui n'est pas suffisamment utilisée par le systéme éducatif. La synergie entre bibliothéque et école dans la plupart des pays
est soit non existant, soit une esquisse.

Les enfants en Grande Bretagne, en France ou en Allemagne utilisent rarement les sites en langues étranggres, spécialement chez les
plus jeunes. La raison est qu’ils trouvent des sites intéressants dans leur propre langue. Dans d’autres pays, comme I'Autriche, cest
une corrélation entre ['utilisation des sites en langues étrangeres et la langue maternelle des enfants. Le pourcentage des enfants qui
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ont une langue maternelle autre que I'allemand est presque égal au pourcentage des enfants utilisant des langues étrangeres. Dans de
nombreux cas, les enfants dont la langue maternelle est autre que I'allemand utilisent des sites dans leur langue maternelle et quelque
fois dans deux langues ou méme quatre langues. Les enfants portugais tres souvent utilisent des sites espagnols. Ce n'est pas le cas des
autres pays.

Dans les groupes d’4ge plus 4gés, le nombre d’enfants qui utilisent des sites en langues étrangeres et qui connaissent des sites ot ils
peuvent lire de la fiction, est plus important. Dans le groupe des 12/14 ans, environ un quart des enfants de 'étude en Grande
Bretagne connaissent des sites ol ils peuvent lire des fictions. Cependant, on peut considérer ceci comme une exception car la plupart
des éleves du groupe 12/14 ans interrogés hors Grande Bretagne n’avaient pas acces au site de littérature de jeunesse. Ils sont plus
intéressés par la recherche de musique pop et de vidéo. Il apparait également qu'ils ont besoin d’exprimer leurs propres idées et d’utiliser
leur propre langage pour communiquer avec leurs pairs & travers des journaux interactifs et des forums de discussion en ligne.

Quand a l'aspect visuel, les préférences des enfants vont dans le méme sens : ils citent couleurs, photos, animation, films mais ils
aiment aussi la musique sur les sites. En conclusion, ils souhaitent des sites adaptés & leur groupe d’age, et des polices lisibles.

Les adultes

Les enseignants, bibliothécaires et futurs enseignants utilisent Internet, mais seulement pour préparer leurs leons ou faire des
recherches. Il est intéressant de noter que trés peu de personnes interrogées mentionnent la littérature de jeunesse ou I'éducation
interculturelle. Ceci doit étre pris en considération comme problématique pour de futures investigations.

Les éléments les plus importants sur les sites pour enfants ou pour adultes travaillant avec les enfants, sont selon les éducateurs, un
haut niveau d’information, une mise a jour réguliére, une bonne visibilité, une présentation attractive et conviviale. Les points les plus
importants du contenu semblent étre : de bons liens, une information bibliographique et des extraits de livres représentatifs, suivi de
matériel pédagogique et de revues.

Bien que la plupart des pédagogues aient accés a Internet, trés peu l'utilisent dans les classes et encore moins utilisent des sites de
littérature de jeunesse. Pour de nombreux pays, la raison est qu’il y a peu de sites de qualité. Aussi peu d’enseignants ont été entrainés
dans ce champ et ne savent pas comment utiliser Internet dans la classe.

Prochaines tiches

Le devenir de I'éducation est inconcevable sans une utilisation d’une combinaison de différents médias. Le role de ce quon appelle
le “nouveau média” a I'école est devenu de plus en plus important mais la formation pédagogique de I'enseignant en Europe est trés
lente & intégrer leur cursus. Le challenge créé par les nouveaux médias aussi bien pour les enseignants que pour les bibliothécaires est
que les programmes pédagogiques soient adaptés aux nouveaux horizons et I'éducation aux médias doit étre un enseignement commun
aux enseignants et aux bibliothécaires. Il est urgent de développer un matériel méthodologique pour utiliser avec succes les sites dans
les écoles et les bibliotheques. Un champ potentiel de travail pour EDM Reporter, il est nécessaire de suggérer idées et activités avec
des synergies entre bibliothéques et écoles.
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Zusammenfassung

Aufgrund der begrenzten Anzahl der befragten Personen kann die nur stichprobenartig durchgefithrte Umfrage nicht als reprisentativ
fir den gesamten europidischen Raum angesehen werden. Dennoch geben die Umfrageergebnisse deutliche Hinweise auf aktuelle
relevante Tendenzen und Perspektiven der Internetnutzung und umreiflen Probleme, die fiir alle Linder, in denen die Umfrage durch-
gefiihrt wurde, gelten. Problematisch ist etwa in vielen Lindern die Frage der Ausstattung: In den meisten Fillen stehen Computer
nur in den Ridumlichkeiten fiir EDV-Unterricht, nicht aber in den Klassenzimmern zur Verfiigung.

Allgemeine Tendenzen

Die Ergebnisse zeigen, dass Kinder das Internet in unterschiedlicher Form nutzen: um zu spielen, ihre Hausaufgaben zu machen, Mu-
sik zu horen oder um zu chatten. Normalerweise suchen sie nicht im Internet nach Lesestoff, der in Zusammenhang mit Kinder- und
Jugendliteratur steht. Auch das Bewusstsein von Multikulturalitit ist bei der Internetnutzung nicht von Bedeutung fiir sie.

Die Umfrage hat eindeutig ergeben, dass Kinder im Alter von acht bis vierzehn Jahren das Internet kaum oder gar nicht fiir interkul-
turelle Erziehung und Lesefoérderung nutzen.

Auch die Mehrheit der LehrerInnen nutzt das Internet nicht fiir diese Zwecke: In der Schule wird der Computer nur marginal oder
gar nicht fiir die Arbeit mit Kinder- und Jugendliteratur oder zur Forderung der interkulturellen Erziehung verwendet. Sehr wenige
Lehrer konnten Beispiele von Websites mit interkulturellen oder leseférdernden Inhalten nennen.

Diese Tendenz zeigt sich auch in anderen Vermittlergruppen: Auch BibliothekarInnen und Studierende nutzen das Internet nicht zur
interkulturellen Erziehung oder um spezifische Themen der Kinder- und Jugendliteratur zu behandeln.

Die Befragung der 8 — 14jihrigen

Kinder haben bereits sehr frith Zugang zum Internet. In der Altersgruppe 8-10 Jahre variiert der Anteil der Kinder, die schon das
Internet nutzen, zwischen 65 und 100%.

Mit dem Alter steigt auch die Nutzerzahl — bei den 12 bis 14-Jihrigen liegt der Prozentsatz der InternetnutzerInnen bereits zwischen
91 und 100%.

Aufgrund der technologischen Entwicklung der letzten Jahre sind immer mehr Haushalte mit Computern und Internetzugang ausge-
stattet worden — demzufolge tiberrascht es nicht, dass Kinder die Internetnutzung in erster Linie zu Hause lernen. Doch nicht nur der
Erstkontakt mit dem Internet, sondern auch die generelle Internetnutzung findet zum tiberwiegenden Teil zu Hause statt. Danach
kommt die Schule, dann die Nutzung bei Freunden und Verwandten, danach erst Internet-Cafés, die von Buben definitiv hiufiger
als von Midchen besucht werden.

Bibliotheken spielen sowohl in der Internetvermittlung als auch als Ort der Internetnutzung in allen Altersgruppen eine verschwin-
dend geringe Rolle: Ein sehr geringer Prozentsatz der befragten Kinder zitiert die Bibliothek oder die Biicherei als Ort, an dem sie mit
dem Internet arbeiten, oder gelernt haben, wie man es verwendet.

Die Prozentsitze in Portugal stellen eine Ausnahme zu den allgemeinen Umfrageergebnissen dar, da nur Kinder aus kleinen Stidten
befragt wurden: Diese nutzen das Internet tiberproportional hiufig in der Bibliothek, weil ihnen zu Hause kein Internetanschluss zur
Verfiigung steht.

In allen anderen Lindern, in denen die Umfrage durchgefithrt wurde, ist der Anteil der Kinder die das Internet in einer Bibliothek
verwenden, sehr gering. Die Bibliothek wird noch immer traditionell betrachtet: als ein Ort, an dem man Biicher ausleihen kann,
nicht als eine Mediathek im Sinne unterschiedlicher Mediennutzung.

Wenn auch in einigen Lindern die Internetnutzung in Bibliotheken mit dem Alter der Kinder leicht ansteigt und es in mehreren
Lindern gerade die Bibliotheken sind, die die besten Websites rund um das Thema Literatur betreiben - das volle Potenzial der Biblio-
theken ist noch nicht ausgeschopft, auch nicht in Lindern mit gut entwickelten und groflen Bibliotheken und Bibliotheksnetzwerken
wie z.B. Finnland oder Polen.

Unsere Umfrage zeigt, dass Schulen und Bibliotheken ein grofles erzieherisches Potential haben, das nicht ausreichend durch das
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Bildungssystem genutzt wird. Synergien zwischen Bibliotheken und Schulen sind in den meisten Lindern entweder nicht oder im
besten Fall nur liickenhaft vorhanden.

Kinder aus Grof§britannien, Frankreich und Deutschland machen - besonders in den jiingeren Altersgruppen - nur selten Gebrauch
von Websites in fremden Sprachen. Dies liegt méglicherweise daran, dass es in diesen Lindern interessante Websites in der jeweils
cigenen Sprache gibt. In anderen Lindern wie zum Beispiel Osterreich gibt es einen Zusammenhang zwischen der Nutzung von Web-
sites in anderen Sprachen und der Muttersprache der befragten Kinder - der Anteil der Kinder mit nicht deutscher Muttersprache ist
fast gleich hoch wie der Anteil der Kinder, die Websites in anderen Sprachen als Deutsch verwenden — meist in ihrer Muttersprache,
manchmal auch noch in einer dritten oder vierten Sprache.

Portugiesische Kinder verwenden sehr oft spanische Websites — was umgekehrt nicht der Fall ist.

Mit dem Alter steigt nicht nur die Zahl der Kinder, die Websites in fremden Sprachen besuchen, sondern auch die Zahl der Kinder,
die Websites zitieren, auf denen sie Belletristik lesen konnen. In der Altersgruppe 12-14 Jahre kennen in Grof8britannien sogar rund
ein Viertel aller befragten Kinder Websites mit belletristischen Texten. Doch das ist eher die Ausnahme:12-14jihrige besuchen (wenig
tiberraschend) normalerweise keine websites zur Kinder- und Jugendliteratur - sie sind mehr an Recherchen in populirkulturellen
Fragen (Musik, visuelle Medien) interessiert. Es scheint, dass sie ihre eigenen Ideen und kreativen Fihigkeiten vorzugsweise fiir die
Kommunikation mit Gleichaltrigen verwenden — wie z.B. in blogs und interaktiven Online-Chat-Rooms.

Zu den Nutzungskriterien:

Die optischen Kriterien spiclen bei allen befragten Kindern eine wichtige Rolle. Sehr wichtig ist den Befragten, dass die Webseiten
Farben, Bilder, Animationen, Filme anbieten; hoch bewertet wurden auch Webseiten mit Musik. Dariiber hinaus haben die Kinder
durchaus ein Bewusstsein dafiir, ob die Websites fiir ihre Altersgruppe geeignet ist — auch die Lesbarkeit der Schrift ist von Bedeu-
tung.

Die Befragung der erwachsenen Vermittlergruppen

LehrerInnen, BibliothekarInnen und StudentInnen nutzen das Internet - zur Recherche und zur Unterrichtsvorbereitung. Doch
nur sehr wenige der befragten VermittlerInnen konnten Websites nennen, die sich auf Leseforderung oder interkulturelle Erziechung
bezichen — ein Umstand, der dringenden Handlungsbedarf anzeigt.

Nach Ansicht der erwachsenen VermittlerInnen sind die wichtigsten Kriterien zur Beurteilung der websites: hohe Qualitit der Infor-
mation, regelmifige Aktualisierung, gute Lesbarkeit, attraktive Erscheinung sowie Benutzerfreundlichkeit. In inhaltlicher Hinsicht:
gute Links, biografische Informationen und Biicherausziige sowie das Angebot von didaktischem Material und Rezensionen.

Fast alle VermittlerInnen haben Internetzugang, jedoch nicht im Klassenzimmer — weshalb der Prozentsatz derjenigen LehrerInnen,
die das Internet dort nutzen, logischerweise gering ist. Doch noch geringer ist der Anteil der Pidagoglnnen, die Websites fiir Kin-
der- und Jugendliteratur verwenden. Die Griinde dafiir sind mutmafilich vielfiltig: in vielen Landern gibt es nur wenige qualititvolle
Websites, teilweise wurden die LehrerInnen nicht in diesem Bereich ausgebildet und sind sich noch nicht bewusst, wie sie das Internet
im Unterricht einsetzen kénnen.

Kiinftige Aufgaben

Die Zukunft der schulischen und auf$erschulischen Bildung ist ohne den Einsatz einer Kombination verschiedener Medien undenk-
bar. Selbst wenn die Rolle der so genannten ,,Neuen Medien® in der Schule immer wichtiger wird, fithrt die Lehrerausbildung in ganz
Europa diesbeziigliche Themen nur langsam in die Lehrpline ein. Die Programme fiir die Lehrerausbildung wie auch fiir die Ausbil-
dung von BibliothekarInnen miissen hinsichdlich einer aktuellen Medienausbildung dringend an die neuen Bedingungen angepasst
werden. Die vorliegende Studie zeigt die Notwendigkeit, methodische Instrumente zu entwickeln, mit denen geeignete Websites in
Schulen und Bibliotheken eingesetzt werden kénnen.

Handlungsbedarf besteht auflerdem hinsichtlich der Schaffung von Synergien zwischen Bibliotheken und Schulen.
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[epuiqyn ™o epevvac

H ovuykexpyévn épevva dev givat avTmpoc®TELTIKT Y10t focioTKe 6€ TEPLOPIGUEVO 0ptOpd atdop@v.Iloap’ Ola ovTd UTOPOVLE VG TOVUE OTL
TO ATOTEAEGILOTOL LLOIG STVOLV piol KOV Y10l TIG GVYYPOVES TAGELS TN XPNoN TOL dtadikTvov. Enlong oxiaypdemvtot kémoto mpofAnpoto mon
€lvol KOwa, yioo OAES TIG YDOPEG TTOL T NPV HEPOG GTNV EPEVVA. LE TOAAEG YDPES Y10 TOPAOELY LA, TO, TTOOLE OEV EYOVV GuesT Tpdcacn GTovV
VTOAOYIGTI GTO. GYOAEID TOVC.

I'evikeo Too€16

To. amoteléoparta deiyvouy OTL T0, TUOLE YPNOUOTOODV TO S10diKTVLO Yid Vo mailovy Toryvidia, Vo YpAaeovy o HodfUoTd TOVG, V' oKoOV
LOVGIKNY KOl VO GUVOLAODV. Agv €xovv 16€a. yio. T onpacio mov pmopel va €xel T0 S105iKTVO GTNV TOMTIGTIKY €KOiOELGT Kol GVVINO®E
dev d10Palovv dNUOGIEVGELS GYETIKA e TNV Toudikr Aoyotexvio. [1’anTd 10 amoTeAéGOTO QLTNG TNG EpELVAG OV givar TOG0 evOapPLVTIKE
GYETIKG. e TO Paotd GKOTO anTOD TOL gyyelpipatog(project)’ va eAEYEEL 0V Kol KOTO TOGO TOL Todid, kot 01 EVIAKEG TOV SOVAEVOLV LLE TONOLA,
XPNOLOTOLOVV TO S10IKTLO Y1l TNV TOMTIGTIKY| €KTaidgvoT Kot TV evOdppuven tov dwfdcpotos. Eva peydlo mo606tod TV S06KAA®MY dgv
APNOLOTOOVV TO S10diKTVLO YU’ AVTO TO GKOTO. XT0. GYOAEID O VWOAOYIGTES JEV YPNGLOTOLOVVTOL Yio. VoL EpOOVV GE ETOEN HE TNV TOUSIKN
Aoyoteyvia oUTE Yo TNV EVOAPPLVOT] TNG TOMTIGTIKNG EKTAIOEVONC.

Afyot givar o1 dAcKaAOL 01 0mOiol UTOPOVY VO, SOCOVY TUPUSEIYUATH Y10 IGTOGEMOEG TOL TOAPOTPUVOLY TO SWUPAUGHO TNV TOMTIGTIKY
ekmaidevon.

A7 to Topandve Propovpe vo. fydiovpe Evo Bocikd GUUTEPAGHLOL:

Adckarot, Bipiodnkovopot kot podntég eivar xpnoTtes Tov S1dIKTLOL ALY OKOO OEV TO YPNGLULOTOLOVV Y10 VO EPEVVOVV GUYKEKPIUEVO, KO
EKToSEVTIKA O€paTa, ovTe 6T0 oYoAein ovTe 6TIC PLAoOnKes.

Mowowa (8-14 eTv)
To. moudé apyilovv va ¥pnoipomolody 1o d10dikTvo 68 oXeTKd pikpn nAkio. Ta nepiocdtepa mondid nhikiog 8-10 £T@V ¥pPNGILOTOLOVLY TO
S10diKTVo 68 T0606Td 65%-100%. Xtadiokd ovédvetar 1 ypromn Yo va pTdcel 6Tic nAkieg 12-14 oto 1060016 91%-100%.

Xdapn ot oOyypovn avamTuén g TEYVOAOYING, OTIG TEPIGGOTEPES YDPES ,0YEOOV KAOE O1KOYEVELD £XEL GTO OTITL VTOAOYIGTN E GVVOEST| GTO
103K TVO-KOL GTNV TPy UOTIKOTNTO EKEL pabaivel To Todl TMG VoL TO ¥PNGIULOTOLEL KOl EKEL TO ¥PNGILOTOLEL TLO GUYVE. AeVTEPO HEPOG YPNONG
KOTA GEPO. TPOTiUNoNG givat To 6YoAeio, katdmy ot eilot Kot ot cuyyeveis. Ta aydpilo capms entokéntovtan Ta internet cafe TakTikdTEP OO
T, KOpiTol.

Ot BPprodnkeg moilovv aofuavto poro oty yxpnom tov Stdtktoov. Eva modd pikpd mocootd tov epotndéviav €xet ndbest ) ypron tov
VIOAOYIGTH 1 dovAevet pe avtdv ekel. Ztnv [Toptoyoirio yid mopdderypo(exel epomOnKoy mondid omd KpEG TOAELS) O HAONTESG YPNOLULOTOODV
70 S108iKkTVO 6TIg PPA0ONKEG EmEWdN HOVO Eval LIKPO TOGOGTO £XEL GLUVOEGN 6TO oTtitl. AVTO TO TOPAdEypa eivor pd e€aipeon. Te Oheg Tig
VITOAOITEG XDPES

OV £YIVE 1] £PEVVE, TO TOGOGTO TMOV TALSLDY TOL YPNOLUOTOL0HV TO S10diKTLO 6TIg PiPAtodnkeg eivar modd pkpd. H BiAtodnkn mapapévet
£V0L TOTPOTOPAS0TO HEPOG Y10, VoL daveloTeig BiPpAia kot oyt va ypnoipomomoels to MME.

e PUEPIKES XDPES, 1 XPNON TOV d1ad1kTVOL GTiG PiAtodnKes ,ov&dveTan EAGYIoTO. GOUP®VO. LUE TNV NAKIC TOV EpOTNOEVTOV. Te TOALEG YDPES
01 KOADTEPEG 16TOGEADES Y16 Aoyoteyvia dnuovpyndnkay otig Pprodnkes. [lap’ Ola avtd, ot BipAodnieg dev ¥pNOILOTOI0HY TO SUVOLIKO
TOVG, OKOUN KOl GE YMPES Le TOAD avomtuypéves PBipAtodnieg kat ditva, cav tng wviavdiog kot [Todwviag. H épevva delyvel 0Tt T oyoleio
Kot ot PpAodnKeg Exovv €va TEPACTIO EKTOIGEVTIKO SVVOUIKO TOV OEV YPNCLLOTOLEITOL OPKETE GTO EKTALOEVLTIKO GVGTNLLO. KOL 1] GUVEPYOGTOL
peta&d oyoAeiov-fiAodNKne otic TEPIEGATEPES YDPES dEV LILAPYEL N €iva TOAD ALGTLLOVTT).

To. epot0évio moudid otnv AyyAia, Foddio kot Teppovio omdvio xpnoipomolodv 16ToceAides og EEVEG YADGOES, Kupimg og pikpn nhkio. H
ortio YU’ owto givor 0Tt umopodv va fpodv 16T0GEAIdES 6T S1KN TOVG YAMGGOO. LTIG AAAES XDPES, GTV AVGTPIO Y10 TAPASELY LA, XPTCYLOTOLOVV
16TOGEAIBEG TOGO GTN UNTPIKY, 060 Kot 6€ EEVN YAOGGH. To T0GOGTO TV TOSIOV HE UNTPIKY YADGGO dlopopeTikn amo ™ [eppavikn, eivor
o)ed0V 100 |l TO TOGOGTO TMV TALOIMV TOV XPTCULOTOIOVV 1GTOGEAIDES 0 EEVEG YAMOGEG. L& MOAAEC TEPTTAOGELS, TOLOLA LE OLOPOPETIKN
yYA®ooa oo T [eppovin, xpnoYLonTolovNy 1I6TOGEAIDES GTN UNTPIKN TOVG YADGGO, KaOMG Kot € Tpitn Kot Tétaptn yAdooao. Xty [Toptoyaiio
T TOUSI8 GLYVE ¥PNGIULOTOLOVV 16TAVIKEG 16T00EASES. To avtifeto Opwg dev cuvavtdtat.

Me v avénon g niikiog TV epOTOEVTOV, TO TOGOGTO TOV TUSIDOV TOV YPTGLOTOLOVV I6TOGEAIDES 6€ EEVeEG YADGGES, avdvetal. Eniong
ov&avetat Kot 0 aplipog TV TodIdOV TOL XPNGLOTOIOVV 16TOGEASEG Yid va. St dlovv podictopripata. Xtig nhikieg petagy 12 kot 14, oxedov
70 Y4 OA®V TOV Todimv oty Ayyiio EEpovv 16TocEAdES Y14 va dtaPalovy meloypapio. Avtd dpmg givor pio e&aipeon, neldn 1 Epevva deiyvel
YEVIK®OG OTL 01 LodNTég 6 anTéG TIC NAIKIEG, 08V EMGKENTOVTOL TETOLEG 1GTOGEAIDEC. AVTA To TOdLdL deiyvouv HeYOADTEPO EVILOPEPOV Y1d
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10T0GEAIBES e pop povotkn Kot video. Daivetor exiong 0Tt To TOSLA £XOVV VYK VO EKINADGOVV TIG 10£EG TOVG KO TIG SNULOVPYIKEG TOVG
KovOTNTEG. OELOVY VO ETIKOIV®OVODV pE Toudtd 10106 nAKiog HEG® SLOOPOUATIKOV NUEPOAOYI®MV Kot HEG® S1051KTVOV. Ot TPOTUHGELG OADV
TOV IOV oL EAafov HéEPog e auTn TV £pguva givar id1eg. TIpoToVV YpOUOTO, POTOYPOPIES,KIVOVLEVO GYESIOL, KIVILOTOYPUPUKE EPYQL
OALG KO LOVOIKT 0TI 16T00eAdEG. ExTog and avtd, evilopépovtat yid 16T00eAdEG KOTAAMNAEG Y16 TNV MAIKIC TOVG KoL Y1G KOAAYPOQUKE
OVOYVOGOTOL.

Evniikeo

Adckarot, BipAodnkovopot Kot 6TovdacTEG XPNGYOTOIOVV TO S105iKTLO, OAAG LOVO V1A VO, TPOETOILAGTOVV Y16 TO GYOAEl0 ) Vo avalnticovy
mAnpoopieg Tove ce kKabopiopéva Oépata. ‘Eyxet evolaeépov 0Tt ToAD Aiyol ammd Tovg ep®@TNOEVTEG AVOPEPOVY 1GTOGEMOEG TTOV £XOVV GYEON
e TNV TOMTIGTIKN eKmaidgvon kat v evBdppuven tov dtefdcpatos.

To. onpovTikdTepPO. oMEln GTIG 16TOGEADEG TTOV TOOPILoVTaL Y18 TONdLd, KATA TN YVAUN TOV TOdaymy®V TOVG, EivoL:

To ynAd eminedo TANPOEOPNONG, 1| TOKTIKY GVOVEMGT TOV 1GTOGEAID®V, 1 EDKOAN KOTOVONGN TOVG, 1| EAKVGTIKOTNTA TOVG KOl 1) EVKOAN
mpocPacn. Oco apopd 6T0 TEPLEYXOUEVO TOVG, TO. CTUAVTIKOTEPO GTOLYEID HiOG 1I6TOGEMBOG, KATE TN YVOUN TOV Today®y®V, givat:

KoAd mopoarepnmpro(links), TAnpogopies y1d Ploypagies, amocmdcpate meloypopiog, kprtikés BPAiov kot Topaderylotikcd pobnuato.
TTop’6Lo mov 6Ll 01 EpOTNOEVTEG EVIIMKES XNGYLOTOIOVV TO S1OVKTIO TOAD Alyol amd avTovg KAVOLV YPNOT] TOV GTO GYOAELD. KOl OKOLLOL
AMyoTEPOL gival AVTOl TOV YPNGIULOTOLOVY 1GTOGEMOEG IE TOLOIKT AOYOTEXVIO. Xg TOAAEG YDPES, OVTO OPEILETAL GTO YEYOVOG OTL VIAPYOLV
EMAYIOTEG TTOLOTIKEG 16TOGEMOEG KOOMDS KOt OTL 3EV VITAPYOVY OPKETA KUTUPTIGUEVOL EKTOISEVTIKOL TOV VO ¥PTGLLOTOLOVV TIG 1I6TOGEMOEG GTOL
oyolela.

MelrrovTiko kaOnkovta

Agv PTOPOVLE VO GKEPTOVLLE TNV EKTOIOEVGT 6TO HEALOV, X®PiG TOV GLVILAGUO dlapopeTikdv MME.

O porog Twv cuyypovwv MME 616 oyoleia yivetar 6Ao kot mid onpovtikos. [ap’ oA avtd OHmG, 1 TpoeTotacio Tav dackdiwnv oty Evpdmn
Thve 6’ avToV ToV Topén YiveTot pe apyd pubpod. Ot poxkinceig mov Balovv ta cvyypove MME ctovg dackdAiovs kot atovg BifAiodnkovoovns,
onUaivel OTL T TPOYPAUOTO Y6 TNV €Kmaidevon Tovg TPEmel va GLUPadilovy pe TIg KOvovpyleg GUVONKEG Kot VoL YIVOUV DITOYPEDTIKO
HEPOG TG ekmaidevong Tovg . H dukn pog épevva tovilel Tnv avaykn yud avamtuén g pebodoroyiog mote va pmopei va ypnoylomomdei pe
KoTOANAEG 10T0GEAIDES GE Goleia kot PiAtoOnkec. AAda pedlovtikd kadnkovta Tov diktbov EDM Reporter, givat vo ywiyvel y1d kavovpyleg
10€€C KOl TPOTAGELG, Y14 Vo, S1EVKOADVETOL 1] GuVEPYOTia peTaly oyoleimv Kot PiAtoOnKmv.
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Podsumowanie badan ankietowych

Wyniki badari ankietowych nie moga by¢ traktowane jako reprezentacyjne ze wzgledu na ograniczona liczbg ankietowanych. Pomimo
tego uzyskane rezultaty nakreslaja wspéliczesne trendy w korzystaniu z Internetu. Ujawniaja réwniez problemy, wspélne dla wigkszosci
krajéw, w kedrych ankieta zostata przeprowadzona. Jednym z takich probleméw jest brak komputeréw w salach lekeyjnych i konieczno$¢
korzystania z nich wylacznie w specjalnie zaprojektowanych Pracowniach Komputerowych.

Ogoélne trendy

Uzyskane rezultaty u$wiadamiaja, ze dzieci wykorzystuja Internet do grania w gry komputerowe, do odrabiania zadai domowych,
do stuchania muzyki i prowadzenia rozméw na czacie. Nie wydaje sie, zeby mialy $wiadomo$¢ znaczenia Internetu w edukacji
wielokulturowej, zazwyczaj nie wykorzystuja Internetu do czytania materialu, zwiazanego z literaturg dziecigca. Z tego powodu wyniki
ankiety nie s zachecajace z punktu widzenia celéw projektu — sprawdzenia czy i w jaki sposéb dzieci i dorodli pracujacy z dzie¢mi
wykorzystuja Internet w edukacji miedzykulturowej i promowaniu czytelnictwa.

Wigkszo$¢ nauczycieli réwniez nie wykorzystuje Internetu do tego celu. Okazalo si¢ ,ze w szkolach nie wykorzystuje si¢ komputeréw
do pracy z literatura dziecieca czy do promowania edukacji miedzykulturowej. Niewielu nauczycieli potrafito poda¢ przyklady stron
internetowych, ktdre zawieralyby aspekty miedzykulturowosci lub promowania czytelnictwa.

Mozemy z tego wnioskowad, ze nauczyciele, bibliotekarze i uczniowie pomimo uzywania Internetu wciaz nie wykorzystuja go do
poszukiwania okreslonych tematéw edukacyjnych, przydatnych w pracy w szkole lub bibliotece.

Dzieci

Dzieci zaczynaja uzywad Internet w poréwnywalnie wezesnym wieku. Wiekszo$¢ dzieci w wieku 8-10 lat juz wykorzystuje Internet —
procentowo od 65-100%. W starszym wicku dolna granica wzrasta. W grupie wickowej 12-14 lat 91-100% dzieci wykorzystuje
Internet.

Zgodnie z obecnym rozwojem technologii we wszystkich krajach prawie kazda ankietowana rodzina miata w domu komputer z
dostepem do Internetu. Zatem dzieci gléwnie ucza si¢ uzywac Internet w domu i przewaznie w domu wola z niego korzystaé. Szkota
jest drugim co do waznosci miejscem, nastgpnie koledzy, krewni i kawiarenki internetowe. Chlopcy zdecydowanie czgiciej korzystaja
z kawiarenek internetowych niz dziewczeta.

Biblioteki odgrywaja marginalna role jako miejsca wykorzystywania Internetu. Nikly procent ankietowanych wskazal biblioteke jako
miejsce korzystania z Internetu czy tez nauki, jak z niego korzystaé. Przykladowo w Portugalii (gdzie badano tylko dzieci z malych
miast) okazalo sie, ze dzieci korzystaja z bibliotek, poniewaz niewielki odsetek rodzin posiada komputer z dostepem do Internetu
w domu. Ten kraj stanowi wyjatek. We wszystkich pozostalych krajach odsetek dzieci, korzystajacych z Internetu w bibliotekach byt
bardzo maly. Biblioteki nadal sa traktowane jako tradycyjne miejsca wypozyczania ksiazek, a nie jako mediateki, gdzie jest mozliwos¢
skorzystania z réznych mediéw elektronicznych.

W niektérych krajach uzywanie Internetu w bibliotekach wzrasta nieco wraz z wiekiem, natomiast w wielu krajach najlepsze strony
internetowe dotyczace literatury sa tworzone przez biblioteki. Poza tym biblioteki nie wykorzystuja pelni swojego potencjatu. Nawet
w krajach z bardzo dobrze rozwinietymi bibliotekami i wielkimi sieciami bibliotek, takich jak Finlandia czy Polska, wykorzystanie
Internetu w bibliotekach jest stosunkowo niskie. Nasze badania potwierdzily, ze zaréwno biblioteki jak i szkoly posiadaja ogromny
potencjal edukacyjny, ktdry nie jest efektywnie wykorzystywany przez krajowe systemy edukacyjne.

Wspélpraca pomiedzy bibliotekami i szkotami w wiekszosci krajéw albo nie istnieje albo jest w najlepszym razie tylko naszkicowana.

Dzieci w Wielkiej Brytanii, Francji i Niemczech, szczegélnie te w mlodszym wieku, rzadko wykorzystuja obcojezyczne strony
internetowe. Przyczyna moze by¢ to, ze znajduja interesujace strony internetowe we wlasnym jezyku. W innych krajach, takich
jak Austria procentowo prawie tyle samo dzieci korzysta ze stron internetowych w jezykach obcych i w jezyku ojczystym. W wielu
przypadkach dzieci, méwiace innym jezykiem ojczystym niz niemiecki, korzystajg ze stron internetowych w swoim rodzimym
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jezyku, a czasami w trzecim lub czwartym jezyku obcym. Dzieci portugalskie bardzo czgsto korzystajg ze stron hiszpariskich — jest to
oczywiste.

Wraz z wiekiem wzrasta ilo§¢ dzieci, korzystajacych z obcojezycznych stron internetowych i ilo¢ dzieci, czytajacych literature.
W Wielkiej Brytanii okoto 25% dzieci w wieku 12-14 lat znalo strony internetowe, na ktérych mogly poczytaé literaturg. Jest to
wyjatkowy przypadek, poniewaz ankiety potwierdzaja, ze wickszo$¢ uczniéw w wieku 12-14 lat nie odwiedza stron internetowych z
literatura dziecieca i mlodziezowa. S oni bardziej zainteresowani wyszukiwaniem muzyki pop i innych przykladéw wizualnej kultury.
Okazalo sig, ze z tego powodu uczniowie czuja potrzebg wyrazania swoich wlasnych pomystéw i wykorzystywania swoich twérczych
umiejetnosci pisarskich w komunikowaniu si¢ ze swoimi kolegami poprzez interaktywne pamigtniki i czaty on-line.

Wizualne preferencje dzieci sg wspélne dla wszystkich ankietowanych — zwracaja oni uwagg na stronach internetowych na kolory,
fotografie, animacje, filmy oraz muzyke.
W dodatku bardziej cenig sobie strony, odpowiednie dla ich wieku i posiadajace czytelne napisy.

Dorosli

Nauczyciele, bibliotekarze i doroéli studenci korzystaja z Internetu wylacznie, zeby przygotowywac si¢ do zaje¢ lub prowadzi¢ badania.
Ciekawe jest, ze bardzo niewielu respondentéw wymienia strony internetowe jako Zrédto edukacji miedzykulturowej lub promowania
czytelnictwa. Ten problem powinien by¢ wzigty pod uwagg podczas przysztych badan.

Wedtug edukatoréw najwazniejszymi elementami stron dla dzieci lub stron dla dorostych, pracujacych z dzie¢mi sa wysoki poziom
dostarczanej informacji, stala aktualizacja, czytelnos¢, atrakeyjna prezentacja i przyjaznos¢ wzgledem uzytkownika. Najwazniejszymi
aspektami zawartoéci stron internetowych sa: dobre linki, informacje biograficzne, fragmenty ksigzek wraz ze streszczeniami i
scenariuszami lekeji.

Chociaz prawie wszyscy edukatorzy maja dostep do Internetu, to bardzo niewielu wykorzystuje Internet podczas lekcji w klasie, a
jeszcze mniej korzysta ze stron internetowych, poswieconych literaturze dla dzieci. W wielu krajach przyczyna jest bardzo mata ilos¢
stron internetowych wysokiej jakosci. Ale takze nie wszyscy edukatorzy zostali przeszkoleni w tym zakresie, zatem s nieswiadomi tego,
w jaki sposéb wykorzystywaé Internet w klasie.

Zadania na przysztosé

Nie mozna wyobrazi¢ sobie przysztosci edukacji bez wykorzystania kombinagji réznych mediéw. Rola tzw. ,Nowych Mediéw” w szkole
ro$nie znaczaco ale metodyka nauczania w krajach europejskich bardzo powoli wprowadza je w curricula. Wyzwania, jakie sa stawiane
przez nowe media przed nauczycielami i bibliotekarzami oznaczaja, ze programy szkoleniowe musza by¢ zaadaptowane do nowych
warunkéw a edukacja medialna musi sta¢ si¢ w sposdéb standardowy czeécia metodyki nauczania nauczycieli i bibliotekarzy. Nasze
badania naswietlaja potrzebe rozwinigcia narzedzi metodologicznych do wykorzystania wraz z odpowiednimi stronami internetowymi
w szkolach i bibliotekach. Wiasnie EDM Reporter sugeruje metody i ¢wiczenia, ktdre doprowadza do wspétpracy bibliotek i szkét.
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Resumo do estudo

Nio sendo um estudo representativo, dado o pequeno niimero da amostra, os resultados obtidos permitem obter uma visao genérica
sobre tendéncias contemporaneas de utilizacio da internet e apontar alguns dos problemas comuns a todos os estados onde se passaram
os questiondrios. Um destes problemas ¢, por exemplo, o facto de nio existirem computadores nas salas de aula e as criancas terem de
se deslocar a salas de informdtica para os utilizar.

Tendéncias Gerais

Os resultados dos questiondrios indicam que as criangas usam a internet para jogar, fazer os trabalhos de casa, ouvir musica e conver-
sar em linha (chat). Aparentemente nio possuem qualquer consciéncia da importincia da internet para a educagiao multicultural e
geralmente nio léem materiais relacionados com literatura infantil e juvenil na internet. Assim sendo, os resultados do estudo nio sio
muito encorajadores no que toca ao principal objectivo do projecto que é o de verificar se e como as criangas / adultos que trabalham
com crian¢as usam a internet para aprendizagens interculturais ou promover a leitura. A maioria dos professores também nio usa a
internet para estes fins. E dedutivel dos questiondrios que, nas escolas, os computadores nio sio usados como material de promogio
da literatura infanto-juvenil ou para promover a educacio intercultural. Foram poucos os professores que deram exemplos de sitios
electrénicos com que trabalham e que possuam contetidos quer de promogio do intercultural quer de promogao da leitura.

Em muitos estados nio existe um computador na sala de aula e na maioria dos casos os computadores estao em salas especificas, de
informdtica.

Pode entio concluir-se que os professores, bibliotecdrios e alunos da formagio inicial de professores usam a internet, mas nio a usam
ainda para explorar tépicos educativos especificos na sala de aula ou na biblioteca.

Eis algumas das conclusdes vélidas para todos os estados em que se conduziu o estudo.

Criangas

» As criangas comegam a usar a internet relativamente cedo em termos de idade. A maioria das criancas da faixa etdria 8-10 j4 usa a
internet, numa percentagem que varia entre os 65 e os 100 %. Na faixa etdria seguinte a percentagem de utilizagio da internet sobe e
no grupo dos 12-14 volta a subir, variando entre os 91 e os 100%.

» Face aos actuais desenvolvimentos da tecnologia, quase todas as familias em cada um dos paises investigados possuem um com-
putador com acesso 4 internet em casa. E, de facto, em casa que as criangas aprendem a usar a internet e o espago em que preferem
usd-la. A escola vem em segundo lugar, seguindo-se-lhe amigos, familiares e ciber-cafés; os rapazes usam mais e mais frequentemente
a internet em ciber-cafés do que as raparigas.

» As bibliotecas tém um papel marginal no que respeita i utilizagio da internet. E uma pequena percentagem, aquela que cita a bi-
blioteca como o lugar onde usam ou onde aprenderam a usar a internet. Em Portugal, por exemplo (onde se entrevistaram criangas de
pequenos centros urbanos) os alunos usam a internet na biblioteca de escola porque s6 uma pequena percentagem de criangas possui
ligagdo 4 internet em casa. Este exemplo isolado de um uso significativo da internet na biblioteca de escola é uma excep¢io. Em todos
os outros estados onde se levou a cabo o estudo a percentagem de criangas que usa a internet na biblioteca ¢ muito baixa. A biblioteca
ainda ¢ vista de forma tradicional como local de empréstimo de livros e ndo como mediateca — um local onde ¢é possivel usar diversos
média para diversos tépicos.

» Em alguns paises a utilizagio da internet nas bibliotecas aumenta ligeiramente com a faixa etdria e, em muitos paises, os melhores
sitios electrénicos sobre literatura foram criados em, e por, bibliotecas. Apesar disto, as bibliotecas nio desenvolvem todo o seu poten-
cial mesmo em estados que possuem bibliotecas muito bem desenvolvidas e a trabalhar em rede como na Finlindia ou na Polénia. O
estudo mostra que as escolas e as bibliotecas possuem um elevado potencial educativo que nao ¢ suficientemente usado pelo sistema
educativo e que as sinergias entre bibliotecas e escolas na maior parte dos estados ou no existem ou sio apenas ténues.

» As criancas do Reino Unido, Franca e Alemanha raramente usam sitios electrénicos em lingua estrangeira, sobretudo as mais jo-
vens. Tal poderd ficar a dever-se ao facto de existirem sitios electrénicos interessantes nas suas proprias linguas. Noutros paises como a
Austria, por exemplo, existe uma correlagio entre o uso de sitios electrénicos em lingua estrangeira e a lingua materna das criangas que
responderam ao questiondrio — sendo a percentagem de criangas cuja lingua materna nio ¢ o alemio igual 4 percentagem de criangas
que usa sitios em lingua estrangeira. Em muitos casos as criangas cuja lingua materna nio ¢ o alemo usam sitios na sua lingua mater-
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na. Desenvolvem igualmente a capacidade para aprender linguas estrangeiras e usam por vezes os sitios electrénicos numa terceira ou
quarta lingua estrangeira. As criancas portuguesas usam frequentemente sitios em espanhol, o que nao acontece no sentido inverso.
A medida que a faixa etdria aumenta, aumenta o ntimero de criangas que usa sitios electronicos em lingua estrangeira e que sabe de si-
tios onde pode ler ficcao. No grupo dos 12-14 anos, na sondagem conduzida no Reino Unido, cerca de um quarto de todas as criancas
conhecem sitios electrénicos onde podem ler ficgio.

» Pode-se inferir das respostas que os jovens no grupo etdrio dos 12-14 (com algumas excep¢oes) nio acedem a sitios de literatura
infanto-juvenil. Estdo mais interessados em sitios de cultura popular e visual. Parecem necessitar de expressar as suas ideias e usar as
suas capacidades de escrita criativa para comunicar com os pares por intermédio de didrios interactivos e salas de conversa virtuais
(chat rooms).

» £ 6bvio que a internet faz parte da vida das criangas, em especial no que diz respeito  cultura popular.

» As preferéncias visuais das criancas sio comuns. Preferem cores, fotografias, animagio, filmes e também gostam de musica nos sitios
electrénicos. Para além destes aspectos, preocupa-os se os sitios electrénicos serdo adequados apara as suas idades e se o tamanho de
letra é legivel.

» O interesse expresso pelas criangas em conhecer e comunicar com pessoas de outros paises e em descobrir informagao sobre estes
poderd constituir um excelente ponto de partida para o trabalho com sitios electrénicos relevantes para a educacio intercultural.

Adultos

» Os professores, bibliotecdrios e alunos da formacio inicial de professores usam a internet mas apenas para preparar aulas ou fazer
pesquisa; ndo a utilizam para a exploracio educativa de tépicos. E interessante verificar que foram escassos os respondentes, adultos
ou criancas, que mencionaram sitios electrénicos de educacio intercultural ou para a promocio da leitura, constituindo estas dreas
possiveis de investigacao futura.

» Os elementos mais importantes dos sitios electrénicos para criangas ou para os adultos trabalharem com criangas sao, de acordo
com as opinioes de educadores: o elevado nivel de informacio, a actualizacdo regular, a legibilidade, o design atraente e serem féceis
de usar.

» Os aspectos mais importantes do contetido sdo: boas hiperligagoes, informacio biogréfica e excertos dos livros mencionados, segui-
dos de materiais pedagdgicos e recensoes.

» Apesar de quase todos os adultos terem acesso a internet, poucos a usam na sala de aula e ainda menos sitios electrénicos de literatu-
ra infanto-juvenil. Em muitos paises isto deve-se ao facto de existirem poucos sitios electrénicos de qualidade nesta drea; mas também
ao facto de os educadores nao receberam formagio neste campo e desconhecerem como usar a internet na sala de aula.

» O reduzido uso da internet na sala de aula fica também a dever-se genericamente ao facto de nio existir ligagdo a internet.

» Simultaneamente existe uma correlagio entre os usos de professores e criangas da internet em sala de aula relativamente 4 educacio
intercultural e & promogio da leitura. Por exemplo, no Reino Unido, todos os bibliotecdrios que responderam ao inquérito usam este
tipo de sitios electronicos no trabalho em biblioteca /sala de aula, e correspondentemente uma maior percentagem de criancas usa estes
sitios electrénicos para fazer os trabalhos de casa.

Tarefas futuras:

O futuro da educagio escolar é impensdvel sem recurso a uma combinagio de diferentes média.

Apesar de o papel dos ‘novos média’ na escola se ir tornando importante na escola, a formagao de professores na Europa é lenta na in-
troducio destes tdpicos nos curricula. Os desafios que os novos média criam para os professores e bibliotecdrios significam que hd que
adaptar os programas de formagio de professores as novas condi¢des e que a educagio para os média se tem de tornar parte integrante
da formagio de professores e de bibliotecdrios. O presente estudo aponta a necessidade de desenvolver instrumentos metodolégicos
de utilizagao de sitios electrénicos adequados em escolas e bibliotecas. Assim sendo, a equipa EDM Reporter j4 comecou a preparar
algumas sugestoes para a formagao de professores.

As bibliotecas (escolares e publicas) na maioria dos estados ainda se nao envolveram de facto no processo educativo, embora possuam
um enorme potencial de cooperagio com professores e criancas na drea de utilizagio dos média. Outra drea de trabalho potencial para
o EDM Reporter ¢ sugerir ideias e actividades que facilitardo sinergias entre bibliotecas e escolas.
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Rezumatul studiului

Studiul nu poate fi considerat reprezentativ din cauza numarului mic de esantioane. Cu toate acestea, putem spune ci rezultatele
obtinute ne dau o perspectiva generald asupra utilizarii Internetului. De asemenea, surprinde probleme comune in toate tarile in care
s-au aplicat interviurile. O problema ar fi faptul ca adeseori nu exista computere in clasa si acestea pot fi accesate numai in salile special
amenajate , in laboratoarele de informatica. Se pot trage cateva concluzii generale legate de utilizarea Internetului.

Concluzii Generale

Rezultatele arati ci Internetul e folosit de citre copii pt. a se juca, a-si face temele, a asculta muzici sau pt a sta de vorba/ chat .

Nu par a-si da seama de importanta Internetului in educatia multiculturald, §i in general nu citesc pe Internet materiale legate de
literatura pt. copii.

Din aceastd cauzi rezultatele studiului nu sunt prea incurajatoare in ceea ce priveste scopul principal al proiectului - de a verifica dacd
si cum copiii §i adulgii care lucreaza cu copii folosesc Internetul pt. edcatie interculturald si promovarea lecturii.

Majoritatea profesorilor nu folosesc Internetul pt. aceste scopuri. In scoli, calculatoarele sunt folosite in alte scopuri nu pt. a accesa
site-uri de literaturd pt. copii nici pt. promovarea educatiei interculturale. Foarte putini profesori pot da exemple de website-uri pe
care le utilizeaza pt. continutul lor intercultural sau de promovare a lecturii.

Putem trage urmatoarea concluzie importanti: profesorii, bibliotecarii si studentii folosesc Internetul, dar nu pentru a explora subiecte
specifice in clasi, in biblioteca scolii sau la biblioteca publici.

Copiii

Copiii incep si folosesci calculatorul la o virstd destul de fragedd. Majoritatea copiilor din grupa de virstd 8-10 ani folosesc deja Inter-
netul , procentul fiind intre 65% -100%. O dati cu inaintarea in virsta cregte si procentul utilizirii Internetului astfel incit la 12-14
ani procentajul este de 91%-100%.

Datorita actualei dezvoltiri a tehnologiei, aproape fiecare familie din fiecare tard participanta la studiu, avea computer si conexiune
internet acasi. De fapt locul principal in care copiii invata si folosescd internetul este acasi, si tot propria casa este locul preferat de
utilizare a internetului.

Scoala este pe locul doi, urmati de prieteni, rude sau internet café. Biietii, in mod evident merg la internet cafe mai des decat fetele.

Bibliotecile joacd un rol marginal in folosirea internetului. Un foarte mic procent arata bibliotecile ca locuri unde copiii folosesc inter-
netul ori unde au invitat s il folosesca. in Portugalia, de exemplu (unde au fost intervievati doar copii din orage mici), elevii folosesc
internetul la bibliotecd pentru ca doar un numir foarte mic dintre ei au conexiuni internet acasa. Acest exemplu singular de utilizare
a internetului la biblioteci este o exceptie. In toate celelalte tiri in care s-a derulat studiul, nr. de copii care folosesc internetul la
biblioteci este foarte scizut. Biblioteca este incd vazutd in mod traditional ca locul de unde poti imprumuta cirti si nu ca mediateci -
un loc unde poti folosi diverse mijloace media.

In anumite giri utilizarea internetului la biblioteci creste o dati cu virsta si in multe ¢iri cele mai bune web siteuri de literaturi sunt
create de citre biblioteci.

In ciuda acestui fapt, bibliotecile nu sunt folosite la potentialul lor maxim. nici micar in tirile cu biblioteci foarte bine dezvoltate si cu
retele de biblioteci ca in Finlanda si Polonia. Studiul nostru arati ci scolile si bibliotecile au un potential educational foarte mare care
nu e exploatat suficient de sistemul de invigimint. Sinergia dintre scoli si biblioteci este inexistenta sau abia conturata.

Copiii din Marea Britanie, Franta si Germania rareori folosesc web-siteuri in limbi striine, mai ales la virstd mici. Aceasta poate
daroriti faptului ci au site-uri interesante in limbile materne. In alte tiri ca Austria de exemplu, existi o corelatie intre folosirea
website-urilor in limbi striine i limba materna a copiilor intervievati - procentul copiilor cu limba materna alta decit germana fiind
aproape egal cu cel al copiilor ce folosesc site-uri in limbi striine. In multe cazuri copiii care au alti limbi materna decit germana
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folosesc site-uri in limba materni si uneori chiar intr-o a treia sau a patra limba. Copiii portughezi folosesc adesea site-uri in limba
spaniola. Dar copiii spanioli nu folosesc site-uri in limba portughezi.

Pe misurd ce virsta creste, creste si numirul copiilor care folosesc website-uri in limbi stdine si al celor care stiu despre website-uri
unde pot citi fictiune. La grupa de varstd 12-14 ani din Marea Brtitanie aproape un sfert dintre copiii intervievati stiau despre site-uri
unde pot citi fictiune.

Aceasta insd poate fi consideratd exceptie, pentru ca in mare studiul arati ca elevii de 12-14 ani nu acceseazi siteuri de literatura pentru
copii §i tineret

Sunt mai interesati sa caute elemente de culturd pop si vizuald. Se pare ci nevoia lor este de a putea si-si exprime ideile proprii si-si
foloseasc talentele creative pentru a comunica cu ceilalti prin jurnale interactive si in camerele de chat .

Preferintele vizuale ale copiilor sunt comune tuturor celor care au participat la studiu. Ei preferd culorile, fotografiile, animatia, filmele
si le place sa asculte muzicd pe website. De asemenea ii intereseaz ca site-urile sa fie potrivite grupei lor de virsta, si fontul sa fie usor
de citit.

Adultii

Profesorii, bibliotecarii si studentii folosesc internetul, dar numai pt. a-si pregiti lectiile sau pentru cercetare. Este interesant de
mentionat ca foarte putini respondenti, au mentionat website-uri legate de educatia interculturald sau promovarea lecturii.

Acest fapt ar putea fi luat in calcul pentru investigatii viitoare.

Dupi pirerea expertilor, cele mai importante elemente ale site-urilor pt. copii sunt: un nivel ridicat a informatiei, si fie aduse la zi/
modernizate regulat, si fie ugor de citit, sa fie atractive si usor de utilizat.
Cele mai importante aspecte legate de continut par a fi link-uri bune, informatii biografice si extrase din cirti urmate de recenzii.

Desi aproape toti expertii au acces la internet, foarte putini il folosesc in clasd si incd §i mai putini folosesc website-uri de literaturd
pentru copii. In multe tiri aceastd situatie se datoreaza faptului ci sunt foarte putine website-uri de calitate. De asemenea nu toti
educatorii nu au fost formati in acest domeniu si nu stiu cum s foloseasci internetul in clasa.

Obiective viitoare:

Viitorul educatiei in scoli este de neconceput fird a combina diferite mijloace media. Rolul aga numitelor “ noi mijloace media” in
scoald devine din ce in ce mai important,dar formarea profesorilor din europa se defisoar intr un ritm mai lent cand vorbim de in-
troducerea de noi subiecte in programele scolare.

Noile mijloace media reprezintd provociri pentru educatori, aceasta insemnand ci programele de formare profesionala a educatorilor
trebuie sa fie adaptate noilor conditii, si educatia bazatd pe mijloace media trebuie si devind parte integrantd a programelor de formare
profesionald pentru profesori si bibliotecari.

Studiul nostru scoate in evidenta nevoia dezvoltirii de mijloace metodologice de folosire a website-urilor de literatura in scoli si bib-
lioteci. Un alt potential domeniu de lucru pt EDM Reporter este de a sugera idei si activititi care si faciliteze sinergia dintre scoli si
biblioteci.
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Zhrnutie

Na zdklade ohrani¢eného poctu opytanych os6b nemédzeme povazovat kontrolne uskutoénent anketu za reprezentativnu pre cely
eurdpsky priestor. Napriek tomu vysledky ankety zretelne poukazuji na aktudlne relevantné tendencie a perspektivy pouzivania
internetu a naznaluju problémy pritomné vo vetkych krajindch, v ktorych bola anketa uskuto¢nend. Problematickou je v mnohych
krajindch otdzka vybavenia: vo vidine pripadov st pocitace k dispozicii len v ucebniach pre vyuku informatiky a nie v triedach.

Vsieobecné tendencie

Vysledky ukazuju, Ze deti vyuZivajd internet v réznych formdch: na hranie, pripravu domdcich tloh, po¢tivanie hudby, ¢etovanie. Deti
oby¢ajne nehladaju na internete Citanie, ktoré by stviselo s literatirou pre deti a mlddez. V stvislosti s pouzivanim internetu ich
nezaujimajd ani témy sdvisiace s multikulturalitou. Anketa jednoznacne ukdzala, Ze deti vo veku od osem do $trndst rokov takmer
alebo vdbec nepouzivaji internet na interkulturdlnu vychovu a podporu ¢tania.

Ani vid¢sina ucitelov nevyuziva internet na tieto tcely: v skole sa pocita¢ pouziva pri praci s literatirou pre deti a mlddez alebo pri

vy y p p prip p p
podpore interkulturdlnej vychovy len okrajovo alebo vobec nie. Velmi mdlo ulitelov vedelo uviest priklady na webové strénky s inter-
kulturdlnym alebo ¢itanie podporujiicim obsahom.

Této tendencia sa ukazuje aj pri inych skupindch sprostredkovatelov: ani knihovnici a Studenti uditelstva nevyuzivaji internet na
interkulturdlnu vychovu alebo pri spracovani $pecifickych tém stvisiacich s literatiirou pre deti a mléddez.

Otézky adresované 8 — 14-roénym

Deti majui uz velmi skoro pristup k internetu. Vo vekovej skupine 8 — 10-roénych sa percentudlny podiel deti, ktoré uz pouzivaju
internet, pohybuje medzi 65 — 100%. S vekom stdpa aj pocet pouzivatelov internetu — pri 12 — 14-ro¢nych percentudlny podiel
predstavuje 91 — 100%.

Na zdklade technologického rozvoja v poslednych rokoch je stale viac domdcnosti vybavenych pocitaémi a pristupom k internetu —
preto neprekvapuje, Ze sa deti u¢ia pouzivat internet predovietkym doma. Nielen prvy kontakt s internetom, ale aj vSeobecné pouzivanie
internetu je v prevaznej vicSine spojené s domdcim prostredim. Potom nasleduje skola, pouzivanie internetu u priatelov a pribuznych,
az potom internetové kaviarne, ktoré omnoho Castejsie ako diev¢atd navstevuju chlapci.

V stvislosti so vSetkymi vekovymi skupinami detf kniZnice zohrajd len malt Glohu pri oboznamovani sa s internetom, ako aj s jeho
pouzivanim: velmi maly percentudlny podiel opytanych deti uvddza kniznicu ako miesto, kde pracuju s internetom alebo kde sa ho
naudili pouzivat.

Percentudlne podiely v Portugalsku predstavuji vynimku oproti véeobecnym vysledkom ankety, pretoZe tu boli oslovené len deti z
malych miest: tieto pouzivajui internet ovela Castejsie v knizniciach, pretoze doma nemajt k dispozicii pripojenie na internet.

Vo vietkych ostatnych krajindch, v ktorych bola anketa uskuto¢nend, je podiel detf vyuzivajicich internet v knizniciach velmi nizky.
KniZnica je eSte stdle vniman4 tradi¢ne: ako miesto, kde sa dajii vypozicat knihy a nie ako mediotéka s rozli¢cnym vyuzitim médii.

Aj ked v niektorych krajindch pouzivanie internetu v kniZniciach s vekom deti mierne stipa a vo viacerych krajindch st to prive
kniznice, ktoré vytvdraju najlepsie webové stranky o literatire — celkovy potencidl kniZnic eSte nie je vycerpany, a to ani v krajindch s
dobre rozvinutymi a velkymi kniZnicami a siefami kniznic ako napr. Finsko alebo Polsko.

Nasa anketa ukazuje, Ze skoly a kniznice maju velky vychovny potencidl, ktory nie je dostato¢ne vyuzity prostrednictvom vzdeldvacie-
ho systému. Spoluprica medzi kniznicami a Skolami vo vi&Sine krajin bud chyba, alebo je v lepSom pripade nesystematickd.

Deti z Velkej Britdnie, Franctizska a Nemecka — predovietkym niz$ich vekovych skupin — len zriedkavo vyuzivaji webové stranky v
cudzich jazykoch. To je ovplyvnené pravdepodobne tym, ze v tychto krajindch st k dispozicii zaujimavé webové stranky vo vlastnom
jazyku. V inych krajindch ako napr. v Rakusku existuje spojitost medzi pouzivanim webovych strdnok v inych jazykoch a materins-
kym jazykom opytanych deti — podiel deti, ktorych materinskym jazykom nie je neméina, je rovnaky ako podiel deti, ktoré pouzivaji
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webové stranky v inych jazykoch ako v nemdéine -- vid&Sinou v ich materinskom jazyku, niekedy este aj v tretom alebo $tvrtom jazyku.
Deti z Portugalska pouzivajii velmi ¢asto $panielske webové stranky — ¢o vSak ale neplati obrdtene.

S vekom nestipa len pocet deti, ktoré navstevuji webové stranky v cudzich jazykoch, ale aj polet deti, ktoré uvddzaji webové strdn-
ky, na ktorych mozu ¢itat beletriu. Vo vekovej skupine 12 — 14-roénych poznd vo Velkej Britdnii dokonca jedna $tvrtina vietkych
opytanych deti webové stranky s beletristickymi textami. To je vak skor vynimka: 12 — 14-ro¢ni nenavstevuji (o je menej pre-
kvapujtice) oby¢ajne ziadne webové stranky venované literatire pre deti a mlddez — zaujimaja sa skor o reserSe v oblasti populdrnej
kulttry (hudba, vizudlne médid). Zd4 sa, Ze vlastné myslienky a kreativne schopnosti uplattiuji predovsetkym v rdmci komunikécie s
rovesnikmi — ako napr. v blogoch a interaktivnych on-lineovych ¢etovacich miestnostiach.

Ku kritéridm pozivania:

Optické kritérid zohrdvaja dolezitd dlohu pre vietky opytané deti. Velmi délezité pre opytanych bolo to, ze webové stranky pondkaji
farby, obrazy, animdcie, filmy; vysoko hodnotené boli aj webové stranky s hudbou. Popri tom bolo pre deti ddlezité aj to, i st webové
strdnky pre ich vekovu skupinu vhodné — relevantnd je pre nich aj ¢itatelnost pisma.

Otézky adresované ulitefom, knihovnikom a $tudentom ucitelstva. Ulitelia, knihovnici a Studenti ucitelstva pouzivaju internet na
reder§ a k priprave na vyucovanie. Len velmi mdlo opytanych vedelo uviest webové stranky, ktoré podporuju ¢itanie alebo interkul-
turdlnu vychovu — skuto¢nost, ktord upozoriiuje na potrebu neodkladného riesenia tohto stavu.

Podla ndzoru ucitelov, knihovnikov a $tudentov ucitelstva st najdolezitej$imi kritériami hodnotenia webovych strdnok: vyso-
k4 kvalita informdcii, pravidelnd aktualizdcia, dobrd (Citatelnost, atraktivny vzhlad, ako aj uZivatelsky komfort. Z obsahového
hladiska: dobré odkazy na webové strinky, biografické informécie a ukdzky z knih, ako aj ponuka didaktického materidlu a recenzii.

Takmer vsetci uditelia, knihovnici a studenti uéitelstva majui pristup k internetu. Utitelia vSak pristup k inernetu nemaju v triedach, ¢o je,
prirodzene, aj pri¢inounizkeho percentudlneho podieluuditelov; ktorfinternet pouzivajivtriedach. Estenizsijevsak pocet pedagégov, keorf
pouzivaji webové strdinky zamerané na literattiru pre deti a mlddez. Pri¢in je pravdepodobne viacej: v mnohych krajindch je len velmi malo

kvalitnychwebovychstrdnok, niekedy nemajauciteliainformacieotychtostrdnkachanavysenevedia,akomoézuinternetvyuzitnavyudovani.

Ulohy do budtcnosti

Buducnost skolského a mimoskolského vzdeldvania je nemyslitelnd bez pouzivania kombindcie réznych médif. Aj ked vyznam
takzvanych ,,novych médii“ v $kole neustdle rastie, v celej Eurépe sa len pomaly dostdvaji do ucebnych osnov vzdeldvania ucitelov
témy vztahujtce sa k tomuto fenoménu. Programy pre vzdeldvanie uditelov i knihovnikov musia byt s ohladom na aktudlne vzdeldva-
nie prostrednictvom médif neodkladne prispdsobené novym podmienkam. Predkladand Stiidia poukazuje na nevyhnutnost rozvijania
metodickych ndstrojov, s pomocou ktorych budd vhodné webové stranky vyuzivané pri prici v skoldch a knizniciach. Rieenie tejto
situdcie je potrebné aj vzhladom na vytvdranie spoluprdce medzi kniznicami a $kolami.
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Povzetek raziskave

Raziskava ni reprezentativna zaradi omejenega Stevila vzorcev, vkljucenih v raziskavo. Kljub temu pa lahko re¢emo, da dobljeni rezul-
tati prikazujejo sodobne tendence pri uporabi interneta. Pokazali so se tudi nekateri problemi, znacilni za vse drzave, v katerih je bila
opravljena raziskava. Na primer, v veliko drzavah v uilnicah ni ra¢unalnikov, u¢enci jih lahko uporabljajo le v posebnih, ra¢unalniskih
ucilnicah.

Spolosne tendence

Rezultati kazejo, da otroci uporabljajo internet za igranje igric, pisanje domacih nalog, poslusanje glasbe, pogovarjanje. Ne vejo pa
nicesar o pomenu interneta kot moznosti za veckulturno izobraZevanje in vedinoma v internetu ne prebirajo gradiva, povezanega z
otrosko literaturo. Zato rezultati raziskave niso obetavni za osnovni cilj projekta: preveriti kako in ¢e sploh otroci in odrasli, ki delajo
z otroki, uporabljajo internet za medkulturno izobraZevanje in vzpodbujanje branja.

Tudi veliko uciteljev ne uporablja interneta za te namene. V $olah se ra¢unalniki ne uporabljajo niti za delo z otrosko literaturo niti za
spodbujanje interkulturnega izobrazevanja. Uitelji, ki lahko navedejo primere internetne strani, ki vzpodbujajo branje ali interkultur-
no izobrazevanje, in jih tudi uporabljajo pri svojem delu, so redki.

Iz raziskave lahko izpeljemo naslednji sklep: uditelji, u¢enci, bibliotekarji uporabljajo internet, toda $e zmeraj ne za proucevanje speci-
aliziranih in izobrazevalnih tem niti v uéilnicah niti v knjiznicah.

Otroci (med 8 in 14 letom)

Otroci zadenjajo uporabljati internet precej zgodaj. Vedina otrok med 8 in 10 letom Ze uporablja internet. Odstotek uporabnikov se
giblje med 65 in 100 %. V drugih starostnih skupinah odstotek otrok, ki uporabljajo internet, naras¢a. V starostni skupini med 12 in
14 letom je odstotek uporabnikov med 91 in 100 %.

Zaradi sodobnega razvoja tehnologij ima v ve¢ini drzav Ze skoraj vsaka druzina ra¢unalnik z internetno povezavo doma. Prakti¢no
je osnovno mesto, kjer se otroci ucijo uporabljati internet in ga tudi najraje uporabljajo, »doma«. Na drugem mestu je $ola, sledita
odgovora »pri prijateljih« in »pri sorodnikih«. Decki veliko ve¢ uporabljajo internet klube kot deklice.

Knjiznice imajo pri uporabi interneta zanemarljivo vlogo. Zelo majhen odstotek anketirancev je knjiznico navedel kot mesto, kjer
uporablja internet ali se ga je naudil uporabljati. Na Portugalskem, na primer (kjer so bili anketirani samo otroci iz manjsih krajev) pa
ucenci uporabljajo internet v knjiznicah, ker ima dostop do interneta doma samo majhen odstotek u¢encev. Toda ta primer pogoste
rabe interneta v knjiznicah je izjema. V vseh drugih drzavah, kjer je bila izpeljana raziskava, je odstotek otrok, ki uporabljajo internet
v knjiznicah, zelo majhen. Na knjiZnice se $e zmeraj gleda na tradicionalen nadin: kot na mesta, kjer se sposojajo knjige, in ne kot na
mediateke — mesta, kjer je mozno uporabljati razli¢ne medije.

V nekaterih drzavah uporaba interneta v knjiznicah nekoliko nara$¢a s starostjo anketirancev. V veini drzav so najboljde internetne
strani za literaturo izdelale prav knjiznice. Kljub temu pa knjiznice ne uporabljajo vseh svojih zmoZnosti, in to celo v drzavah z dobro
razvitimi knjiZznicami in velikim knjizni¢nim omrezjem (npr. Finska in Poljska). Nasa raziskava kaze, da imata $ola in knjiznica velike
izobrazevalne zmoznosti, ki pa jih izobraZevalni sistem ne uporablja v celoti, sodelovanja med knjiznicami in $olami pa v ve¢ini drzav
sploh ni ali pa je zanemarljivo.

Angleski, francoski in nemski otroci zelo redko uporabljajo internetne strani v tujih jezikih, $e posebej v zgodnjem otrostvu. To je
verjetno posledica dejstva, da lahko najdejo zanimive internetne strani v svojih jezikih. V drugih drzavah, npr. v Avstriji pa je uporaba
internetnih strani v tujih ali maternem jeziku anketirancev razli¢na: odstotek otrok z nenemskim maternim jezikom je skoraj enak
odstotku otrok, ki uporabljajo internetne strani v tujih jezikih. V veliko primerih otroci z nenemskim maternim jezikom uporabljajo
internetne strani v svojem maternem jeziku, pa tudi strani v tretjem, ¢etrtem jeziku. Portugalski otroci pogosto uporabljajo internetne
strani v $pans¢ini, medtem pa $panski otroci ne uporabljajo portugalskih strani.
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Z visjo starostjo anketirancev se vec¢a tudi odstotek otrok, ki uporabljajo internetne strani v tujih jezikih. Poveluje se tudi stevilo otrok,
ki uporabljajo internetne strani, na katerih je mogoce brati leposlovna dela. V starostni skupini od 12 do 14 leta ¢etrtina otrok v Veliki
Britaniji pozna internetne strani, kjer lahko prebirajo leposlovje. Toda tudi to je bolj izjema, saj raziskava kaze, da ve¢ina vseh ucencev
med 12 in 14 letom ne obiskuje internetnih strani za otrosko in mladinsko literaturo. Bolj jih zanimajo strani s pop in vizualno kultu-
ro. Prav tako se opaza, da potrebujejo moznost za predstavljanje lastnih idej in dokazovanje svoje umetnosti pisanja, zato komunicirajo
s svojimi vrstniki preko interaktivnih dnevnikov in spletnih klepetalnic.

Vizualne Zelje vseh otrok, ki so sodelovali v raziskavi, so enake. Zelijo si barv, slik, animacij, filmov, vSe¢ pa jim je tudi glasba na inter-
netnih straneh. Razen tega jih zanimajo internetne strani, primerne za njihovo starost in s primeno, berljivo pisavo.

Odprasli

Utitelji, knjiznicarji in $tudentje uporabljajo internet, toda le da se pripravijo za sluzbo ali i§¢ejo informacije o dolo¢enih temah. Zani-
mivo je tudi, da zelo malo anketiranih odraslih navaja internetne strani, povezane z interkulturnim izobrazevanjem ali vzpodubjanjem
branja.

Najpomembnejsi elementi internetnih strani za otroke so po mnenju vzgojiteljev: visok nivo informacij, pogosto aktualiziranje, ber-
ljivost, privla¢nost in dostopnost. Glede vsebine pa menijo, da so najpomembnejsi elementi: dobre povezave, biografski podatki in
odlomki iz leposlovnih del, ki jim sledijo primerne vaje in recenzije.

Ceprav imajo skoraj vsi anketirani odrasli dostop do interneta, ga zelo redko uporabljajo v uéilnicah, $e manj pa jih uporablja internet-
ne strani z otrosko literaturo. V veliko drzavah je to posledica dejstva, da obstaja zelo malo kvalitetnih internetnih strani. Razen tega
niso vsi delavci v izobrazevalnem sistemu pouceni o tem in ne vejo, kako naj uporabljajo internet v udilnicah.

Prihodnje naloge

Prihodnost izobrazevanja si ne moremo zamisliti brez uporabe kombinacije razli¢nih medijev.

Vloga taki imenovanih novih medijev v utilnicah postaja vse pomembnejsa, pa kljub temu priprave uditeljev v Evropi precej pocasi
vklju¢ujejo nove medije v izobrazevalne programe za ulitelje. Izzivi, ki jih novi mediji prinasajo uditeljem in knjizni¢arjem, pome-
nijo, da morajo biti izobrazevalni programi uditeljev usklajeni z novimi pogoji in da izobraZevanje o medijih postane obvezni del
izobraZevanje utiteljev in knjiznicarjev. V nasi raziskavi je opazena velika potreba po metodi¢ni obdelavi tega podroéja in uporabi s
primernimi internetnimi stranmi v Solah in knjiznicah. Drugo mozno podrogje za prihodnje delovanje mreze EDM Reporter je pri-
praviti ideje in predloge za lazje sodelovanje knjiznic in $ol.
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Resumen de la investigacién

La investigacién no puede ser considerada como representativa debido al limitado nimero de participantes incluidos en la muestra.
Sin embargo, podemos expresar que los resultados obtenidos nos proporcionan una perspectiva general sobre el uso de Internet en la
época actual. De igual modo, nos hacen vislumbrar algunos problemas que son comunes en todos los paises donde los cuestionarios
han sido aplicados. Uno de los mencionados problemas tiene que ver con la no presencia de equipos informdticos en las aulas situacién
que deriva en que los nifos deben usar otros espacios fisicos y curriculares para acceder al uso de los mencionados equipos.

Tendencia general

Los resultados muestran que los nifios utilizan Internet para jugar, para realizar sus tareas de clase, para escuchar musica y para cha-
tear. No parece existir una conciencia sobre la importancia del uso de internet para afrontar la educacién multicultural, y no suelen
leer materiales relacionados con la Literatura infantil. Debido a estas razones los resultados de la investigacién no ayudan al principal
motivo de este proyecto —comprobar si y cémo los nifios y los adultos pueden trabajar con Internet con vistas a potenciar la Educacién
Intercultural y la promocién de la lectura.

La mayorfa del profesorado no usa Internet con estos propdsitos. En las instituciones escolares parece que los ordenadores no se usan
para trabajar con la Literatura Infantil o para promocionar la Educacién Intercultural. Muy poco profesorado nos facilita ejemplos
sobre la labor con contenidos interculturales y relacionados con lecturas infantiles mediante el uso de Internet.

En muchos de los paises el ordenador en la clase no existe. En la mayorfa de los casos los equipos informdticos se ubican en clases
especialmente preparadas para la ensefianza relacionada con la informdtica.

Estamos en condiciones de extraer esta conclusién principal: profesorado, bibliotecarios y estudiantes usan Internet, pero todavia no
muestran interés por explorar conceptos especificos de la educacién ni en la clase ni en la biblioteca.

Niios

» Los nifos comienzan a usar Internet a temprana edad. La mayoria de ellos encuadrados en el grupo de edad 8-10 ya han usado
internado, el porcentaje oscila entre el 65 y el 100%. Conforme aumenta la edad, por ejemplo en el grupo de 12-14, el porcentaje se
eleva a la franja 91 a 100%.

» Debido al desarrollo actual de la tecnologfa, cada familia de cada pais donde se ha realizado la investigacién posee un equipo in-
formdtico con conexién a internet. Por ello el lugar principal donde los nifios aprenden a usar internet es el hogar, y es en este lugar
donde prefieren navegar.

» Las bibliotecas desarrollan un papel marginal en el uso de internet por parte de los participantes en la investigacion realizada. En lo
concerniente al uso de Internet en las bibliotecas, existe una correlacién entre la posibilidad que tienen los nifios de usar Internet en sus
hogares y la utilizacién de Internet en la escuela o en la biblioteca. Los nifios que no poseen Internet en sus casas son un menor nimero
en relacién a los que si. Por ejemplo en Portugal (donde sé6lo se aplicé el cuestionario a nifios de ciudades pequenas), los estudiantes
usan Internet en la biblioteca porque un porcentaje muy pequeno tiene conexién en sus hogares. Este ejemplo es una excepcion. En
todos los demds paises donde la investigacion ha sido llevada a cabo, el porcentaje de nifios que utilizan Internet en la biblioteca es muy
bajo. Esta se sigue considerando desde la perspectiva tradicional, es decir, un lugar donde es posible hacer uso del préstamo de libros y
no como una mediateca —un sitio donde esta posible utilizar diferentes medios y debatir acerca de distintos conceptos.

» En algunos paises el uso de Internet en la biblioteca aumenta de manera significativa conforme la edad es mayor, y generalmente
las mejores pdginas web estdn elaboradas y promovidas desde las bibliotecas. Pese a todo, las bibliotecas no aprovechan todo su poten-
cial, incluso en paises donde existe una muy buena red de desarrollo de bibliotecas como Finlandia o Polonia. Nuestra investigacién
muestra que las instituciones educativas y las bibliotecas tienen un gran potencial educativo que no es usado de manera efectiva por el
sistema, y que la sinergia entre biblioteca y escuela en muchos de los paises es inexistente o muy deficitaria.

» Los nifnos del Reino Unido, Francia y Alemania de forma muy poco frecuente usan pdginas web que estén confeccionadas en otras
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Lenguas, especialmente en edades tempranas. Este hecho se debe a la situacién de que ellos encuentran pdginas muy interesantes en
su propio pais. En otros paises, como Austria, hay una correlacién entre el uso de pdginas web en idiomas extranjeros y la Lengua
materna de los usuarios —el porcentaje de nifios con otra Lengua materna diferente al alemdn es casi el mismo que el porcentaje de
los que usan pdginas web que se muestran en Lenguas extranjeras. Ellos desarrollan una habilidad para estudiar Lenguas extranjeras y
a veces utilizan pdginas web correspondientes a una tercera o cuarta Lengua. Los nifios portugueses suelen hacer uso de pdginas web
espafolas. Este caso no acontece de manera inversa.

» Conforme las edades grupales se incrementan, aumenta el nimero de nifos que usan pdginas en otras Lenguas y los nifios que con-
ocen pdginas web donde puedan acceder a Literatura Infantil y Juvenil. En el Reino Unido, en el grupo correspondiente a 12-14 afos,
hay un 25% que conoce pdginas web donde leer este tipo de Literatura. A la luz de los resultados de la investigacién, se puede afirmar
que los estudiantes del grupo 12-14 afios (con algunas excepciones) no acceden a las paginas web de Literatura Infantil y Juvenil. Estdn
mds interesados en encontrar cuestiones relacionadas con la musica y con la cultura visual. Parece ser que ellos requieren Internet para
expresar sus ideas a través de diarios interactivos y salas de chat.

» Las preferencias visuales de los nifios son comunes en todos los que completaron los cuestionarios. A ellos les gustan los colores, las
fotos, las animaciones, las peliculas, aunque también aprecian la aparicién de la musica en las pdginas web. Ademds, prefieren que el
formato de las pdginas web se adapte a su edad a la hora de poder leer las mismas.

Adultos

» Profesorado, bibliotecarios y estudiantes utilizan Internet, pero Ginicamente para preparar sus clases o para investigar; no lo usan
para saber mds sobre determinadas cuestiones educativas. Es interesante resefiar que muy pocos encuestados, bien expertos o estudi-
antes, mencionaron pdginas web que estuviesen relacionadas con la Educacién Intercultural o con la promocién de la lectura. Esto
debe ser tenido en cuenta como un posible tema para futuras investigaciones.

» Los elementos mds importantes en las pdginas web para nifios o para adultos que trabajan con nifos son, de acuerdo con la opinién
de los expertos: alto grado de informacidn, actualizacién regular, que sean ficilmente leibles, apariencia atractiva y adaptada al usua-
rio. Los aspectos mds importantes relacionados con el contenido son: buenos enlaces, informacién biogréfica y extractos de los libros
mencionados en la pdgina, seguidos de recursos diddcticos y resefias.

» Aunque casi todos los expertos tiene acceso a Internet, muy pocos lo usan en la clase y muchos menos utilizan pdginas web relacio-
nadas con la Literatura Infantil. En muchos paises esta situacién es debida al hecho de que no existen tantas paginas web con calidad;
de igual manera los educadores no han sido formados en este émbito y no tienen conciencia de la necesidad de utilizar Internet en las
aulas.

Perspectivas futuras:

El futuro de la educacién en las escuelas es impensable sin la combinacién de diferentes medios. Aunque el papel de los llamados “nue-
vos medios” en las escuelas estd comenzando a ser importante, la formacién de maestros a lo largo de toda Europa estd incorporando de
manera muy lenta los nuevos conceptos en sus curricula. Los desafios que los nuevos medios crean al profesorado y a los bibliotecarios
implican que los programas de formacién deben adaptarse a las nuevas condiciones sociales, y que la formacién referida a los medios
tecnoldgicos y su uso educativo debe formar parte de la proceso formativo de los bibliotecarios y del profesorado. Nuestro estudio
destaca la necesidad de desarrollar herramientas metodolégicas para usar apropiadas pdginas web en las escuelas y en las bibliotecas. Un
dmbito potencial de trabajo para EDM Reporter es sugerir ideas y actividades que faciliten la sinergia entre las instituciones educativas
y las bibliotecas.
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Criteria for Evaluating Websites
Dr. Margarida Morgado

Introduction and Objectives

The purpose of this paper is to reflect on how to evaluate the quality of websites on reading and define some guidelines for this pur-
pose. The goal is to identify quality websites on reading that could be recommended to educators, parents and children. For that we
propose to consider criteria for evaluation of websites in general and then to suggest criteria for evaluating websites in reading and
children’s fiction.

I Why do we need criteria for evaluating a website?
The reasons are manifold, but there are some that are most often quoted:
1) Because there is a huge amount of material on the Internet that requires selection.
2) Because, as educators, it is our mission and responsibility to scrutinise all the material that we recommend
to children as educational.
3) Because we have been brought up with a written academic culture of journals and books which presuppose a meticulous
scrutiny for credibility and accuracy. “There is one resounding difference between educational materials published on the
Internet and educational materials found in more traditional sources such as journals and textbooks. Materials found in
journals and textbooks have been meticulously scrutinized for credibility and accuracy. But, Internet resources are often
not subject to such scrutiny.” claim Boklaschuk and Caisse (2001).
IT What should be evaluated in a website?
Studies that evaluate the quality of websites have to previously define what their purpose is. For example, are we evaluating a website
for its friendliness and easiness in terms of usability? Or are we evaluating it for accuracy of content and credibility of information?
The answers to these questions depend on what we want a website for.
But websites are also evaluated for the function they are supposed to perform. Is a website
* For education & training?
* For entertainment?
* For communication?
* For information dissemination?
* For commerce and advertising? (categories by Anagnostelis, 2002)
According to each one of these functions, a website will be valued predominantly for the quality and reliability of information it dis-
plays, for its accessibility or for its presentation. Websites are, however, quite often evaluated in terms of their design according to the
categories in table 1 (which may serve as an example).

Table 1 (Tan and Tung, 2003)

Definition
Refers to the purpose for which websites are used and extent of
usage, including the quality of graphics and how they are being
organised

Category

Graphics usage
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Text usage

Relates to the purpose of using a text-based interface

Content / Information

Mainly the scope (wide or specific) and quality of information

Updates

Design considerations with respect to websites that require
updating

Layout / Space usage

How web space is utilised to present the features and functions
across the pages within the website

Presentation of information

Concerns the implications of using colours, fonts and display
styles to present information

Headlines

Covers the objective and extent of headline usage

Categorisation of information

Refers to ways of grouping information on the pages in order to
facilitate reading

Navigation The features used in designing the site that facilitates transition
from page to page
Colour use Concerns the usage and choice of colours used

Visual appearance

How the website looks and the impact it effects

Advertisements / Pop-ups / Animation

The purpose and extent of usage of such features

Downloading Time

Factors in designing that impact speed of downloading

Establishing website’s identity

Various methods designers use to portray its unique image
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These criteria help people evaluate 14 aspects of any website in general terms. However, from the point of view of educators, who

want to use a website with children and recommend it to children, other criteria need to be added to the above list. Below there are

some suggestions:

* the authority of the author/creator of the website (is the author identified? Do we learn important biographical information
on the author of the website?)
* the stability of information and whether it is updated (websites can present updated information better than other media)

* the accuracy of information & comparability with related sources

* the workability: user-friendliness, connectivity, search access of a website

* the purpose of the resource: what is it for?
¢ the nature of intended users. Who is it for?
¢ information inclusion of material: who can contribute and how?

e citation of material sources;

* scope & comprehensiveness of the materials;

° uniqueness Of resources;

* level of regard by the Web community and specialists in a particular field.

Below, in table 2, you find a table that is specifically conceived for the evaluation of educational websites and that may be used as a

point of departure for a more specific definition of criteria to evaluate reading websites:

Table 2 (From: Boklaschuk and Caisse, 2001)
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NINE CRITERIA FOR EVALUATING EDUCATIONAL WEB SITES

.AUDIENCE
Clearly states the academic level of target audience.
Contains content and activities that match the academic level of the web site’s target audience.
Recognizes that students learn in different ways.

. CREDIBILITY
Author has appropriate credentials to author the content of the web site.
Author’s name, email/contact info, or address/phone number is provided.
The educational credentials or expertise of the author is stated on web site.
The web master/web designer is credible and provides contact information.
Author responds to queries about the web site’s content.

. ACCURACY
Web site should state the educational background of the author.
Web site should distinguish between the author of the content and the designer of the web site because lack of
accurate information can be masked by the ‘print’ of an expert web designer or web master.
The web site’s information clearly matches the web site’s intended purpose.
Web site is free from grammatical and typographical errors.

4. OBJECTIVITY
- Content is free from commercial, political, gender, or racial bias.
- The web site’s stated curricular goals, objectives, and motives should match its content.
- If the content is based upon personal opinion, the author should make it known to the reader.
- The content contains a neutral or positive tone.
- Affiliations with other educational organizations/companies are stated.
- Check the web site address or URL/domain to locate the organizational source of the web site.
5. COVERAGE
- The scope of information is stated.
- Evaluated links complement the web site’s content.
- 'The information is cited properly to allow access to a larger information base.
6. CURRENCY
Web site clearly indicates the publishing date as well as when the content was last updated.
7. AESTHETIC OR VISUAL APPEAL

The use of graphics and colours enhance the web site’s information.
There is a balance of text and graphics corresponding to the ability of the audience.
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8. NAVIGATION

- Home page contains direct links to all other parts of the web site.

- Useful content is no more than 3 clicks away from home page.

- All links are kept current and active and the links take user to valid and appropriate content.

- Each page or section on the web site is clearly labelled.

9. ACCESSIBILITY

- Any special software requirements to view web site’s content is stated clearly.

- Web site has text-only option to accommodate visually impaired users.

- Web site loading time is minimal/web designer informs the user of length of download time.

- Access to content should be free, user should not have to pay a fee or provide personal information (name,
e-mail address) to gain access to educational content.

III Suggestions for evaluating websites on reading and children’s literature
All aspects mentioned above are relevant for evaluating websites on reading and children’s literature that educators may want to recom-
mend to children or use with children. A quick review:

The aim and purpose of a website (what is it about? How is it going to be presented? What for?)

Its intended readership or audience (Who is it for? Is it clearly stated?)

Authorship (Do we know who the author and web manager are? Can we trust them?)

Its form (graphics usage, text usage, layout and space usage, presentation of information, updates, headlines, categorisation of
information, navigation, colour use, visual appearance, use of advertisements, pop-ups and animation, downloading time, its way of
establishing an identity, navigation and accessibility on the web)

Its content (what is the audience supposed to learn? Is the information reliable, accurate, stable, regularly updated, compared
to related sources? Is the material comprehensive, unique, highly regarded by the web community? Is information presented objec-
tively?)

To evaluate the quality of websites on reading and children’s literature for adult educators to use with or recommend to children, one
of the first things to bear in mind is that these websites for children may or not be educational. Some may be resource pages to sup-
plement pedagogical material, others more oriented towards entertainment and the joy of reading.

The second aspect to take into consideration is reading theories that educators bring into websites. One educator may use reading just
to supplement writing skills, another to enhance aesthetic appreciation and critical judgement in children. It is important to be clear
about this.
The third aspect to take into consideration is that web text reading is different from the reading skills used in books, because besides
the standard reading skills (linguistic, sociological and aesthetic as the most common) it:

* Requires high levels of visual literacy skills to enable comprehension of multimedia components

* Requires evaluation of text and non-text (graphics, multimedia, and images)

* Requires distinction between important visual images and mere beautification of sites (Wendy Sutherland-Smith, 2002)
So, what we suggest is a list of questions an educator may ask about any website on reading and children’s literature in order to evaluate
it, based on the models presented above.
Questions have been divided into two sections: technical and content. Each of these is further subdivided as can be seen in tables 3 and 4.
In the educational context attention should be focused on the relevance and utility content aspects below.

Table 3. Technical aspects

Design Is the website accessible by the lowest level available browser? (notice that it shouldn’t take too long to download)
Does it show a logical organization (navigability)?

Are the graphics and the colours used in a way to make it easier for the user to understand the content?

Is there the right combination of text and graphics that will encourage users to stay in the site or to explore the site

more thoroughly? (This will be specific for certain audiences: younger children will need more graphical and visual
information to supplement text).
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Navigation Does the home page or main page have a direct link to all of the other sections of the web site? (table of contents,
an index, site map, pull-down menu, etc. Notice that: navigation within an educational web site can be considered
user-friendly if “the useful content is no more than 3clicks away from the main page”(Oregon Public Education
Network, 1997-2001).

Are all links currently active? Valid? And appropriate?
Is each page on the site clearly labelled?

Are sections for children and for teachers clearly marked?
Disclosure Does it clearly state its mission or purpose?

Does it state the type of information it will provide?
Does it state how the information can be used?

Does it identify content areas?

Interactivity | Are there mechanisms for exchange of information between the user and the website or among several users?

Accessibility | Is the text readable against the background? (notice: a single, solid colour with high contrast to the text colour is
more readable)

Are there symbols for sign posting?

Is the layout, page-length and font appropriate for children?

Table 4. Content aspects

Relevance or | Arethe images and multimedia relevant?
utility
Is the hyperlinked material relevant?
How is it useful for the audience?
(1) does the site help build information on a certain topic / author/ book /etc.?
(2) does the site help build an understanding of the literary processes?
(3) does the site help build an understanding of society?
(4) does the site help build an understanding of the social context in which the literary work is
done? (Welborn and Kanar, 2000)
(5) does the site offer possibilities of a rich reading experience?
(6) from an intercultural point of view, does the site allow readers to explore new, undiscovered
environments?
(7) does the site promote cultural knowledge about own culture and the cultures of others?
(8) does the site introduce variety of genres, themes, traditions of storytelling?
(9) does the site actively seek the independent critical reading of intended audience? Can it talk about
books, reading experiences? Can they state their preferences and explain why?
Do the activities match the academic level of the web site’s target audience? “The reading level is too high or
too low, or the activities are either too complex or too simple” then the web site is not as strong as it should be.
Does the website provide multiple ways for students to learn about the same content?
Safety Does the website ask users to identify themselves?
Does it provide clear membership conditions?
Does it explain clearly the policies and rules of conduct?
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Information Is the information accurate ? Are there any grammatical or typographical errors? Does the site show what it
Yy g 8

quality stated as its purpose? Are there indications of any omissions in content? Does it identify the original sources

that support the information at the site?

Do we know who is the author of the information? Does the author have the appropriate credentials to author a
website for children?

Are sources of materials clearly acknowledged?
What is the breath and depth of the information provided? Does it have current information?

Are there instances of bias? Does it try to persuade rather than inform? Are there overgeneralizations and
simplifications? Does it lean towards a particular idea?

Are there conflicts of interest? (does it contain many adve rtisements? Are they clearly identified as such? Does
it give things to persuade?)

Is the setting of the website appropriate as a learning environment? Does it have many distractions?
Advertisements?
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Age group 8-10

1. What is your nationality?
What is your mother tongue?

2. Are you
3. How old are you?

4. Do you use the Internet?
5. If you don't use it, why?

6. Where do you use the Internet?

7. Where did you learn how to use the Internet?

8. Do you use websites in foreign languages?

If yes, which?

9. Why do you use the Internet?

arbhn

Electronic Digital Media Reporter
Comenius 3 Network

QUESTIONNAIRES

[ a girl (3 aboy

3 yes 3 no

3 at home 3 at school

(3 in the public library [ in an Internet café
O other/s

(More answers are possible)

3 at home 3 at school

(3 in the public library [ in an Internet café
O other/s

(More answers are possible)

T yes 3 no

3 to do schoolwork
3 to chat

7 to listen to music

[ to enjoy myself
[ to play games
[ to meet people
[ to get information [ to get reading material
(3 to get personal help [ to buy something

[ other/s

(More answers are possible)

10. Rate the following aspects of the websites you use with “not important” and “very important”, by putting a cross:

Site appearance

» colours
» photos

» animation
» films

» music

» font size
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not important very important
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Site content not important very important

It has to be appropriate to my age

It allows me to post comments

It allows me to chat

It helps me do schoolwork

It is about my country of origin

It allows me to know about other countries
I can play

It’s got photos and pictures

It’s got video clips

I can learn something about children’s books

11. Do you know any sites where you can read fiction?
If yes, please give name and address of each web site?
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Age group 10-12

1. What is your nationality?
What is your mother tongue?

2. Are you
3. How old are you?

4. Do you use the Internet?
5. If you don't use it, why?

6. Where do you use the Internet?

7. Where did you learn how to use the Internet?

8. Do you use websites in foreign languages?
If yes, which?

9. Why do you use the Internet?

arbhn

Electronic Digital Media Reporter
Comenius 3 Network

Oa girl

T yes

(73 ac home

QUESTIONNAIRES

(3 aboy

DHO

3 at school

(3 in the public library [ in an Internet café

O other/s

(More answers are possible)

(3 ac home

3 at school

(3 in the public library [ in an Internet café

O other/s

(More answers are possible)

T yes

[ to enjoy myself
[ to play games
[ to meet people

o get information

DHO

3 to do schoolwork
3 to chat
7 to listen to music

T get reading material

(3 to get personal help [ to buy something

O other/s

(More answers are possible)

10. Rate the following aspects of the websites you use, by using the scale 1(not important), 3 (important) and 5 (very important):
(More answers are possible)

Site appearance

» colours
» photos

» animation
» films

» music

» font size
» menus
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1(not important)

3(important) 5(very important)
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Site content 1 (not important) 3 (important) 5 (very important)

It has to be appropriate to my age

It allows me to post comments

It allows me to chat

It helps me do schoolwork

It is about my country of origin

It helps me to know about other countries

I can play

It’s got photos and pictures

It’s got video clips

I can learn something about books for children and teenagers

Other/s

11. Comment on three websites that you use frequently.

1.
Name:

Address:
What do you like about it?

2.
Name:

Address:
What do you like about it?

3.
Name:

Address:
What do you like about it?

12. Do you know any sites where you can read fiction?
If yes, which?
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Age group 12-14

1. What is your nationality?
What is your mother tongue?

2. Are you
3. How old are you?

4. Do you use the Internet?
5. If you don't use it, why?

6. Where do you use the Internet?

7. Where did you learn how to use the Internet?

8. Do you use websites in foreign languages?
If yes, which?

9. Why do you use the Internet?

arbhn

Electronic Digital Media Reporter
Comenius 3 Network

Oa girl

T yes

(73 ac home

QUESTIONNAIRES

(3 aboy

DDO

3 at school

(3 in the public library [ in an Internet café

O other/s

(More answers are possible)

(3 ac home

3 at school

(3 in the public library [ in an Internet café

O other/s

(More answers are possible)

T yes

[ to enjoy myself
[ to play games
[ to meet people

o get information

DDO

3 to do schoolwork
3 to chat
7 to listen to music

T get reading material

(3 to get personal help [ to buy something

O other/s

(More answers are possible)

10.Use the scale 1(not at all important) - 6 (very important) to rate the following aspects of the websites you use:

Site appearance

» colours
» photos

» animation
» films

» music

» menus

» font size
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Site content not important important very important

It has to be appropriate to my age

It allows me to post comments

It allows me to chat

It helps me do schoolwork

It is about my country of origin

It helps me to know about other countries

I can play

It’s got photos and pictures

It’s got video clips

I can learn something about books for children and teenagers

Other/s

11. Comment on three websites that you use frequently.

1.
Name:

Address:
What do you like about it?

2.
Name:

Address:
What do you like about it?

3.
Name:

Address:
What do you like about it?

12. Do you know any sites where you can read fiction?
If yes, which?
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arbhn

aaiasll QUESTIONNAIRES

Comenius 3 Network

Educationalists

Increased use of the internet by children has created the need to establish criteria for evaluating web-pages for childrrren and young
people. The Electronic Digital Media Reporter Comenius 3 Network will evaluate children’s literature websites so that they can be
used effectively to promote multicultural education.

Wed be grateful if you would help us by filling in the following questionnaire!

1. Are you a [ librarian (3 teacher (3 teacher trainer (3 student
2. Is your institution located in an (3 urban area (3 rural area
3. Do you have computers in your classroom T yes  no

If yes, how many?

4. Do you have access to the Internet 3 yes T no
If yes, where?
[ in the classroom (J in the library ®
(3 in the faculty (7 at home
(J others

5. Please list the addresses of children’s literature websites that you use frequently
(with short descriptions). Feel free to use more space if needed.

6. Please list children’s literature websites (with short descriptions) that you would recommend to:
a) professionals:

b) children:
7. Do you have experience of using these websites in your work

D yes  no
If yes, how?

8. When you visit children’s literature websites, what is important to you?

(3 attractive appearance (3 user-friendly
(7 readable (J interactive
(3 updated regularly (3 informative

| high level of information 3 covers wide age range

(3 variety of content (3 offers didactic material
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Content offers: (3 extracts from featured books
(3 book reviews
O biographic information on authors, illustrators, translators

(3 focus on authors

(3 focus on books

Website offers: (3 news corners
O good links
(3 other/s

9. Please list websites for children or for professionals which focus on intercultural aspects in children’s literature (with short de-
scriptions)

10. Which cultures are represented in these websites? In which languages?
11. How are they represented?

12. Do the books represented on the websites respect other cultures in a non-stereotypical way?

D yes D no

13. Does your institution have its own website containing information on children’s literature?

D yes D no
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